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University of East London 

Access and Participation Plan 

2025-26 to 2028-29 

Section 1: Introduction and Strategic Aim 

This Access and Participation Plan (APP) outlines the commitment of the University of East London 

(UEL) to equip our students and graduates with the knowledge and skills necessary to move 

seamlessly from their studies into an evolving world of work. Our mission to unlock talent and remove 

barriers to equitable and socially-just student and graduate outcomes where they may exist is  

enshrined in the University’s strategy - Vision 2028.  

 

Vision 2028 articulates our strategic aims to enhance lives and enrich futures through a systematic 

focus on the four pillars of Future Graduate, Future Professional, Future Life and Sustainability. 

Diversity and inclusion are central to our mission and social justice represents a cross-cutting 

institutional priority. We continue to work tirelessly to expand access to Higher Education, 

successfully attracting students from Asian, Black, Mixed and Other (ABMO) ethnic backgrounds, 

mature learners, and those from economically deprived households.  Given our diverse student 

base, and institutional focus as a careers first university, our mission is to prepare our students for 

the jobs and opportunities of the future, driving forward that future inclusively and sustainably, and 

championing social mobility and the life chances of our students, in service to our communities.  

 

We adopt a whole university approach to promoting access and participation by fostering a 

transformational student-ready, and compassionate university culture, in which all academic and 

professional services staff as educators, accept a shared responsibility with students, for their 

success and progression from university. The APP sets out where we are, the disparities in student 

outcomes across the life cycle stages of access, success and progression and the strategies we are 

committed to undertaking to mitigate risks to equality of opportunity that we already know about and 

those we have identified following the assessment of performance process. 

 

UEL was founded in 1898 to serve the needs of its local and wider communities. Over 125 years 

later, we continue this rich heritage as the ‘people’s university’. Our role as an anchor institution 

connects local people, communities and industries through our work and partnerships addressing 

skills needs locally and globally.  

Our award-winning, forward-thinking, careers 1st institution is located across three campuses in the 

London Borough of Newham – the most diverse, youngest and fastest growing region of Europe.   

Historically one of the most deprived boroughs in England, Newhami was ranked the 23rd most 

deprived area in the UK, in IMD 2015, and in IMD 2019, the 43rd ii.   Working in collaboration with 

local partners from corporate employers, local authorities to third sector organisations, we are 

steered strategically by our transformational Vision 2028, designed to pioneer Future Careers & 

Innovation for the 4.0 and 5.0 Economy, increasing accessibility to diverse talent and realising 

potential wherever and whenever it is found. This underpins our commitment, accountability and 

passion in enhancing student and graduate outcomes. Furthermore, our widening participation ethos 

ensures that we remove barriers to access as part of our commitment to achieving social justice. 

This has seen us engage with over 14,855 prospective students from more than 300 institutions to 
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facilitate pre-entry attainment by providing targeted support to potential applicants in making the right 

choice for their futures. With a close working relationship with twenty-one partner schools across 

East London, our local outreach activities span engagement with primary schools through 

programmes like ‘Sport in your Future’ through to Further Education Colleges such as our work with 

the London Design and Engineering University Technical College, which provides an integrative 

pathway for technical, practical and academic learning activities, enabling applicants to embark on 

their undergraduate degree at UEL. 

Our Schools 

UEL has six academic schools with cognate disciplines; the Royal Docks School of Business & Law 

(RDSBL); School of Psychology; School of Health Sports & Bioscience (HSB); School of Education 

& Communities (EDUCOM); School of Arts & Creative Industry (ACI); and School of Architecture, 

Computing & Engineering (ACE). We work strategically to ensure that the diversity of our staff 

reflects our student body as we believe that representation matters. The impact of staff as role 

models to our diverse student population cannot be overstated. UEL staff identifying as White make 

up 54% of the workforce, and ABMO staff 43%, significantly higher than both the UK and England 

sector averages of 16% and 17.6% respectivelyiii.  Our schools connect local people, communities, 

and industries together through their work and partnerships, addressing workforce shortages and 

making impacts that increase and enhance the local workforce in key areas such as education and 

healthcare.  

Our Students 

Our diverse student population comprise over 16,000 full-time (FT) students on the three UEL 

campuses.  67.5% of those who declare their ethnicity are from the Asian, Black, Mixed, Other 

population; and 68% are from the lowest two quintiles as measured by Indices of Multiple Deprivation 

(IMD).iv The diversity of our student population is further evidenced by representation from 156 

different nationalities, a significant proportion (56.5%) of whom are first generation scholars. Black 

students are the largest ethnic group at 33%, with White students at 31% and Asian students at 18% 

compared to sector averages for London universities: White students (47.8%); Asian students 

(22.3%); Black students (15.5%) and Mixed (6.6%). Over half of UEL students’ parents do not hold 

an HE qualification (52.7%). 42% of our students who reported their socio-economic backgrounds 

had parents either in routine and manual occupations or who had never worked and were thus 

eligible for Free School Meals. This supports our positioning as a major engine of Social Mobility. 

We are placed eighth nationally in social mobility rate by the Institute of Fiscal Studies; v  first in 

London for social inclusion and twelfth nationally according to the Times Social Inclusion Ranking.vi 

On a four-year aggregatevii, 48% of our Undergraduate Home students were aged over 21; while 

38% were Free School Meals eligible. viii In addition, 16% of our students disclose a disability, with 

1 in 39ix revealing previous experiences of care, one of the highest numbers in the sector. As such, 

we attract a heterogenous population of students and endeavour to create a socially inclusive 

environment for our students. The demographics of our students are key to understanding the 

context of our performance metrics in access, success and progression from University. We 

acknowledge disparities in outcomes for these selected groups of students; those who are ethnically 

minoritised in society, those from IMD Quintiles 1&2 and those previously eligible for Free School 

Meals. 
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Partnerships  

Strategically, UEL are members of two Uni Connect partnerships across the South Eastern Region: 

Linking London and Make Happen. Through these partnerships we connect with schools and 

colleges across London and Essex supporting pre-16 educational attainment.  Collaborative working 

between other providers and stakeholders (schools, colleges, HEI’s and third sector) as well as 

organisations and networks, is essential to improving access to higher education and underpins 

much of our outreach. We have recently launched the Royal Docks Schools, Colleges and 

Community Partnership, which strengthens our relationship with schools, colleges and community 

groups through a values-based collaboration. In doing so, we aim to provide opportunities for 

strategic engagement to drive capacity building, learner attainment and growth.  

Focusing on our Success and Progression phases, our work with employers, third sector and local 

authority partnerships is aimed at providing diverse career pathways for our students. We 

successfully work with over 2,500 employers both locally and nationwide to support the development 

of students’ professional skills and enhancement of their social capital, by providing career boosting 

opportunities through supporting the growth of employers’ talent, accelerating their business 

performance and upskilling their workforce. This is illustrated through our flagship and award-winning 
iemployment programme, the Diversity of Thoughtx initiative which brings Times 100 employers such 

as AWS, Siemens, and ITV in contact with our talented students, with the ambition to diversify 

recruitment pipelines and open doors of opportunity for our students. Additionally, our Allied Health 

Partnership apprenticeships courses are geared towards meeting local and national staffing needs. 

As a leading provider of Physiotherapy apprenticeships nationwide, we attract apprentices from 

regions as distant as the Isle of Wight, Cambridgeshire, Norfolk, Hertfordshire, Sussex, Surrey, and 

Kent to our health campus in Stratford.  

Benchmarking 

Our values centre on embracing diversity and inclusion, as well as courage by taking ownership of 

challenges and problems and following through with resolution. Our commitment to social mobility 

and eliminating inequalities is further demonstrated through our policies and procedures which are 

mapped to external benchmarks. These include Athena Swan (Silver), Stonewall Diversity 

Champions (Silver), and the Race Equality Charter (Silver) Award, becoming the sole London 

university to receive this award in April 2024. Furthermore, we were one of the first universities to be 

awarded the Student Minds Mental Health Charter in 2021. We are institutional signatories to the 

Care Leavers Covenant and hold NNCEL membership through which we work collaboratively to 

improve the outcomes for people with care experience. These accreditations demonstrate our 

commitment to supporting Equality of Opportunity for all students, at every stage of their journey, 

from pre-entry to their first steps when embarking on their professional lives.  

 

Section 2: Risks to Equality of Opportunity at UEL 

For this Access and Participation plan we have used the OfS definition of a “Risk to Equality of 

Opportunity”, and “Risk Indication”. 

We assessed our performance by completing a robust analysis of the OfS individualised data sets 

released in March 2023 and the OfS Access and Participation Data Dashboard.xi Statistically 

 
 

https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/equality-of-opportunity-risk-register/risk-1-knowledge-and-skills/
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significant gaps in student outcomes across the student journey of Access, Continuation, Completion 

and Progression were identified and form the basis of our Assessment of Performance (AOP).  The 

preliminary gap analysis was mapped to risks and student characteristics outlined in the OfS Equality 

of Opportunity Risk Register (EORR) and used to facilitate consultations with students and staff.  

We considered feedback from student populations and the wider university community when 

identifying the core risks to Equality of Opportunity at UEL, as well as developing an understanding 

of how the risk indicators contribute to differential outcomes for our student population. Finally, 

internal data sources and other sources of evidence were considered by our Access and 

Participation steering group, providing further information in pursuit of identifying risks to equality of 

opportunity for our students. These findings are summarised in our Assessment of Performance 

(AOP) report in Annex A. Gaps identified were prioritised using a weighted multi-factor scoring 

system as described in the AOP.  

The University identified 14 indications of risk and their potential linkage to the underlying risks 

outlined in the OfS Equality of Opportunity Risk Register (EORR). In addition, a contextual UEL risk 

to Equality of Opportunity emerged around Sense of Belonging. Data relating to this risk was 

captured from internal sources of information such as the National Student Survey (NSS), Pre-Arrival 

questionnaires and our latest Mental Health Charter reportxii  as well as student consultations. Where 

students feel a positive sense of belonging, it is known to have beneficial effects on student 

wellbeing, achievements, and outcomes. xiii xiv     

Our fourteen indications of risk led to us identifying eight risks to Equality of Opportunity from the 

OfS (EORR), that may be experienced by our students.  These risks relate to the whole student 

journey (Access, Success and Progression); our intervention strategies outline activities that we 

believe will mitigate these risks.  

Fig. 1 below shows the risks to Equality of Opportunity that we identified.  
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RISKS TO FAIR ACCESS 

UEL is a widening participation university with a mission to enable fair access to all who are able to 

benefit from the transformational power of Higher Education. Comprehensive analysis of our four-

year aggregate data showed that we successfully enable fair access to a diverse range of 

students.  

Our Assessment of Performance indicated that White Students from IMD Q1 and Q2 areas on all 

modes of study were less likely to access Higher Education at UEL (17.1%) in comparison with the 

sector average (21.3%). This is despite UEL enrolling higher numbers of FT UG students from IMD 

Q1 and Q2 postcodes.  There are varying reasons why White students from disadvantaged 

backgrounds do not progress onto Higher Education; a ‘double disadvantage’ of low family income 

and place poverty linked to their wider community may be a factor. Place Poverty is particularly 

relevant in the UEL geographic location of Newham.   Some White disadvantaged learners may see 

immediate employment as a more viable and attractive option than higher education, particularly 

when they have not had an opportunity to access information advice and guidance on its potential 

benefits to future careers. They therefore may see Higher Education as a poor return on investment. 

There may also be fewer opportunities for progression onto higher technical qualifications or higher-

level apprenticeships.  We note that that this group may require specific targeted outreach with 

information and guidance provided about the choices that are available to them. 

While our AOP showed comparatively low rates of disability disclosure by applicants when entering 

full-time or apprenticeship studies at UEL (15.5 % UEL; 16.7% Sector), we have not set a specific 

target for this. Sector evidence suggest that Asian, Black, Mixed and Other students are less likely 

to disclose a disability, and as a provider with a high proportion (nearly 70%) of learners from ABMO 

backgrounds, that there may be a higher risk of non-disclosure at UEL.  If students do not disclose 

their disability, they may not have access to the full range of support they need to succeed. Our 

internal data show a rising demand for mental health support, coupled with increasing rates of poor 

student engagement and attainment due to illness. This, along with anecdotal evidence from our 

student support services, suggest that student disabilities may be underreported. Therefore, we aim 

to increase the disclosure of disabilities as part of other interventions to promote student mental 

health and wellbeing such as our trauma-informed practice ethos and practice.  This will facilitate 

reasonable adjustments, enhancing the timely identification of suitable support for students and 

ultimately improving their success rates. 

RISKS TO IN-COURSE SUCCESS 

Combined analysis of UEL data on the OfS Data Dashboard and our internal evaluation has 

identified several common risk areas across the success lifecycle stages of Continuation, 

Completion and Attainment. Potential underlying risks include limited engagement with personal and 

academic support, the modes and methods of support, mental health and wellbeing which impact 

upon students’ engagement and success, as well as financial pressures.  

With Newham being one of the most deprived boroughs in Englandxv, cost pressures experienced 

by our students from the locality may include travelling to university, impact of inflation and the need 

to work while studying. In 2023, students reported sickness and ill health as one of the main reasons 

why they were unable to attend lectures and classesxvi. In addition, “fitting in” at university is a key 

concern for new students. Providing opportunities to enhance a student’s sense of belonging at 

university could reinforce well-being and personal support. Students’ mental health and wellbeing 

are significant factors in a student’s likelihood of continuing and completing their degree; almost half 

of respondents to the Global Student Living Index (GLSI) survey indicated stress and anxiety as 

having a significant impact upon their wellbeing.  While demand for our support services is high, we 



 

6 
 

know from our analysis that engagement in our support services is lower amongst mature and 

disabled students, as well as our Black students and White Male students.  Project health check 

reviews and service- level monitoring also indicate that for some students, our support services may 

not meet their specific needs. Our Empowerment 360 project in 2020/21 found that UEL students 

were more likely than the general population to have had adverse childhood experiences including 

intergenerational trauma, with a significant impact on their wellbeing. Trauma-informed practice 

arising from this project is now embedded at UEL. 

While UEL’s continuation rates have improved since the previous APP, disparities are still evident 

for selected student groups. Specifically, full-time male students from IMD Q1 and Q2 post codes 

and those previously eligible for Free School Meals, continue at lower rates. UEL’s 4-year aggregate 

continuation gap between IMDQ1 and Q2 against IMDQ3, Q4 and Q5 was 2.9%pts (less than the 

sector gap of 5.4%pts). Our Free School Meals 4-year aggregate continuation gap was higher than 

the sector average of 5.0%pts at 5.4%pts. 

Similarly, while UEL’s completion rates have improved since the last APP, disparities still exist. UEL’s 

4-year aggregate completion gap between IMDQ1 and Q2 compared to IMDQ3, Q4 and Q5 students 

was 2.5%pts. (less than the sector gap of 7.0%pts). For mature students, the 4-year aggregate gap 

was 0.9%pts (less than the sector gap of 9.8%pts) and for Free School Meals, the gap was 4.6%pts 

(less than the sector gap of -7.8%pts). 

Nonetheless, we acknowledge that completion rates for ABMO students were lower than for White 

students. Students from Mixed Ethnicity backgrounds were most at risk of not completing their 

studies, with a gap of 9.4%pts. However, they constitute low numbers in the student population. 

The overall attainment 4-year aggregate gap was 16.2%pts between White and ABMO students.  

The largest gap was 18.2%pts between Black and White students, followed by a -15.5%pts gap 

between Asian and White students, and a 12.8%pts gap between Mixed Ethnicity and White 

students. A downward trajectory of our ABMO/White attainment gap has been achieved since the 

last APP when it was at 29%pts due to the plethora of ongoing activities that target this disparity. 

The UEL qualifying attainment gap for 2022/23 was 12.6%pts (HESA).  

Significant gaps also exist based on socio-economic status, with a 4-year aggregate gap of 9.5%pts 

between students from IMDQ1/Q2 compared to IMD Q3-Q5 post codes, and a 12.9%pts gap for 

those previously eligible for Free School Meals.  UEL has one of the largest groups of care 

experienced students in England and these students often have more pressing needs than other 

students, directly impacting on their ability to succeed in HE. Underlying risk indicators are broad, 

and these students benefit from targeted academic, financial and personal support. Student mental 

health is a key factor here with evidence indicating that a growing number of students are declaring 

mental health conditions including anxiety and stress. We are also aware that ABMO students are 

less likely to declare and seek support for mental health issues whilst studying, hence our continued 

focus on promoting disclosure of these conditions. Loneliness, discomfort in accessing mental health 

support, cost of learning pressures were recently identified in the UPP Student Futures Foundation 

Report - 2 years on, as constituting barriers to student success. Several factors that intersect 

contribute to this gap and may include financial problems and the lack of appropriate role models. 

Embedding academic knowledge of antiracist pedagogical praxis, enhanced academic support and 

inclusive curricula design are ongoing interventions aimed at reducing our attainment (awarding) 

gaps. In recognition of gaps in the success phase for our student entrants with BTEC qualifications, 

majority of whom were Free School Meals eligible, we will examine potential contributory factors in 

order to identify the underpinning reasons for the gaps. Research suggests that students with 

BTECS are twice as likely to drop out, but those who do stay on are able to achieve a good degree.xvii 

Through this review, enhancement of our student-centred practices and our success interventions, 

our aim is to mitigate against and eliminate these gaps rather than simply targeting a particular 

qualification type. 
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RISKS TO PROGRESSION 

Analysis of trends in our progression data identified ethnicity and deprivation as key risks to Equality 

of Opportunity at UEL. These may be a function of insufficient engagement by students with 

academic and personal support contributing to poorer degree outcomes which adversely impact on 

their ability to secure professional jobs or proceed to further education. As a Careers 1st institution 

since 2018/19, we provide a plethora of opportunities for students to access advice on their future 

careers and further study as well as participate in experiential learning in the form of placements, 

internships and exposure to entrepreneurship prospects.  However, project level data suggests that 

engagement with the Careers and Students Enterprise service is lower for ABMO students when 

compared to White students, and for students from IMD Q1/Q2 post codes.  This may be a key 

indicator for the lower progression rates for students from these groups.  The UEL Careers 1st 

strategy regards preparing for future careers as a golden thread that runs throughout a student’s 

time at the university. Employability skills are firmly embedded into the curriculum at every level of 

study via the award-winning Professional Fitness and Mental Wealth modules.  This and other 

employability interventions outlined in the APP are the building blocks that aim to improve 

progression for all our students and eliminate the gaps between different groups of 

students.  Examples include our collaboration with organisations such as Sanctuary Graduates and 

Bright Networks to provide training and work-based learning to underrepresented students. This led 

to an increase in Asian Graduates’ progression score from 55.4% in 2017/18 to 63.3% in 2019/20. 

Over the past 5 years, UEL recorded a 2000% growth in the number of Graduates Start-Ups placing 

us 6th in the UK. In 2021/22, 86% of our entrepreneurs were ABMO students. Similarly, in response 

to local workforce needs, we host NHS Recruitment Days in collaboration with Newham Health 

Collaborative (NHC) comprising teams from several NHC partners and stakeholders such as 

Newham Training Hub, First 4 Health Group and Wordsworth Health Centre, during which students 

are successfully interviewed for various roles within Primary Health Care.  
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OBJECTIVES  

The following objectives set out our ambitions for addressing the UEL indications of risks and risks 

to equality of opportunity set out above. Targets have been set at the overall APP characteristic to 

enable monitoring using the Access and Participation data dashboard. 

Lifecycle 
stage 

Reference 
(Tables 5b and 
5d, Annex C) 

Objective Intervention 
Strategy 

Access PTA_1 

 

1. To increase the proportion of White students 
from the most disadvantaged backgrounds 
(IMD Quintiles 1&2) entering UEL, to reach 
22% by 2030 

IS1 

Success: 
Continuation 
and 
Completion 

PTS_1 

PTS_2 

PTS_3 

PTS_4 

1. To close the continuation gap between FSM-
eligible and non-FSM eligible students to 0% 
by 2029 

2. To close the continuation gap between 
students from Black and Mixed Ethnic 
backgrounds, and their White peers to 1% by 
2030 

3. To eliminate the completion gap between 
students from the most disadvantaged (IMD 
Q1&2) backgrounds and their IMD Q3,4&5 
peers by 2029 

4. To close the completion gap between FSM-
eligible and non-FSM eligible students by 2030 

IS2 

Success 
(Attainment) 

PTS_5 

PTS_6 

1. To close the attainment gap (achievement of a 
First or 2:1 degree) between students from the 
most disadvantaged (IMD Q1&2) backgrounds 
and their IMD Q3,4&5 peers by 2031  

2. To decrease the attainment gap between 
students from all other ethnicities except 
White, and their White peers to 0%pts by 2029 

 

IS2 

Progression PTP_1 

PTP_2 

1. To decrease the gap in progression outcomes 

between Black and Asian students, compared 

to their White peers, from 7.9%pts to 0%pts by 

2029 

2. To eliminate the gap in progression outcomes 

between students from the most 

disadvantaged (IMD Q1&Q2) backgrounds and 

their IMD Q3,4&5 peers, to 0%pts by 2029 
 

IS3 
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Section 3: Intervention Strategies and Expected outcomes 

Intervention Strategy 1: Targeted outreach and support 

  
Objectives  

1. To increase the proportion of white students from the most disadvantaged backgrounds (IMD Quintiles 1&2) entering UEL, from 17.1% to 22% 
by 2030 

Targets: PTA_1 – See Annex C, Table 5d 

Risks to Equality of Opportunity: Knowledge and Skills (EORR Risk 1); Information and Guidance (EORR Risk 2) 

 
Evidence base and rationale 
 
In designing our specific interventions, we have conducted a literature review, which includes specific references to the range of materials OfS has 
identified in its guidance, plus a range of other research and best practice references. We have also consulted with students and staff and considered 
their feedback.  

Our Careers First strategy exposes future students to real-world experiences that broadens their horizons and inspires aspiration.  Bringing together 
schools, colleges, and professionals in areas where progression into higher education is low and graduate employment opportunities are scarce, we 
will not only deliver better outcomes for learners in schools but we will contribute significantly to the social mobility of the areas in which we work. 
 
Our Pre-Arrival Questionnaire (PAQ) found that 21.6 %of UEL’s respondents had not applied for any course before clearing, while 43.8 % had not 
visited any university before choosing where to go, and as a result experienced high levels of uncertainty about expected study hours and contact time. 
These factors are indications of EORR Risk 1 (Knowledge and Skills) and EORR Risk 2 (Information and Guidance) representing significant barriers 
to accessing higher education, and may be high even among students preparing to enter UEL. From this perspective, students in ABCS Access Q1 
may likely face and experience similar barriers to accessing HE if they do not possess the requisite knowledge and skills as well as information and 
guidance to be able to make informed decisions about whether or where to apply and enter university.   
 
See Annex B for further details.  
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 Intervention Strategy 1: Targeted outreach and support 
 
Estimated costs: £1,390,000, (£5,560,000 over the course of the plan)  
  

Activity   Description  Inputs   Outcomes   Cross 
intervention 
strategy?   

Attainment 
Raising: Targeted 
Outreach 
 
A range of school 
and college 
programmes to 
increase 
aspirations to 
progress into 
Higher Education 
 
 
 
  

Subject specific outreach: Phenomenal 
Physiology, Science focussed after-school 
project for year 10 pupils. (Havering, East 
London and Essex) for 50 Year 10 Students  
 
Be Inspired: Science based study skills support  
 
Curriculum Enhancement through University 
Partnership (CETUP): BTEC/A level/ T level 
course attainment raising  
 
Academic Subject Sessions: Attainment master 
classes 
 
Mix of new and existing activities 
Focus: KS4 and KS5 IMD Q1-3, White and FSM 
learners 

Academic Staff, 

Student 

ambassadors, 

Staff   

UEL BSc Medical 

Physiology 

students 

Laboratory space 

UEL Business and 

Law specialist 

rooms     

Increase in knowledge of post 16 pathways 
and requirements for future progression into 
HE  
 
Improved interpersonal and transferable 
skills 
 
Students see HE as a desirable option and 
perceive fewer academic barriers to 
progression 
 
Improved attainment in KS4 in STEM 
subjects  
 
Increased progression to STEM subjects in 
KS5  
 
 Partnerships with schools are strengthened.  
Improved awareness and understanding of 
diverse career options in subject areas 
  
Improved confidence in making Post 18 HE 
progression decisions and development of a 
growth mindset 
Increased awareness of routes to Higher 
education  
 
Improved attainment in KS4 and 5  

  



 

12 
 

Activity   Description  Inputs   Outcomes   Cross 
intervention 
strategy?   

  
Outreach 
programmes 
focused on 
Careers First:  
Careers 
Education, 
Information, 
Advice and 
Guidance 
(CEIAG) 
 
A range of 
activities to 
provide access to 
CEAIG and 
experiences that 
inform and 
enthuse learners 
about career and 
education 
opportunities, 
alongside 
employer and 
industry partners 
 
 
 
 

Digital First Careers Pathway delivering: 
Preparing for Industry 5.0 careers guidance.  
 
Extending the University’s trailblazing Careers 
First ethos to prospective students, this is a 
digital learning experience tackling some of the 
most poignant and thought-provoking shifts in 
Industry 5.0 careers in collaboration with industry 
and employers 
New activity  
Focus: KS4 and KS5 learners 

Staffing, 
promotional 
assets, and 
materials for 
workshops 
 

Increased confidence in the benefits of 
Higher Education and wider understanding 
of the potential of future professions and 
industry opportunities   
  

IS3 

Gear up Easter: Year 10 Careers ‘Summer 
School’ and Summer School challenge: Week 
long programme, includes subject tasters, career 
sessions, campus tours etc. Years 12 and 13 
 
Careers Insight and Your Choices Days. Multiple 
events across partnership schools  
 
Existing collaborative activities  
Focus: KS4 and KS5 IMD Q1-3 learners 
 

Staffing, materials 
and resources   
Transport and 
facilities. Pre-16 
partner schools  
 
UEL IAG staff 
East London 
Business Alliance 
staff  
UEL Outreach 
staff 
UEL Careers and 
Employability 
team 
UEL student 
ambassadors 

Students equipped with the knowledge to 

make informed decisions about their future 

and the skills to navigate accessing HE 
 
Increased aspirations to progress to HE 
amongst key target groups  
  
Increased confidence in abilities with 
development of transferable interpersonal 
skills 
 
Improved understanding of future career 
paths, industry trends, and job prospects for 
Graduates.  
  
Increased sense of belonging and familiarity 
with a university environment  

IS3 
 

Information Advice and Guidance Service (IAG) 

Matrix accredited IAG incorporating College 

Outreach; community workshops for under-

Staffing to deliver 

IAG service 

Developing 

promotional 

Increased awareness of HE to inform 

decision making empowering non-traditional 

learners with confidence to apply for HE 

 

IS3 
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Activity   Description  Inputs   Outcomes   Cross 
intervention 
strategy?   

represented prospective students; in-person and 

telephone consultations, guidance emails 

 
Progression agreements with targeted school and 
colleges. 

 

Existing activity 

Focus: IMD Q1 &2, Care Leavers, ABMO, Low 

Income families 

assets, resources 

and videos raise 

awareness of HE 

in targeted areas; 

Staff training & 

development; 

Promotional items 

for outreach work 
 

Increased sense of belonging for non-

traditional learners, and individuals who 

previously felt that university was not for them 

 
Barriers in transition to HE eliminated through 
accelerated entry agreements 

Pre Entry 

Pathways and 

transition to 

Higher Education   

 

A package of 

support activities 

focused on 

preparing and 

raising attainment 

of students for 

entry to HE 
 

 

Pre-Entry Programme. A pathway consisting of 
courses, bursaries, community outreach and 
academic support designed to re-engage, 
prepare, and offer entry qualifications to learners 
who would otherwise have been denied a HE 
place because of their qualification status  
Existing Activity 
 
This will include a programme of activities that 
embed disability positive approaches into 
students’ outreach, recruitment and transition.   
It will involve a simplified and unified approach to 
building personalised support for disabled 
students 
 
New Activity  
Focus: IMD Q1-3 students and learners with 
non–visible disabilities  

Staffing for the 

Pre-entry 

programme 

 

 

Increased confidence and resilience to 

navigate the HE environment 

Increased study skills and capacity for 

academic attainment 

Increase in Disability Disclosures at applicant 
stage 
  
Personalised support in place for firm offer 
holders  

Improved early engagement and attendance  

 

 

 

  
    
  
Evaluation of Intervention Strategy 1: Targeted Outreach and Support 
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We are committed to evaluating the activities within this intervention strategy to generate OfS type 1 and 2 standards of evidence and ascertain if 
interventions will lead to our desired outcomes. In addition to evaluating the activities mentioned above, and with the sector wide challenges associated 
with establishing clear causal links between intervention and outcome in this areaxviii, our aim is to work in partnership with Uniconnect, as well as school 
and college partners to support the ongoing development of a strong evidence base around what works in this field. We aim to publish findings from 
our interventions on a quarterly basis using internal channels with an external facing annual report which details the impact of the work we have carried 
out so far.  
    

Activity Outcomes 
Method(s) of 
Evaluation  

Summary of Publication Plan  

Short name of 
activity  

Short description of 
outcomes 

Type of evidence 
When evaluation Findings will be shared and the format they will 
take 

Targeted 
Outreach: 
Attainment raising 
programme 
 

Greater Self 
efficacy/confidence with  
Development of Study 
Skills 
 
Partnerships with 
schools are 
strengthened 

Heat Tracking 
Type 2 evaluation:  
Pre and post 
evaluation   

Annual Internal Impact reports will be published on our website  
External Case studies 

Outreach 
programme 
focused on Career 
First:  Careers 
Education, 
Information, Advice 
and Guidance 
(CEIAG). 
 
(Make Happen)  

Greater awareness of 
post 16 pathways, HE 
progression routes and 
career pathways 
 
Partnerships with 
schools are 
strengthened 
Greater Self 
efficacy/confidence 

Heat Tracking  
Type 2 evaluation in 
collaboration with 
Uniconnect 
Pre and post surveys 

Annual Internal Impact reports will be published on our website   
 
Final report on our work with partners will be published in 2027-2028 
 
External case studies 
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Development of Study 
Skills 
 

Transition to 
Higher education 
and Pre entry 
Pathways 

Improved disability 
disclosure rates 
 
Improved sense of 
belonging 
Increased confidence 
and resilience in 
navigating the HE 
environment 

Increased study skills 

and improved capacity 

for academic 

attainment 

 

Belonging: Narrative, 
Level 1 based on 
emerging definitions 
of belonging. Metrics 
for this new area of 
work will be 
developed 
 
Heat Tracking 
Type 2 evaluation 
Pre and post 
evaluation   
 

Annual Internal Impact reports will be published on our website 
   
Final report on our work with partners will be published in 2027-2028 
 
External case studies 
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Intervention Strategy 2: Ensuring Student Success 

  
Objectives  

1. To close the continuation gap between FSM-eligible and non-FSM eligible students to 0pp by 2029 
2. To close the continuation gap between students from Black and Mixed Ethnic backgrounds, and their White peers to 0pp by 2030 
3. To close the completion gap between students from the most disadvantaged (IMD Q1&2) backgrounds and their IMD Q3,4&5 peers to 0pp by 

2029 
4. To close the completion gap between FSM-eligible and non-FSM eligible students to 0pp by 2030 
5. To decrease the awarding gap (achievement of a First or 2:1 degree) between students from the most disadvantaged (IMD Q1&2) backgrounds 

and their IMD Q3,4&5 peers to 0 pp by 2031  
6. To decrease the awarding gap between students from all other ethnicities except White, and their White peers to 0pp by 2029 

 
Targets: PTS_1, PTS_2, PTS_3, PTS_4, PTS_5, PTS_6 – See Annex C, Table 5d 

Risks to Equality of Opportunity: Limited choice of course type and delivery mode; (EORR Risk 5); Academic support (EORR Risk 6); Personal 

support (EORR Risk 7); Mental health (EORR Risk 8); Cost pressures (EORR Risk 10); Sense of belonging (UEL).  

 
Evidence Base and Rationale 
Combined analysis of UEL data in the OfS Data Dashboard and our internal evaluation identified several common risk areas across the success lifecycle 
stages that may impact upon students’ engagement and success. These include personal and academic support; the modes and methods in which 
they are delivered, financial pressures and mental health and wellbeing. Students’ mental health and wellbeing continue to be significant factors in a 
student’s likelihood of continuing and completing their degree; almost half of respondents to the GLSI survey indicated that stress and anxiety had a 
significant impact upon their wellbeing.  Demand for our support services is high; we know from our analysis that engagement in our support services 
is lower amongst mature and disabled students; this is also the case for our Black students and White Male students.  Project health check reviews and 
service-level monitoring also indicate that services may not be meeting the specific needs of some students.   
 
Through student focus groups we have found that alternative methods of service delivery enable our students to engage more effectively with support. 
Institutional deployment of learning and predictive analytics will also facilitate gathering of insights from our students and the generation of evidence 
around ‘what works’ when proactively reaching out to our student body, particularly those who are least likely to see us. Our efforts to engage our 
students is effective and is increasing.  In designing our specific interventions, we have conducted a literature review, which includes specific references 
to the range of materials OfS has identified in its guidance, plus a range of other research and best practice references. We have also consulted with 
students and staff and considered their feedback. See Annex B for further details. 
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 Intervention strategy 2: Ensuring Student Success 
 
Estimated costs: £3,018,000 Per Annum (£12,072,000 over course of plan) 
Activity  Description  Inputs  Outcomes  

Targeted support for 
student mental health 
and wellbeing 
 
This activity provides a 
rounded approach to 
supporting student 
mental health, 
including counselling 
and mental health 
sessions as well as 
building capacity 
through referrals and 
institutional training 

Targeted Mental Health Sessions for students identified as less 
likely to self-refer to Mental Health and Wellbeing support 
services  
Increasing capacity to provide these sessions, plus Beyond 
Talking’ social prescribing /creativity-based interventions/ 
exercise referral scheme  
 
New Activity 
 
Focus: Male students in IMDQ1-3; ABMO Students and other 
Students currently underrepresented in MH service.  
 
Empowerment 360. Programme of support and training for staff 
and students which supports the development and 
establishment of a trauma-informed institution 

 

Staffing and  
Resources to run 
interventions 
  
Consultancies, Theatre 
workshop materials 
and resources 

Peer mentors 

Website development 
and establishment of a 
community of practice 

  

Increased student engagement with Mental 
Health support services  
 
increase in uptake of counselling sessions 
from target groups  
 
Increased uptake of non-traditional Mental 
Health support activities 
  
Increased engagement with target group 
  
Staff - Increased knowledge of impacts of 
trauma on students; increased understanding 
of trauma informed practice 
 
Students - Reduced anxiety, increased 
resilience, increased student agency and 
empowerment.  

Mentoring and 
Buddying 
 
Targeted professional 
and peer mentoring 
activity to support 
continuation, re-
engagement and on 
course support 
  

Specialist health mentoring in partnership with the Student Union 
for students returning to study following an absence or those 
who have applied for extenuation more than once    
 
Group peer mentoring/buddy scheme to support students new to 

HE. 

One to One Mentoring: Mentoring scheme for students in level 5 
and 6 who have experience of Care or are estranged from their 
parents. 
 
New Activities  
 

Staffing  
Resources 
 
Student ambassador 
costs  

Increase in disability disclosure rates and 
DSA applications 
 
Improved retention after temporary 
withdrawal  
 
Improved continuation rates for target groups  

Improved sense of belonging 

Improved continuation rates leading to 
improved outcomes for participants. (mentors 
and mentees) 



 

18 
 

Focus: Students returning to study after illness or absence. 
Priority IMDQ1,2, Disabled Students, Care Leavers. ABMO, 
FSM eligible students   

Belonging Project  
 
Development and 
implementation of a 
coherent approach to 
building sense of 
belonging and 
mattering at UEL  

Implementation of Belonging framework in collaboration with 
Advance HE. Activities will include establishing a definition of 
belonging which will be used to inform extra-curricular activities, 
curriculum development and extracurricular activities 
 
New Activity  
 
Focus: Disabled students, ABMO Students, White IMD Q1, & 2, 
FSM  

Staff training to 
increase awareness of 
belonging & its impacts 
on student experience, 
satisfaction and 
successful outcomes  

Improved sense of belonging reported in key 
UEL surveys  
 
Improved satisfaction with course and 
enhanced student experience 
 
Improved continuation and completion rates 
of participants  

Continuous 
improvement in 
inclusive academic 
practice 

Activity to ensure the 
monitoring and 
continuous 
development of 
activities that support 
inclusive curriculum, 
teaching and learning, 
and assessment.  

 
  

Systematic review of policies and practices that underpin UEL 
curricula to improve student outcomes 

Annual review of curricula for their inclusivity using the UEL  
bespoke  inclusive curriculum review framework alongside 
associated projects co-created by inclusive practice interns and 
the Office for Institutional Equity 

My Feedback: pre assessment guidance and feedback to 

students’ writing by focussing on structure, grammar and 

referencing, co-created with students and academic tutors. 

Improvement in inclusive learning practices through adoption of 
equitable principles such as transparency in learning, teaching 
and assessments, increase in authentic assessments, reduction 
in assessment loads, and the categorical marking of 
assessments  
Combination of existing and new activities 
 
Focus:  IMD Q1 &2, Disabled students, care leavers, mature, 
IMD Q1,2, and ABMO students    

6 inclusive practice 
interns  

Materials for 
dissemination and 
feedback 

Promotional activities 
to raise awareness of 
the service. 
 

Increased student satisfaction  

Improved sense of belonging  

Improved writing skills and academic 
confidence.  
 
Higher levels of satisfaction in assessment 
and feedback scores  
 
Transparency across awarded marks  
 
Improved attainment in assessments for 

participants  

Improved continuation and completion rates    

Accessible Course Design and Assistive Tech project: This 
encompasses a wide range of support services and loan options 
to support students who require assistive technologies as well as 

Licensing of software 
Hardware with 
adjustments 

Improved performance in assessments  
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the provision of academic staff training on curriculum design, 
and teaching and assessment practices 
 
Existing Activity   
Focus: Disabled students but will benefit all students.  
 

Improved continuation and completion of 
target groups 
  
Increased disability disclosure 
 
  

Closing the degree awarding gap: This is an ongoing training 
programme to support the development of staff racial literacy, 
structural humility, self-efficacy, cultural competency and their 
understanding of anti-racist pedagogical praxis.  
 
Existing Activity  
 
Focus: UEL academics   
  

Training programme for 

academics   

High confidence in delivering a fully inclusive 
classroom culture  
 
Improved knowledge and understanding of 
contributory factors to racialised inequities in 
opportunities, awarding gaps and the lived 
experiences of ABMO students  
 
Improved student satisfaction rates 

Provision of Financial, 
Resource support and 
advice 
 
A range of financial 
and other support to 
mitigate hardship and 
the impact of the cost-
of-living crisis on 
students 

Financial support across the student lifecycle to support students 
facing hardship. This includes: 
 
Hardship and Engagement bursaries 
 
 
Progression Bursary: provides support for costs associated with 
final year projects or those associated with job interviews and/or 
extracurricular activities.  
 
Provision of financial advice through Black Bullion and in 
partnership with the Citizen’s Advice Bureau. 
 
Resource provision to support engagement such as Kortext free 
books - (hard copy and online) which are required reading for 
courses  
 
Existing and New Activities   
 
Focus: IMD Q1 &2, FSM eligible Students ABMO, care leavers  

 Hardship bursary 
£450,000 
 
Engagement Bursary  
£350,000 
 
Young independent 
students £311,600 
 
Progression Bursary: 
£57,000 
 
Financial support to 
students: specialist 
advice sessions are 
offered on campus to 
address students’ 
complex needs 
Provision of Online and 
hardcopy textbooks 

Decreased anxiety and worry about finances 

enabling students to fully engage and 

immerse themselves into their studies, both 

curricular / non-curricular 

   

Increased financial literacy 

  

Increased wellbeing and sense of self and 

academic confidence 

 
Increased book access –(analytics) and 
learning resources  
Improved continuation  
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Evaluation of Intervention Strategy 2: Ensuring Student Success 

 

We are dedicated to evaluating the impact of our activities on targeted groups. We will monitor each intervention's effectiveness using various internal 

indicators, providing valuable insights into our initiatives' outcomes throughout the life of this plan.  We will continue to make use of predictive analytics 

for activities involving more than 200 participants to establish uplifts in continuation. In addition, we will collect qualitative data directly from students to 

gain a comprehensive understanding of the changes and their influence on the student experience. We expect that this approach will provide context 

and deeper insights into the observed outcomes, helping us to understand more about the unexplained factors which lead to persistent and entrenched 

gaps. By combining quantitative and qualitative approaches, we aim to achieve a full understanding of our interventions' impact, and, through carrying 

out rigorous monitoring evaluation processes, we will ensure continuous improvement and refinement of our strategies to better serve our students' 

needs 

    Activity Outcomes Method(s) of evaluation  Summary of publication plan  

Targeted support 
for student mental 
health and 
wellbeing 
 

Increased engagement with Mental Health 
support services with improved wellbeing 
  
Increased engagement with target group  
 
Reduced anxiety, increased resilience, increased 
student agency and empowerment with improved 
continuation  
 
Increased staff knowledge about impacts of 
trauma on students and an understanding of 
trauma informed practice  

Implementation measures 
 
MH measures (GAD) 
 
Type 1/Type 2 
 
Pre/ post surveys 

 
Annual Internal Impact reports will 
be published on our website 
   
External case studies 
 
Final report on our work will be 
published in 2028/29 
 
 

Mentoring and 
Buddying 
 

Improved continuation  
Improved sense of belonging 
Increase in academic confidence 
Increase in academic skills 
Increase in disability disclosure rates 

Predictive analytics Continuation 
analysis 
  
Type 2 
 
Pre and post questionnaire 

Annual Internal Impact reports will 
be published on our website 
   
External Case Studies 
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Continuous 
improvement in 
Inclusive academic 
practice 

 

Increased student satisfaction with improved 

sense of belonging 

Improved writing skills and academic confidence  
 
Higher levels of satisfaction in assessment and 
feedback scores  
 

Transparency in assessments and 

marks awarded 
 

Improved attainment in assessments for 

participants  

Improved continuation and completion rates   

Module Evaluations 
 
Predictive analytics 
  
Continuation analysis  
 
Type 2 
 
Pre and post questionnaire 

Annual Internal Impact reports will 
be published on our website 
   
External Case Studies 

Provision of 
Financial, 
Resource support 
and advice 
 

Decreased anxiety and worry about finances 

enabling students to fully engage and immerse 

themselves into their studies, both curricular / 

non-curricular 

   

Increased financial literacy 

 

 Increased wellbeing and sense of self and 

academic confidence 
 
Increased book access –(analytics) and learning 
resources  
 
Improved continuation  

Type 2 
 
OfS Financial Toolkit  
 
Predictive analytics  
 
Continuation analysis  
 

Annual Internal Impact reports will 
be published on our website 
 
External Case Studies 
 
Final review of our findings will be 
published in 2026-2027 
 

   

Intervention Strategy 3: Careers First: A Whole Lifecycle Approach 

This intervention strategy aligns with our institutional Vision 2028, designed to pioneer Future Careers & Innovation for the 4.0 and 5.0 Economy, 
increasing accessibility to diverse talent and realising potential wherever and whenever it is found. We recognise that to deliver our vision for careers 
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and employability, development and management activities must start pre-enrolment and continue throughout and beyond the student lifecycle. 
Therefore, Careers and Employability skills development are key pillars of our access agreement in supporting successful outcomes for our target 
learners. Our unique Careers-First approach is tailored to each student. Students are provided access to industry partners and are afforded student 
experiences (both academic and extra-curricular) that integrate a vast range of digital tools, fresh initiatives, and helpful services into a holistic package 
to match their aspirations and fully equip them to realise their future career ambitions. These services are particularly important for target groups who 
are less likely to have access to professional networks and industry; or who are more likely to have experienced risks to Equality of Opportunity that 
impact on their acquisition of social and cultural capital.  
 
This intervention strategy links with the career information advice and guidance activities in Intervention Strategy 1, and together create a whole 
lifecycle approach to our Careers First agenda, addressing objectives at all stages of the student lifecycle. 
 

1. To close the continuation gap between FSM-eligible and non-FSM eligible students to 0pp by 2029 
2. To close the continuation gap between students from Black and Mixed Ethnic backgrounds, and their White peers to 0pp by 2030 
3. To eliminate the completion gap between students from the most disadvantaged (IMD Q1&2) backgrounds and their IMD Q3,4&5 peers by 2029 
4. To close the completion gap between FSM-eligible and non-FSM eligible students by 2030 
5. To decrease the awarding gap (achievement of a First or 2:1 degree) between students from the most disadvantaged (IMD Q1&2) backgrounds 

and their IMD Q3,4&5 peers to 0pp by 2031 
6. To decrease the awarding gap between students from all other ethnicities except White, and their White peers to 0pp by 2029 
7. To decrease the gap in progression outcomes between Black and Asian students, compared to their white peers, from 7.9 to 0pp by 2029 
8. To eliminate the gap in progression outcomes between students from the most disadvantaged (IMD Q1&2) backgrounds and their IMD Q3,4&5 

peers, to 0pp by 2029 
 
Objectives  

Targets: PTS_1, PTS_2, PTS_3, PTS_4, PTS_5, PTS_6, PTP_1, PTP_2 – See Annex C, Table 5d 

Risks to Equality of Opportunity: Academic support (EORR Risk 6); Personal support (EORR Risk 7); Mental health (EORR Risk 8); Cost pressures 

(EORR Risk 10); Progression from Higher Education (EORR Risk 12).  

Evidence Base and Rationale 
We have conducted a literature review, which includes specific references to the range of materials OfS has identified in its guidance, plus a range of 
other research and best practice references. We have also consulted with students and staff and considered their feedback.  

Employability is a key concern for students and is of increasing importance to universities with the inclusion of employability outcomes affecting 
performance in league tables and in the Teaching Excellence Framework (Bradley et al., 2021). A national survey by Eduventures, a consulting firm, 
found in late 2006 that student entrants considered professional preparation the most important factor in assessing the value of their college degree 
(Sara Lipka, 2008). With graduates taking longer to establish their careers in this complex labour market (Challice, 2018), many encountering multiple 
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attempts before they become established(Bennett & Bridgstock, 2015), it is important that universities are at the forefront of career preparation for its 
students. See Annex B for further details. 
 
Intervention Strategy 3: Careers First: A Whole Lifecycle Approach 
 
Estimated Costs: £ 853,000 per annum, £3,412,000 over course of the plan 
  

Activity   Description   Inputs   Outcomes   Cross 
intervention 
strategy?   

Careers Development 

and Progression 

Activities 

 

A range of extra-

curricular, co-curricular 

and embedded 

activities to support 

student career 

development, 

management and skill 

acquisition facilitated 

by a career-zone 

dashboard that 

encourages career-

mindedness and 

promotes services  
  

Careers, Enterprise and Professional Development 
Workshops. Programme of Career development 
workshops, career accelerator workshops, enterprise 
development workshops and embedded careers and 
professional development 

Targeted programmes and workshops include 

Bootcamp Days, Intensive 121 Support, Podcast/Role 

Models, High impact target programmes for Care 

Leavers, and Black students 

 

Career Development Framework: consisting of 

Individual ‘Career Development Planner’ embedded into 

course modules  

 

A Personalised ‘Employability Toolkit’ 

 
Learner-analytics driven student engagement scores 
with the careers development framework, enabling 
provision of targeted, personalised advice about 
preparing for and securing a graduate job  
Graduate Success Scheme 
 
Existing Activities 

 

Staffing  

18 Self 

Development 

Workshops per Year 

 

Mentoring Impact 

Programmes  

 

Enterprise Impact 

Programmes 

 

High Impact Target 

Programmes (Care 

Leavers, Black 

Students): £6000  

 

Black Founders, 

Female Founders 

£5000 

 

Inclusive careers  

Project assistant 

role 

Increased engagement with Careers 

and Student Enterprise services 

Improved continuation rates 

Improved personal and professional 

skills 

Increased confidence to access and 
progress into graduate employment 
with improved awareness of work 
and enterprise opportunities  
 

Increased progression into Graduate 

employment  

Increased satisfaction and sense of 

belonging 

Improved participation in careers 
development activities by target 
groups 
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Focus: Students who are ABMO, IMD Q1 and Q2, 

Disabled /Neurodiverse, Care Leavers and Mature 

students 

  

 

Marketing and 

catering 

Increased confidence in ability to 

access and progress into graduate 

employment  

Accredited 
Professional 
Mentoring 
Programmes 
 
A range of targeted 
mentoring to support 
professional and 
career development, 
and provide 
professional networks 
and access to 
employers and 
mentors 

UEL Professional Mentors: Delivery of Professional 
mentoring programme for students 

The Blow -Up: Collaboration between School of ACI, 
Careers and Student enterprise and industry 
professionals designed to support performance skills 
and identify pathways into freelance employment 

Diversity of Thought: Mentoring and work experience 
programme matching students with industry partners 

Existing Activity  
Focus: ABMO, IMD Q1/Q2, Male and Disabled 
students 
  

Mentor Net: 

Licensing  

(3000 Students) 

 Accreditation: 

(Mentor + Mentee 

Training) 

Mentoring 

Acquisition 

consultant  

3 x mentoring 

officers 

Increased career confidence 

Increased awareness of Graduate 

pathways to employment  

Enhanced entrepreneurship skills 

 

Improved graduate outcomes 

 

Increased exposure to different 

pathways for Graduate employment   

S2 

Professional and Work 
Experience 
Opportunities  
 
A range of 
programmes to 
support students in 
securing work and 
entrepreneurship 
experience, with 
increased exposure 
and expanded 
networks 

Funded Graduate Internship Scheme: 12 weeks (14 

hours per week) at London Living Wage. Wrap around 

employability support post internship. 

 
Existing Activity 
 
Focus:  ABMO, IMD Q1/Q2 students 
  

Staff leads  
 
Employment 
opportunities  
  

Short term: Students build 

relationships with employers  

 

Medium term: Students experience 

greater satisfaction - reflected in 

higher NSS scores 

  

Long term: Students progress into 

graduate-level employment 

Decreased anxiety and worry about 

finances 

 

Increased engagement in curricular / 

non-curricular activities, with   
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increased wellbeing and sense of 

self and improved completion rates 

Supporting Start-ups: Black Founders Programme    
An Entrepreneurship grants programme offering 
funding, support and mentoring to help students test, 
start and develop their business ideas 
 
Existing Activity  
  
Focus: ABMO, IMD Q1/Q2 students  
 

 

Administration of 
Bursary  
scheme  
(HEIF FUNDED) 
 

Improved professional and personal 

skills and enhanced 
entrepreneurship skills  
 
Improved Graduate outcomes 
through increased exposure to 
different pathways to Graduate 
employment 

 

Provision and administration of the UEL Volunteering 
scheme. 

Existing Activity  
  
Focus: ABMO Students 

 Staff partners 

(providing 

volunteering 

opportunities) 

  

Short term: Increased awareness of 

opportunities and career support 

  

Medium term: Increased community 

engagement; developing students’ 

confidence   

 

Long term: Increased graduate 

outcomes through the provision of 

work-based learning opportunities; 

increased student progression and 

through knowledge exchange with 

the community and third sector 

 

 
 

 

Evaluation of Intervention Strategy 3: Progression 

 

At the centre of Vision 2028 is a Careers First institution that provides opportunities to all, increasing accessibility to diverse talent and realising potential 

wherever and whenever it is found.  In order to assure the effectiveness of our interventions in the Progression Phase, we will combine  
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quantitative and qualitative approaches, to achieve a full understanding of the impact of our interventions', and, through carrying out rigorous monitoring 

evaluation processes, we will ensure continuous improvement and refinement of our strategies to better serve our students' needs.  

Activity Outcomes Method(s) of Evaluation  Summary of Publication Plan  

Careers 

development and 

progression 

activities 
 

Increase in students’ career confidence and 
readiness 
 
Increase in engagement with the service/provision 
(for all students and for targeted groups) 
 
Skills-based outcome measures on skills 
development platform 
 

Universal Career Readiness 
Measure  
 
Career Confidence Measure 
 
Enrolment Survey 
 
Pre-Post (Type 2) 

Annual Internal Impact reports will 
be published on our website 
 
External Case Studies 
 
 

Accredited 
Professional 
Mentoring 
Programmes 

 

Increase in students’ career confidence and 
readiness 
 
Increase in engagement with the service/provision 
(for all students and for targeted groups) 
 

Skills-based outcome measures 
on skills development platform 
 
Tracking participants' 
engagement through usage 
dashboards  
(Type: Process and 
Implementation) 
 
Segmented participants' 
engagement – comparison of 
uptake over time (Type 2) 
 
Employability Score Snapshots – 
pre-post (Type 2) 

Annual Internal Impact reports will 
be published on our website 
 
External Case Studies 
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Professional and 
Work Experience 
Opportunities  
 

Increase in students’ career confidence and 
readiness 
 
Increase in engagement with the service/provision 
(for all students and for targeted groups) 
 

Tracking participants' 
engagement through usage 
dashboards  
(Type: Process and 
Implementation) 
 
Segmented participants' 
engagement – comparison of 
uptake over time (Type 2) 
 
Employability Score Snapshots – 
pre-post (Type 2)  
 
Increase in students’ career 
confidence and readiness 

Annual Internal Impact reports will 
be published on our website 
 
External Case Studies 
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Section 4: Whole provider approach 

 Strategic Approach Overview 

The University is committed to a whole provider approach to ensure delivery of the intervention 

strategies detailed above.  We understand and acknowledge that factors which impact on a students’ 

participation, success and progression are interlinked with academic achievement, an inclusive and 

supportive environment, preparation for their future lives and a positive sense of wellbeing. As such, 

our strategic approach to delivering this APP and mitigating against risks to equality of opportunity 

is informed by and aligned with the four pillars of our Vision 2028; Future Graduate, Future 

Professional, Future Life and Sustainability, and our cross-cutting institutional priorities of Health 

Gain, Social Justice, Connected Campus and Digital First.  

Governance/ Strategic/Operational 

The strategic direction of this plan is the responsibility of the Pro-Vice Chancellor Education and 

Experience (PVC E&E), a key member of the University Executive Board (UEB). The UEB holds the 

overarching responsibility for approving the content of our Access and Participation Plan. Final 

approval of the APP is granted by our Accountable Officer, the Vice Chancellor and President on 

behalf of UEB and the Board of Governors. Strategic oversight is provided through regular updates 

to the Education and Experience Committee which feeds into Academic Board, the principal 

academic authority at the University, responsible for all academic matters and providing assurance 

to the Board of Governors that academic governance is working effectively. 

From 2025, enhanced progress tracking against objectives and targets will be enabled through the 

development of school level APP data dashboards which segment student cohorts by school, subject 

cluster, and student characteristics facilitating a data-based practice approach.  This will allow for 

enhanced institutional monitoring at a school and departmental levels and will be developed in 

conjunction with our Strategic Development and Delivery Directorate.  

Operational oversight is provided by the institutional APP Steering group (APPSG) which is chaired 

by the PVC E&E. The APPSG reports into the Education and Experience committee and 

incorporates membership across the university from both Academic Schools, Professional Services 

and the East London Student Union. Membership includes Directors of Service and Directors of 

Education and Experience, Strategic Development and Delivery, and Dean of Office for Institutional 

Equity.  

Embedding the plan at the core of the University of East London 

As one of the most diverse, vibrant and socially inclusive universities in the UK, we affirm our 

responsibility to ensure that all students have access to the resources, support and development 

they need to succeed in a complex and changing world, while ensuring that we are addressing and 

removing barriers that might prevent students attaining their aspirations. Therefore, at the heart of 

our strategic Vision 2028 is our central purpose: to address health and economic inequities wherever 
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they are found, to enhance lives, and enrich futures, and to develop a 5.0 advanced economy that 

is healthier, greener and fairer.  

This means that for the achievement of successful APP outcomes, we must deliver the key strategic 

APP objectives outlined earlier, as well as our institutional priorities that align seamlessly with our 

central mission of being the most inclusive university in the UK, delivering innovative, high quality 

and industry leading educational outcomes for all. 

Teaching and Learning 

Our transformational Vision 2028 will be realised by providing a socially just education that is 

equitable for the diverse range of students we have, ensuring that students receive the education 

and support they need to succeed. This requires a balanced approach focused on research informed 

indicators, such as becoming a student-ready university, effective academic advising, transparency 

in learning, teaching and assessments, student acquisition of necessary social and cultural capital, 

and enriched student belonging that enhance student success in Higher Education.   

While Vision 2028 has resulted in a paradigm shift in relation to student outcomes since 2018, with 

more than 10%pts reduction in the Degree Awarding Gap, an award-winning careers first focus 

implemented, and our recent graduating students’ overall positivity about their student experience 

placing us in the Top Ten Higher Education Institutions in the UK (NSS 2024), there is still much to 

be done to meet the demands of demographic shifts, high student and employer expectations.   

Data Driven Practice 

Closing gaps across the student journey involves an institutional approach which is driven by data 

insights and embedded throughout the institution. Following implementation of Track My Future 

(TMF)xix during 2022, (our online portal which provides a one stop shop to support services as well 

as vital course information) we have continued to refine our approach.  In 2024, we are piloting the 

TMF app which will enable seamless student interactions with university services and offers further 

opportunities to enhance their experience through data-driven, targeted interventions. 

Leveraging our partnership with Amazon Web Services (AWS), we have engaged with a 

collaborative project to access the exciting opportunities that advances in technology offer. The AWS 

project centres on utilising Artificial Intelligence to develop PALA, a Personalised Artificial 

Intelligence Learning Assistant, which will provide academic guidance, automated bespoke careers 

advice, and tailored guidance counselling. This will enable students to receive online, personalised 

academic assistance in real time.  Staff will review guidance provided to students and offer further 

advice and support as necessary. We are also developing an in-house continuation prediction model 

that will enables us to identify potential students who are at risk of leaving the University. The 

modelling will make use of student engagement as well as demographic data and help to predict ‘at 

risk’ students at a much earlier stage in the academic year. This means we can further refine 

intervention strategies that help mitigate the possibility of a student leaving their course prematurely. 



 

30 
 

Equality, Diversity and Inclusion 

Our vision is for UEL to be known as the UK’s most inclusive university, delivering sector- leading 

outcomes by advancing an inclusive, equitable, respectful and antiracist environment for staff, 

students and stakeholders. In pursuit of our legal obligations under the Public Sector Equality Duty, 

(elimination of discrimination and other prohibited conduct under Equality Act, 2010; advancement 

of equality of opportunity and fostering of good relations) across UEL’s communities, we were the 

first university in the UK in 2019 to set up an Office for Institutional Equity (OIE) to facilitate this 

mission. Our APP aligns seamlessly with our EDI strategic plan predicated on the following guiding 

principles to: 

• Foster inclusivity through a strong commitment to equality, diversity and inclusion and by 

promoting an inclusive student-ready culture 

• Promote the success of students and staff, allowing them to realise their potential and 

achieve social mobility  

• Enhance student belonging through encouraging strong relationships that lead to feelings of 

mutual respect, value and dignity 

• Enhance equitable culture and practice through advocacy, education, training and 

recognition arising from attainment of Equality Charter awards 

 Our recent achievement of Advance HE’s Race Equality Charter (REC, Silver) award in April 2024, 

demonstrates our commitment to the REC’s evidence-based methodology for systematically 

identifying racial inequalities and actions to address them.  Our successful REC Bronze application 

in 2019 resulted in an urgent focus on closing the degree awarding gap between White and Black 

students which had consistently been over 20% in the preceding 5 years. A plethora of cross-

institutional activities to reduce the degree awarding gap was commissioned with 45 projects granted 

funding under the previous APP. The positive impact of some of these projects contributed 

significantly to our narrowing of the gap. 

Realising that that there is still more to be done to eliminate inequalities, we produced an ambitious 

REC Silver Action Plan to advance racial equity at the University and embed principles of inclusion 

and racial justice within and throughout the organisation. This is being realised through endeavours 

such as building the academic careers pipeline for ABMO students, striving to eliminate the degree 

awarding gap through targeted staff training and ongoing monitoring and evaluation of the impact of 

our interventions. Governance and oversight are multi-layered, with the OIE leading change and 

regularly reporting outcomes to UEB and the Board of Governors (BOG), through the OIE Dean who 

attends these meetings. Furthermore, EDI committees are embedded at both School and PSS levels 

and feed into the institutional EDI committee, Education & Experience committee, and Academic 

Board with further scrutiny by UEB and BOG.  

Additionally, in May 2024, we achieved the Advance HE Athena Swan Silver Charter in recognition 

of our work towards achieving our gender equality objectives. We consider our Athena Swan, REC 
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and Stonewall Silver awards to be crucial, due to the importance of students seeing themselves 

reflected in the staff body, thus mitigating barriers related to poor representation.xx 

Mental Health and Wellbeing 

The University of East London successfully secured the University Mental Health Charter Award for 

its commitment to a comprehensive approach to mental health. UEL's strategic objectives include 

maximising mental wealth and promoting health and wellness under its Vision 2028.The creation of 

a Health and Wellbeing board, and Health Gain and Wellness committee reinforce our institutional 

approach, integrating staff and student wellbeing, including mental health. A robust theory of change 

model aligns our APP with student mental health and disability. To contribute to effective 

interventions in universities, we plan to enhance our evaluation processes. Our work with research 

and evaluation specialists like TASO, student consultants, and other experts will facilitate the 

development of an evaluation framework for interventions related to disability, mental health, and 

wellness. Student consultations and co-creation activities will be integral to this process. 

Acknowledging the challenges faced by students with disabilities or mental health conditions, UEL 

is committed to inclusive pedagogies and making anticipatory adjustments to reduce the need for 

individualized accommodations.  Our goal is to create an inclusive environment which is conducive 

to the disclosure of mental health and neurodiverse conditions, which can often go unnoticed, and 

has been identified as a risk through our analysis. In conjunction with this, we will improve our data 

collection and interventions for informal disclosures, supporting students’ sense of belonging and 

the feeling of mattering.  

Recognising that British males are less likely to seek help until crisis points, we are developing 

evidence-based interventions specifically for male undergraduate students. Feedback from mature 

students indicates a need for more inclusive services, prompting the development of peer-to-peer 

support groups facilitated by practitioners within our wellbeing services. These groups will be tailored 

and co-produced with students. For students who find talking-based interventions daunting, our 

exercise referral scheme has proven effective in reducing anxiety and improving mood. The 

university plans to introduce similar arts and cultural-based interventions in collaboration with 

partners, initially piloting these in Stratford before expanding based on student needs. 

To support student retention, we are enhancing interventions at key points in the student journey.  

Our “School 360” approach offers a holistic intervention that targets and supports students who are 

not engaging fully with their course, or are at risk of dropping out through a targeted caseload 

approach will be expanded, and processes for extenuating circumstances are being improved to 

provide targeted support from the earliest point. This includes proactive interventions for students 

with mental health conditions, aimed at increasing access to Disabled Students' Allowances (DSA) 

and Specialist Mental Health Mentoring. To address accessibility, UEL has begun implementing 

recommendations from AbilityNet’s Disability Maturity Model. A cross-institutional governance group 

is implementing an ambitious action plan to improve both our digital and physical estates. This aligns 

with ongoing projects focusing on academic staff training, curriculum design, and the use of assistive 
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technology. We are also developing new interventions in partnership with the Students’ Union for 

students preparing to return to study after a break. These will include academic refresh sessions, 

peer support, and ensuring external support and DSAs are in place. UEL also continues to invest in 

training academic advisors, working with UKAT to pilot institutional accreditation and improve impact 

evaluation of our academic advising scheme. 

Belonging 

Drawing on current research and institutional consultation with students and staff, we have 

developed a Belonging Framework which builds on the domains of the Mental health charter, and 

institutional work on 10 Wellness spheres. Additionally, our Office for Institutional Equity are 

collaborating with Advance HE on an institutional project to build a strong sense of belonging among 

our students' cohorts. The project simultaneously embeds a number of institutional performance 

indicators to mitigate against the contextual risk we identified that is associated with ‘sense of 

belonging’.  We are consulting with our student body about definitions of belonging that relate to and 

resonate with them.  Outputs will form the basis a UEL-centred theoretical framing of belonging and 

will inform the design and implementation of a range of bespoke belonging-focused interventions in 

2024/25.   Over the course of our new APP, we will identify proxy measures for the impact of our 

approach and interventions on belonging, drawing from relevant literature in the field.  Our current 

literature review point to fostering belonging as being an ambitious but nevertheless achievable goal 

with tangible benefits on student retention, wellbeing, and success.  

Apprenticeships 

The University’s sector leading Apprenticeship offer represents an area for strategic growth over the 

next 5 years and aligns with our key targets and objectives to achieve Vision 2028. Our renewed 

focus on building social capital through driving social mobility and economic prosperity through 

degree apprenticeships, is particularly relevant to contemporary learning in adulthood. Critically, it 

matches UEL’s values and demographic, responds to OfS priorities around diversifying pathways to 

Higher Education and recognises the diverse backgrounds and needs of our learners.  Our aim is to 

be the first choice for Employers in workforce development while offering high quality training and 

work experience to our students.  We have a strong relationship with the London Borough of 

Newham and have aligned our vision with their Community Wealth Building Agendaxxi. We have 

expanded our Higher Technical Qualification Provision and continue to develop ways to offer 

accessible pathways to those who are already working in industry to enter their chosen profession 

or progress into Higher Education. We are currently developing “Recruit an Apprentice (RAA), an 

online platform that supports the management of apprenticeship applications through the 

government portal “Find an Apprenticeship”. UEL will use RAA to support the recruitment process of 

Apprentices on an employers’ behalf, increasing their capacity to recruit apprentices and improving 

access to those who are seeking apprenticeship positions.  The RAA will play an important part in 

addressing unemployment in our local borough of Newham. Through the RAA, we plan to reach out 

to groups who have become economically inactive and those within our target groups such as 
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disabled people, by collaborating with organisations and charities from the local area who work with 

these populations. This facilitates the development of our portfolio of stackable apprenticeship 

programmes across levels, that are tailored to the needs of employers, offering reskilling, career 

choices and career change to our learners, in pursuit of our commitment to lifelong learning and 

equitable outcomes for all. 

Careers First and Professional Fitness and Mental Wealth  

As many of our students fall within one of the APP priority groups, our strategy as a Careers First 

institution is to embed high impact interventions for all students within the curriculum to enhance 

equality of opportunity and enrich students’ experience during their studies. This is further 

augmented by extracurricular activities that support the development and consolidation of 

employability skills and progression into graduate careers and entrepreneurial careers.  

Our institutional interventions therefore aim to support progression to graduate roles for all students, 

driven by a Careers 1st agenda and delivered through an institutional Graduate Employability 

Framework which is delivered both in and out of the curriculum. It is monitored using data and 

feedback for continuous improvement, and delivered across four strands:  

• Professional fitness and Mental Wealth (PF& MW) 

• Digital Career Development Pathways, embedded into the curriculum, 

• Mentoring for all 

• Work based learning 

At the heart of this is our Professional fitness and Mental Wealth (PF&MW) mandatory modules 

included as part of every degree at every level. PF&MW focuses on enhancing the talent pipeline 

diversity by embedding eight core competencies needed for Industry 5.0 careers, such as emotional 

intelligence, digital proficiency, and entrepreneurship. This award winning, accredited module has 

effectively integrated career and enterprise education across disciplines, with 87% of students 

finding it beneficial for their careers. The programme's innovative approach includes cross-

disciplinary groups simulating industry clusters, fostering collaboration and broad thinking among 

students and faculty. ‘Industry Standard Teaching Spaces’ like mock courtrooms provide a simulated 

work environment for teaching and collaboration with industry, and our flagship employer partnership 

programmes promote diversification of the early talent pipeline, breaking down barriers to 

employment and aiding ‘levelling up’.  Supporting PF&MW is the careers development framework 

created in consultation with our students. To consolidate learning, students complete a ‘Career 

Development Planner’ which is assessed as part of their PF&MW module. The planner guides them 

through employability essentials, ensuring they are creating an engaging ‘employability toolkit’, 

building their personal brand and teaching them how to develop transferable skills and articulate 

them clearly. Using the Career Development Framework, we have designed a resource to empower 

every member of staff including academic advisers, to engage students in career conversations and 

signpost them in a meaningful way and drive forward our institutional ‘careers first’ mission. The 

framework gives shape to our ‘Graduate Employability Action Plan’ which is created and delivered 
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as an institution wide initiative. While our activities are geared toward reaching all students, we 

ringfence high impact interventions, such as paid internships, for ABMO students from the most 

deprived areas (IMD Q1/Q2) where progression rates tend to be the lowest. 

5. Student consultations 

Students are at the heart of our Access and Participation work at UEL. Our focus is on tackling 

inequities for our students by improving access, continuation, success, and progression and by 

creating better outcomes and opportunities for them. East London Students Union are active 

partners in our work. They are an integral part of our APP Steering Group and provide us with a 

strategic steer, invaluable advice, feedback, data, and support in developing our Assessment of 

Performance as well as in creating our Access and Participation Plan. They will be submitting an 

independent Student Submission. In addition to our partnership with East London Student’s Union, 

we have established an APP Student Advisory Board (APPSAB), with membership from participants 

of our APP funded interventions representing a diverse cross section of our student population.  Our 

APPSAB provide us with invaluable student insights, strategic steer and share with us, their 

knowledge, experiences, ideas, and expertise in helping us to develop high quality support and 

services for our students. The steering group also help us to test evaluation and impact measures 

to ensure that they are relevant and appropriate to our diverse student body.  Through these 

partnerships with our student body, and more formal mechanisms of feedback such as data from the 

National Student Survey, and internal, end of term Module Evaluation Questionnaires, we gather 

rich information and insights around student satisfaction, and the factors that impact on their learning 

and experience with the aim of fostering a culture of collaboration and partnership and driving a 

culture of continuous improvement in student and graduate outcomes. 

7. Monitoring and Evaluation of the Plan 

At UEL, we are committed to developing a strong evidence base that will inform our approach to 

delivering and evaluating our APP, supporting our endeavours to identify which interventions work 

to eliminate gaps to Equality of Opportunity.  Implementing the evaluation strategy that was created 

during our last APP, has ensured that all activities are supported by type 1 evidencexxii as a minimum. 

We have updated our evaluation strategy, and have embedded a culture of evaluation throughout 

the institution. Over the last year, we recruited and established a What Works team which has 

increased our capacity to evaluate activities effectively in collaboration with colleagues around the 

university. As a result, all current APP Activities have a related theory of change, and clear goals to 

identify meaningful evaluation.  In 2023, we carried out the OfS Evaluation Self-Assessment which 

revealed Advanced Strengths in the Strategic Context and Learning from Evaluation assessment 

domains.  This demonstrates our increased capability in these areas. Our aim over the next 5 years 

is to strengthen our activities in Programme Design, Evaluation Design and Implementation of 

Evaluation through our commitment to high quality evaluation. In addition, we aim to learn from third 

sector and international development organisations where evaluation practice is well established, 
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while solidifying our participation and contributions to networks within the HE community to leverage 

our understanding of what works in eliminating risks to Equality of Opportunity.  

8. Provision of information to students 

Our Access and Participation Plans, summary of the plan and annual fees information are published 

on our dedicated Access and Participation website. These pages also contain an archive of previous 

plans that have been submitted in response to meeting our Access and Participation plan duties. 

Fees Information and Financial support. 

Fees and funding information for students is available on our website and provide details of: 

• How much Fees are 

• External funding for undergraduate or post graduate degree 

• Scholarships and bursaries offered by UEL 

• How fees are assessed for home and international students  

• Tuition and maintenance loans details   

• Government funding for Postgraduate students. 

In addition to publication on our website, we ensure that members from our Student Money and 

Rights team (SMART) are available at Open Days and events to provide up to date information about 

fees and funding to potential students.  Current students can access information about fees and 

financial support through the student facing TMF platform, by contacting the SMART team or via our 

student hubs. 

 

Details of relevant financial support, eligibility criteria and range of award is set out in the table below. 

https://uel.ac.uk/about/governance/access-participation-plan
https://uel.ac.uk/study/fees-funding
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University of East London: Financial Support  

Title Of 

Bursary 
Who is it for and Eligibility 

Amount 
offered 

Frequency of 

Payment  

Hardship 

Bursary 

Aimed at Undergraduate, Home students from low-income households who are 

experiencing financial difficulties in meeting their living costs.   

 

Eligibility Criteria  

Students are eligible if they are:  

• Fully enrolled for an academic year of study 

• In receipt of maximum income-assessed Student Finance funding and NHS 
funding, where applicable    

From £100-£3,000  

Eligible students are 

entitled to a total 

capped sum of £3,000 

across Hardship, 

Progression and 

Engagement bursaries 

combined, per 

academic year.  

Payment made upon 

successful application 

 

Annual Allocation  

Engagement 

Bursary 

Aimed at Undergraduate, Home students from low-income households. The 

Engagement Bursary provides additional financial support for the following costs 

which are not met from statutory or other sources of funding, to help students remain 

in Higher Education. 

 

   

 

• Childcare costs   

• Travel costs 

• Disabled Students Allowance (DSA) computer equipment contribution  

From £100-£3,000 

 

Awards across 

Hardship, Progression 

and Engagement 

bursaries combined 

are capped at £3,000 

per eligible student per 

academic year. 

Payment made upon 

successful application   

 

Annual Allocation  
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University of East London: Financial Support  

• Summer Support (students unable to work over the summer period, due 
to caring responsibilities and/or short-term sickness) 

 

Childcare Costs - (for full-time, UG students with children in registered 

childcare)  

 

Eligibility Criteria for Childcare Costs  

Students are eligible if they are:  

• In receipt of maximum income-assessed Student Finance / NHS funding  

• In receipt of either Childcare Grant OR childcare element of Working Tax 
Credits  

• PGCE students not eligible for a PGCE Bursary  

 

 

Travel Costs - (for full-time, UG students with high travel costs outside of 

Transport for London zones 1-9).   

  

Eligibility Criteria for Travel Costs  

Students are eligible if they are:  

• In receipt of maximum income-assessed Student Finance / NHS funding 

• have applied for the 18+ Oyster discount travel card, where eligible  

• have applied for a Young Persons railcard, or a 16-25 railcard, where eligible  
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University of East London: Financial Support  

• do not have their full travel costs met from the Disabled Student Allowance 
(DSA)  

• do not have a travel placement paid for by their NHS bursary  

• are not entitled to receive a PGCE Bursary  

 

 

Disabled Students Allowance Discretionary Support (DSADS) – (for students 

who are required to pay £200 towards computer equipment as recommended in 

their DSA entitlement letter)  

 

Eligibility Criteria for DSADS:  

Students are eligible if they are:  

• Fully enrolled for an academic year of study 

• In receipt of DSA entitlement letter and are required to contribute £200 
towards computer equipment 

  

Eligibility Criteria for Summer Support Fund 

Students are eligible if they are:  

• Full-time, undergraduate students in receipt of full income assessed student 
funding from Student Finance / NHS entitlement  

• Returning to full-time study in the academic year  

And are unable to work over the summer period due to one of the reasons 

below:  
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University of East London: Financial Support  

• Childcare responsibilities (Lone parent responsible for the care of children 
under 14 years of age)   

• Short-term illness (period of incapacity should be no less than 4 weeks)  

• Carer responsibilities (Primary carer of a disabled or terminally ill person)  

• Unpaid placement (Unpaid placement during the summer holiday for a 
minimum of 4 weeks.  The placement must be module based, integral to the 
course and not voluntary)   

Progression 

Bursary 

Aimed at supporting student employability. It targets low-income students providing 

support for high course costs, graduate interview costs, and reasonable adjustment 

costs for students with disabilities. 

 

Eligibility Criteria for Progression Bursary 

Students are eligible if they are:  

• A new or continuing, Home, Undergraduate student 

• Enrolled on a full-time course  

• In receipt of maximum income-assessed Student Finance / NHS funding   

AND meet the following criteria for: 

 

Job interview expenses   

• In final year of study  

• Selected to attend an interview for graduate job (paid/voluntary) 

 

Reasonable Adjustment Costs (for students with disabilities attending integral work 

placements, engaging with study abroad opportunities or co-curricular opportunities)  

• Currently studying in second or final year 

From £100-£3,000 

Awards across 

Hardship, Progression 

and Engagement 

bursaries combined 

are capped at £3,000 

per student per 

academic year. 

 

 

 

Payment made upon 

successful application   

 

Annual Allocation 
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University of East London: Financial Support  

• In receipt of Disabled Student Allowance (DSA).   

 

High Course Costs  

• Full-time students from School of Architecture, Computer Science and 
Engineering, & School of Arts and Creative Industries only) 

• On an integral project or show which is part of the course  

• Currently studying in final year  

Young 

Independent 

Student Bursary 

Aimed at Undergraduate, low-income household, Home students with independent 

status who are under 25 years old and in receipt of full student finance.  

 

Eligibility Criteria 

Students are eligible if they are:  

• Enrolled on a full time course 

• Receiving maximum student finance entitlement  

• Aged under 25 years at start of course. 

 

AND are one of the following  

• A Refugee   

• Care leaver/ care-experienced or previously lived in a foyer and estranged 
from parents.   

• Estranged from both biological parents   

• Young Adult carer (caring for a family member or friend with an illness or 
disability, mental health condition or an addiction).   

Up to £1,500 

allocated as 

follows: 

 

1. non-repayable 
award of £1,000 
per year to 
students* 

 
2. Applicants living in 

University 
accommodation 
will receive an 
additional award of 
£500 paid directly 
towards their 
rent. **  

 

 

 

 

Frequency of Awards: 

 

 

1. *Awarded across 
2 instalments in 
October and 
February each 
academic year 

 
2. **Paid as rent 

credit once award 
is allocated  
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University of East London: Financial Support  
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Annex A: Assessment of Performance 

Introduction  

This Annex sets out our Assessment of Performance (assessment) that underpins our 2025-2029 

Access & Participation Plan for the University of East London. Using a range of sources, this 

assessment identifies the possible indicators of risk to equality of opportunity faced by prospective 

students considering studying with us ("Access"), or during their studies with us ("Success") and 

afterwards ("Progression"). 

Approach to the Assessment 

Our assessment of performance entailed a thorough analysis of a wide range of data sources. The 

primary source of evidence was the Office for Students (OfS) aggregated and individualised data 

files (made available in April 2023). Additionally, we used internal data and evidence, deemed 

relevant by our APP Steering Group. These included 1) National Student Survey (NSS) results, 2) 

Module Evaluation Questionnaire (MEQ) results, 3) Graduate Outcomes Survey (GOS) results, 4) 

Pre-Arrival Questionnaire (PAQ) results, 5) Digital Accessibility Audit, 6) insights from our lead-

practitioner workshops, 7) project- and service-level data, 8) student records data (SITS), 9) Global 

Student Living Index (GSLI) survey data, and 10) Office for National Statistics (ONS) data. 

Our assessment is split into two sections. The first, Gap Analysis, used the OfS data dashboards 

and individualised data files to identify gaps in Access, Continuation, Completion, Attainment and 

Progression by student characteristics. Where available, we have utilised a 99.7% confidence 

interval and implemented the Bonferroni Correction Methodii to provide a robust basis for our 

assessment and reduce Type 1 errors (false positives). We also paid particular attention to narrow 

intervals and considered indicator rates with a downward trajectory. We analysed full-time (FT), part-

time (PT) and apprenticeship provision in our assessment, however, due to small population sizes 

in our PT and apprenticeship provision, we did not find evidence of gaps exhibiting confidence 

intervals at the 99.7% threshold, and as such, indicators of risk in our gap analysis pertain primarily 

to FT provision. Due to planned expansion of the apprenticeship provision at UEL, we expect the 

population of apprentices to increase, and will continue to monitor the gaps occurring in this mode 

of study.  

Our overall approach to the assessment has focused on the characteristics which are publicly 

available via the OfS Access and Participation Plan data dashboards. These characteristics were 

prioritised to ensure that we are transparent and accountable to publicly available data in future 

monitoring cycles. Hence, the primary characteristics of focus in the assessment relate to Age, 

Declared Disability, Ethnicity, Free School Meals Eligibility, Index of Multiple Deprivation Quintile 

(IMD). We chose to exclude POLAR and ABCS from our gap analysis. This is discussed further in 

the next section.  

The second section of our assessment relates to the use of internal data sources to further identify 

indicators of risks to equality of opportunity. Here we explore indicators of risk from outside of the 

OfS data dashboards or individualised datafiles. Outcome gaps across the lifecycle are indicators of 

 
ii Haynes, W. (2013). Bonferroni Correction. In: Dubitzky, W., Wolkenhauer, O., Cho, KH., Yokota, H. (eds) 
Encyclopedia of Systems Biology. Springer, New York, NY. https://doi.org/10.1007/978-1-4419-9863-7_1213 
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risk to equality of opportunity, however, these are often time-lagged and do not cover the range of 

indicators or risk presented in the Equality of Opportunity Risk Register. 

As part of our assessment, we sought to consolidate our gap analysis with further analysis of internal 

sources of data to indicate the underlying causes of gaps and further our understanding of the risks 

present at UEL. Through the APP governance structure internal data, evidence and insights were 

shared by colleagues from across business functions to support the identification of risks to equality 

of opportunity at UEL. This was combined with service and project-level data, case studies as well 

as consultation with colleagues on the front line of student support who have a unique insight into 

the challenges students face and any potential risks to equality of opportunity.  

Findings and insights were mapped to indicators of risks to equality of opportunity listed in the EORR 

and we identified our final risks to equality of opportunity considering the strength of evidence. This 

section summarises a thematic analysis conducted of internal data sources organised by risks to 

equality of opportunity. 

To contextualise our approach, and in acknowledgment of the diversity of our student body, we have 

also considered the demographic break down of our population in relation to the sector. Table 1 

shows a comparison of the UEL student demographic with that of the sector. 

 

Table 1. An overview of UEL student profile compared to the rest of the sector including post 1992s 

and London Moderns.  

 

Student Characteristics Breakdown Comparison: All FT UG, 2021-22 Academic 

Year Entrants, Excluding Population with unknown characteristics 

Category  Sector  
Russell 

Group 

Post-

92 

London 

Moderns 
UEL 

IMD 1-2 44.4% 23.0% 37.2% 53.2% 58.0% 

SEC: Higher man/Prof  50.2% 56.4% 34.2% 33.7% 30.8% 

Eligible FSM 18.5% 4.7% 16.7% 30.1% 30.1% 

BAME %  34.4% 29.4% 25.6% 56.0% 63.2% 

Students living locally  25.4% 10.1% 22.2% 44.9% 49.5% 

Under 21 70.4% 78.0% 54.1% 63.8% 64.0% 

21-30 17.7% 4.8% 17.6% 23.7% 22.8% 

31 years + 11.9% 0.5% 10.6% 12.6% 13.2% 
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Characteristics Included in the Assessment  

Our gap analysis section focused on a core set of student characteristics available on the OfS Data 

Dashboards. These were Age on Entry, Disability status, Ethnicity, Free School Meals (FSM) 

eligibility, and Index of Multiple Deprivation. We also elected to include Parental Higher Education 

status, Socio-Economic status (NS-SEC), Care-leaver status and prior attainment as supplementary 

measures.  

POLAR4 and ABCS are also available via the dashboards and were included in the initial analysis 

as part of the AOP, alongside TUNDRA, and IDACI. However, there has been considerable debate 

within the sector, and in academic research as to the appropriateness of these measures as proxies 

for socioeconomic disadvantage, for London institutions in particular.  POLAR and TUNDRA have 

been identified as poorly correlated with socioeconomic disadvantage and biased against particularly 

racialised minorities and London postcodes, due to the aggregated nature of Middle Layer Super 

Output Areas (MSOAs) (Jerrim, 2021., Atherton et al., 2019).  

This disjunction is clear in UEL’s individualised APP data with UEL entrants from higher-participation 

TUNDRA areas (TUNDRA Q3,4,5) tending to be slightly more likely also to be from deprived areas 

(IMD Q1 and Q2) or to have been eligible for Free School Meals at Key Stage 4, compared with 

those from lower-participation TUNDRA areas (TUNDRA Q1,2). As such we opted to exclude 

TUNDRA and IDACI and focus on IMD as the area-level measure.  UEL primarily serves the local 

community with around 63% of our Home UG population recruited from Greater London postcodes 

(as of 2022-23), and its high proportion of non-White students would have resulted in significant bias 

in our assessment and these measures were therefore not included in our final assessment or 

targets. Given the diversity within the communities we serve, and of our student population, we chose 

instead to focus on one area-based measure, IMD, as it aggregates at a lower level of granularity 

compared to POLAR and TUNDRA and includes seven domains of area-based disadvantage. We 

also considered the use of IDACI which also uses LSOA but is highly correlated with IMD (IFS, 2013) 

and only focuses on income-deprivation rather than a more general measure of area-based 

deprivation, such as employment, health and education.  

We have included ABCS in our assessment to both account for intersectionality and make use of 

publicly available data. However, we are mindful that the statistical model used is based on a 

population where White students are the ethnic majority and includes factors we have excluded from 

our single-factor analysis due to unsuitability for London’s local and regional communities. 

Additionally, we also considered the operational constraints of the use of ABCS, particularly for target 

setting. For example, ABCS aggregate a minimum of six characteristics, and students identified as 

having one or a combination of characteristics may each face a unique risk to equality of opportunity. 

However, information about students or prospective students before they arrive is not always 

available to us at the time we might need it and, even if published, is not necessarily linked to 

individuals, especially at the access stage. As such, whilst ABCS analysis is included in our 

assessment we have opted not to include targets related to this measure in our APP. 

Accounting for intersectionality  

Single characteristic measures can often mask a student group that is most affected by a risk. This 

is epically true for aggregated measures such as ethnicity and area-level measures such as IMD. 

To address intersectionality in our assessment, we have analysed outcomes across the student 

lifecycle using an area-level measure (IMD) and an individual aggregated measure (Ethnicity – 
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ABMO) and IMD and Sex. These were selected as they have historically been priorities at UEL with 

previous targets set in these areas and because the combination of these characteristics had a 

sufficient population size to be able to carry out meaningful analysis. We have also analysed ABCS 

to account for intersectionalities among characteristics with small populations. 

Lifecycle Outcomes - Gap Analysis  

Access 

Our performance at the Access stage is strong with Access rates for Mature students on full-time 

(FT) undergraduate provision higher at UEL than in the sector. On an aggregate of the last four 

years, 48.3% of FT UG entrants to UEL were aged 21 or older. 

We also recruit a high proportion of students from deprived areas (IMD Q1 & Q2) who constitute a 

majority of our students (65.2% on four-year aggregate). When considering the intersection of 

ethnicity and IMD, 50.4% of students on FT UG provision were from IMD Q1 or Q2 and were of 

Asian, Black, Mixed or Other ethnicity.  

The Access rate for disabled students at UEL is slightly below the wider sector. On a four-year 

aggregate, 15.5% of UEL entrants reported a disability, versus 16.7% in the sector overall. In 

2021/22, the Access proportion of disabled students to UEL was 15.6%, versus 17.4% in the sector. 

These figures are statistically significant at the 99.7% confidence interval.  

Considering specific disability types, the small size of the disaggregated population leads to year-

on- year fluctuations and wide confidence intervals. On the four-year aggregate, the most frequent 

disability types reported by UEL entrants were Cognitive and Learning Difficulties, followed by Mental 

Health conditions; this is the same pattern as the sector, but both rates were lower at UEL. 

Access rates for disabled students on Apprenticeship provision were lower than our FT provision at 

(12.8%) on the four-year aggregate, although this was in line with the sector. This trend was not 

apparent in the part-time (PT) provision, which had higher Access rates for disabled students.  

It is possible that differences in students’ likelihood of sharing information about a disability on entry 

could partly or wholly explain UEL’s low Access rate for disabled students. This possibility does not 

detract from this finding’s status as an indication of risk but would have implications for the nature of 

the access gaps observed. 

The Access rate for students who are eligible for FSM in key stage 4 on FT provision was 23.6 

percentage points (pp) on the four-year aggregate. In our most recent data year this rose to 38% 

which is almost) 20pp above the sector. 

The lowest rate of entrants to UEL was by students who declared care-leaver status; this reflects the 

relatively small proportion of care-leaver students in the sector as a whole, however UEL has one of 

the highest rates of care-leaver entrants across HE providersiii.  

There is an Access gap by ABCS. On an aggregate of the last four years of the time series, UEL’s 

gap between ABCS Q5 and Q1 was 28.3 pp; this is slightly larger than the sector gap of 26.4 pp. 

 
iii https://www.civitas.org.uk/publications/breaking-the-care-ceiling/ 
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Continuation 

For all UGs on FT provision, the overall Continuation rate at UEL is 85.4% on a four-year aggregate. 

Students declaring a disability consistently continue at a higher rate than the rest of the student 

population, by 0.9pp on the four-year aggregate and by 2.4pp in the most recent data year.  

There is a consistent gap in the Continuation rates of White students compared with ABMO students. 

On aggregate over the last four years, White students have continued at a rate of 88.2% compared 

with 84.2% for the ABMO aggregate. In 2020-21, the White-ABMO gap stood at 2.7pp though there 

was considerable variation by ethnicity group. The biggest difference observed was between White 

and Mixed ethnicity students (a difference of 4.9pp), followed by Black students (3.7pp), Other 

ethnicities (0.7pp), and Asian (0.2pp).  

This trend is also present on PT provision where the ethnicity continuation gap between White and 

ABMO students stands at 10.9pp on the four-year aggregate.  

There is also a continuation gap by IMD. For students on FT UG provision, 84.3% from IMD Q1 

continued, compared to 90.2% from IMD Q5 on the four-year aggregate. Comparably smaller 

populations within IMD Q5 may partially mask differences, but the gap persists, albeit at a lower rate 

(2.9pp) when aggregating IMD Q1 & Q2 and IMD Q3, Q4 & Q5.  

When looking at how ethnicity and IMD intersect, ABMO students from deprived areas (IMD Q1 & 

Q2) continue at a lower rate than White students from Q3, Q4 and Q5 – a gap of 5.6pp on the four-

year aggregate. When holding either ethnicity or IMD constant, this pattern is sustained. Within IMD 

Q1 & Q2, Black and Mixed students continue at lower rates compared to White students by 2.2pp 

and 1.8pp respectively in the most recent data year. Similarly, within the Black and White ethnic 

groups, students from IMD Q1 & Q2 underperform compared to their counterparts in Q3, Q4 & Q5 

indicating that continuation rates at UEL are a function of both ethnicity and area-level deprivation.  

A continuation gap persists based on FSM eligibility for students on FT UG provision. The 

continuation rate for UEL students eligible for FSM dropped 0.9pp to 86.9% in 2020-21. For non-

eligible students, the rate increased by 1.1pp to 90.6%. The 4-year aggregate demonstrates a gap 

of 5.4pp, with non-eligible students continuing at higher rates. This gap also exists on PT provision, 

although the statistical certainty associated with the gap is limited owing to small denominator values.  

There are continuation gaps by prior qualification on FT UG provision. Students who achieved 

BTECs (DDM or lower) continued at a rate of 78.9%, compared to 90.8% for students who achieved 

A-levels (DDD or lower) – a difference of 11.9pp on the four-year aggregate.  

There are also continuation gaps on the basis of age and ABCS with both mature learners and ABCS 

Q1 students continuing at lower rates than their respective reference groups. However, both of these 

are similar to those present at other London Post-92 providers.  

Completion 

Overall completion for all students on FT UG provision is higher at UEL than London post-92 

comparators. The overall completion rate was 87.5% at UEL compared to 83.5% in London post-92 

providers on the four-year aggregate.  

Our assessment points to success regarding the completion rates of disabled students who have 

completion rates similar to those of students who do not declare a disability. When examining 
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declared disability by type, there are fluctuations across the time series, for entrants in the most 

recent year, students with a declared mental health condition had the lowest completion rates, 

however, due to small numbers in this group, there are relatively wide confidence intervals.  

The pattern of completion on PT provision differs by disability, with non-disabled students completing 

at a higher rate. Disabled students completed at a rate of 75% compared to 80.9% of non-disabled 

students on the 4-year aggregate – a difference of 5.9pp. This difference increases to 6.5pp on the 

2-year aggregate. 

Completion rates are lower than the overall completion rates for the following groups of students: 

ABCS Q1, Care leavers, Black students, Mixed ethnicity students, FSM-eligible, students from 

deprived areas, and students whose parents have no parental experience of HE.  

On FT provision, the largest gaps are ABCS Q1 compared to Q5 (13.7pp) and prior qualifications 

between students who achieved BTECs (DDM or lower) compared to those who achieved A-Levels 

(DDD or Lower) (10.7pp). However, regarding ABCS, the completion rate of ABCS students at UEL 

exceeds that of the London post-92 sector comparison.  

For FSM-eligible students on FT UG provision, the completion gap with non-eligible students is 4.6pp 

on the four-year aggregate, increasing to 6.2pp on the two-year aggregate and 8.9pp in the most 

recent data year. Across the time series, completion of FSM-eligible students is decreasing at a 

faster rate compared to non-eligible students indicating that students from lower-income households 

are disproportionately impacted by factors affecting completion. 

There is a gap in the completion rate between care leavers and non-care levers of 3.6pp on the four-

year aggregate and increased to 9.9pp in the most recent data year.  

Attainment 

The attainment rate for FT UG students at UEL is 72.8% on the four-year aggregate. For part time 

provision it is 79.4% and for Apprenticeships it is 88.8%.  

As in other lifecycle stages, students with a declared disability on FT provision at UEL have higher 

attainment outcomes compared to students who have not declared a disability – by 2.3pp on the 

four-year aggregate and 2.9pp in the most recent data year.  

From the core measures, the largest attainment gaps are by ethnicity, IMD and FSM. By ethnicity, 

the gap between White and ABMO students is 16.2pp on the four-year aggregate, and 15.1pp in the 

most recent data year. By disaggregated ethnicity, the largest gap is between White students and 

Other ethnicities (20.1pp on the four-year aggregate), and White and Black students (18.2pp on the 

four-year aggregate). Although Black students at UEL have a higher attainment rate than Black 

students in London-post 92 comparator institutions, the performance of Other ethnicities is lower at 

UEL by comparison.  

By IMD, the gap between IMD Q1 and Q5 stood at 15.5pp on the four-year aggregate, though IMD 

Q1 students do perform slightly better at UEL than at London-post 92 comparators. When 

aggregating IMD by more deprived (Q1 & Q2) and less deprived (Q3, Q4 & Q5) areas, the gap 

reduces but stands at 9.5pp on the four-year aggregate.  

There is a 12.9pp gap between FSM eligible and non-eligible students. This has remained consistent 

over the reporting period, 13.3pp on the two-year aggregate and 12.4pp in the most recent data 
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year. FSM eligible students have a slightly lower performance at UEL compared to London-post 92 

providers (66.9%).  

Considering the supplementary measures, the awarding gap by prior attainment is high at 17pp on 

the four-year aggregate, with students who have achieved BTEC (DDM or lower) attaining at a rate 

of 61.8%.   

Progression 

The overall progression rate for students on FT UG provision at UEL is 65.6% on the two-year 

aggregate and 78.4% for PT students. 

Mature students on FT and PT provision at UEL have typically had higher progression outcomes 

compared to young students.  

Among the core characteristics, there are considerable progression gaps based on ethnicity, IMD 

and FSM.  

There is an 11.3pp gap in the progression rates between White students and ABMO students on the 

two-year aggregate. This is highest when comparing Asian and White students’ outcomes with Asian 

students progressing at a rate of 59.2% compared to White students at 72.9% on the two-year 

aggregate – a difference of 13.7pp).  

There is a 10.1pp gap in the progression outcomes of students from IMD Q1 and Q5 on the two-

year aggregate. When aggregating quintiles, students from more deprived areas (IMD Q1 & Q2) still 

progress at a lower rate than students from less deprived areas (IMD Q3, Q4 & Q5) by 7pp.  

FSM-eligible students progress at a rate of 58.7% compared to 67.5% for ineligible students, a gap 

of 8.8pp on the two-year aggregate. This increased to 10.7pp in the most recent data year.  

There are also large progression gaps by ABCS quintile and care-leaver status. Though the ABCS 

Q1 progression rate is similar at UEL to the London-post 92 comparison providers, and due to the 

time lag of progression data, the population of care leaver data during the reporting period is 

insufficient to draw meaningful conclusions. As in previous lifecycle stages, there is also a prior 

attainment-based progression gap. Students who achieved BTEC (DDM or Lower) progressed at a 

rate of 57%, compared to 71.5% for students who achieved A-levels (DDD or lower) – a gap of 

14.5pp.  

Summary of Gap Analysis 

The table below summarises the descriptive gaps observed in FT provision across lifecycle stages 

by core and supplementary characteristics.  

Summary of gaps observed across the lifecycle 
FT Only | Gaps observed on four-year aggregate for Access, Continuation, Completion, and Attainment. Gaps observed on two-year 
aggregate for Progression | Access gap refers to UEL vs. Sector, subsequent gaps refer to affected group vs reference group.  

Core Characteristics Access Continuation Completion Attainment  Progression 

Age   ✔ ✔ ✔   
Declared disability ✔       ✔ 
Ethnicity   ✔ ✔ ✔ ✔ 
Free School Meals Eligibility   ✔ ✔ ✔ ✔ 
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Index of Multiple Deprivation   ✔ ✔ ✔ ✔ 
Intersection: IMD*Ethnicity ✔ ✔ ✔ ✔ ✔ 
Intersection: IMD*Gender   ✔ ✔ ✔   
Supplementary Characteristics           
ABCS ✔ ✔ ✔    ✔ 
Care leaver status   ✔ ✔ ✔ ✔ 
Parental Higher Education Status   ✔ ✔ ✔   
Prior Qualifications   ✔ ✔ ✔ ✔ 
Socio-economic classification (NS-SEC)   ✔   ✔ ✔ 

 

Outcome gaps across the lifecycle are indicators of risk to equality of opportunity, however, these 

are often time-lagged and do not cover the range of indicators of risk presented in the Equality of 

Opportunity Risk Register. 

 

Internal data sources and risks to Equality of Opportunity  

This section of our assessment summarises the indicators of risk found in the analysis of our internal 

data sources. This analysis aimed to further our understanding of the factors underlying the outcome 

gaps and identify risks to equality of opportunity not observed in the gap analysis but still present at 

UEL.  

Pre-entry Risks: Risk 1 – Knowledge and Skills and Risk 2 – Information and Guidance 

The internal data analysis identified two risks at the Access stage: 1. Knowledge and Skills and 2. 

Information and Guidance. Findings from the Pre-arrival questionnaire (PAQ) indicate that a high 

proportion of students had limited information about university before arrival. This was also seen in 

our Pre-Entry Programmes, where students reported a lack of pre-arrival information and a high level 

of uncertainty about what to expect at university. Although this programme is focused on mature 

students, it highlights the importance of early information access for all prospective students to make 

informed choices (UCAS, 2023) especially as UEL has a higher proportion of mature students than 

the sector, and students entering via clearing.  

Evidence of these risks was also observed in the success and progression phases. There are 

continuation, completion, attainment and progression gaps by prior attainment which could indicate 

that access to the requisite knowledge, skills, information and guidance has been limited pre-entry 

and is impacting these students throughout the lifecycle. Evidence of risk 2 (Information and 

Guidance) was also found in subsequent lifecycle stages. Practitioner workshops noted lack of 

targeted support and an “oversaturation” of information from various sources, making it difficult for 

students to identify essential guidance. The information overload may lead to disengagement or 

reluctance to seek necessary help. The workshops indicated that first-in-family, disabled and mature 

students are particularly vulnerable to this risk.  

Risk 5 – Limited Choice of Mode and Delivery Option 

Although the EORR characterises risk 5 in relation to course provision, our assessment found 

evidence that also related to the provision of support services at UEL. Project-level data shows that 

limited choice in the timing of support services, such as workshops and appointments, often prevents 
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student engagement, particularly among mature students, who can have additional responsibilities, 

require more flexible access to support. Since UEL has a higher recruitment rate of mature students 

compared to the sector and notable age-related success gaps, this issue may be more significant at 

UEL, potentially contributing to observed outcome disparities for mature students. 

Risk 6 – Academic Support 

The gap analysis identified attainment (awarding gaps) across core characteristics such as ethnicity. 

When looking internally at module attainment by ethnicity, Black students have consistently lower 

pass rates compared to White students.  

This may be explained by insufficient access to academic support. Results of the NSS and MEQ 

found evidence of insufficient academic support in student feedback.  The 2023 NSS results show 

academic support and learning resources scores are about 1.1 points below the England average, 

with lower positivity scores, particularly among Asian, White, Mixed, Other ethnicities, and disabled 

students. MEQ data also shows a higher rate of negative and neutral responses in questions related 

to academic support.  

Risk 7 – Personal Support 

Access to sufficient personal support may also explain some disparities observed in the gap analysis. 

Evidence of poor engagement with personal support was found across project health checks, reports 

and service level monitoring. Some challenges are group-specific or relate to cultural sensitivity in 

the delivery of personal support. There is also a relatively high incidence of students withdrawing 

from counselling support or extra-curricular engagement due to “personal reasons”, indicating that 

while there is a demand for support services, there are barriers to accessing these or the services 

meeting students’ needs. This aligns with risks 1 and 5 as reports suggest students may struggle to 

engage with appropriate, timely support.  

Risk 8 – Mental Health  

Recent evidence has highlighted the sector's imperative in student mental health (Sanders, 2023). 

At UEL, although there are no considerable gaps in student outcomes based on declared disability, 

completion and progression rates for students with a declared mental health condition specifically, 

are lower than for those with other disabilities.  

The latest NSS results place UEL above the England average for Mental Health Support but both 

staff and students have reported that a prevalence of stress and anxiety are impacting the wellbeing 

and continuation intention of students.  

UEL has a high incidence of students with adverse childhood experiences, affecting their mental 

health during university, and a high demand for our counselling and wellbeing services which further 

underscores the presence of this risk.  

Staff workshops indicated that mental ill-health often stems from other risks, such as financial 

pressures or inadequate personal support, and exacerbates the impact of these risks throughout the 

student lifecycle. First-in-family students and those facing cultural stigma around mental health are 

especially vulnerable. 
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Risk 10 – Cost Pressures  

Evidence of cost pressures was found in various internal sources and staff and student consultations. 

In one internal survey, 47% of respondents reported financial struggles significantly affecting their 

wellbeing. Bursaries, especially the Hardship Bursary, are frequently oversubscribed; the "cost of 

living" being the main reason for applications. There has also been an increase in applications for 

on-campus jobs and a decline in applications for unpaid internships or volunteering opportunities, 

indicating that students are prioritising paid work due to financial need.  

Case studies on 2023 bursaries also highlighted that travel costs present a significant barrier to 

students attending campus and many, especially mature students arrive at UEL with existing debt, 

worsening their financial situation.  

Although cost pressures are widespread, care-experienced, commuter, mature, and FSM-eligible 

students are at a heightened risk from these financial challenges.  

Risk 12 – Progression 

The gap analysis identified progression gaps in core characteristics. The 2022/23 NSS results 

provided some indications of the underlying reasons associated with the gaps highlighting ‘good 

advice on further study opportunities’, ‘activities and resources for career preparation’, and ‘good 

advice for career choices’ as the lowest scoring factors related to progression. These low scores 

suggest progression gaps reflect earlier risks related to Information and Guidance (Risk 2) and 

Insufficient Academic and Personal Support (Risks 6 and 7). 

Project data show lower engagement with Careers and Employability services among mature, 

disabled (especially those with mental health conditions), Black, and White students. Staff 

consultations reported that first-in-family students also face lower progression outcomes. 

Additionally, students from deprived areas (IMD Q1 & Q2) are at higher risk, with 9.3% and 10.3% 

respectively citing "unemployed" as their graduate activity. 

UEL Risk – Sense of Belonging 

Our assessment also identified a UEL-specific risk, sense of belonging, a theme which arose across 

various internal data sources. Indications of this risk generally fell into the opportunities to belong, 

and perceptions of belonging components as characterised by Allen et al. 2021. Examples include 

students reporting feeling as though “university is not for me”, and not being able to engage with 

opportunities to connect either due to financial or spatial barriers. This emerged particularly among 

mature students who demonstrated a motivation to connect with peers but felt that the opportunities 

available didn’t always meet their needs or align with their commitments outside of university. There 

was also evidence of institutional culture impacting students’ sense of belonging, particularly 

concerning disabled students. Analysis of our internal evidence base also raised issues about the 

physical and digital accessibility of UEL’s campus and learning environments thereby impacting their 

sense of belonging. These factors may also have the effect of deterring disabled students from 

applying to UEL when considering their university options or discouraging disclosure upon arrival 

thereby contributing to the disabled student access gap at UEL.  
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Summary  

The assessment of performance (AOP) aims to identify the most pressing or significant concerns to 

equality of opportunity through the identification of outcome gaps at the Access, Success and 

Progression phases of the student lifecycle.   

The assessment identified outcome gaps in the Access phase (risk manifestations), however given 

our overall above sector performance in the access stage, and greater number of risk indications 

across the success and progression phase, risk manifestations in the success phase have been 

prioritised above Access risk manifestations. at the success phase. Overall, statistically significant 

gaps were identified across Access, Success and Progression on FT provision alone.  

A multi-factor scoring system was used to create impact scores associated with gaps identified on 

FT provision. Under this framework, outcome gaps are scored on six criteria under four categories. 

If each criterion is met, the risk indicator (gap) is scored 1, and 0 if the criteria is not met. The four 

categories are: 

1) Population: Whether UEL has a higher proportion of the affected student group compared to 
other providers in the sector. This has been included because UEL’s risk register will feed 
into a national risk register and it is proportionate that providers with a higher population of 
an affected group take greater responsibility for mitigating a risk, especially if the risk appears 
nationally as well as at UEL  

2) Benchmarking: where data is available, we have benchmarked outcome gaps at UEL against 
the sector. This category includes three benchmarking criteria against London post-’92 
providers, All London providers, and all league-tabled providers   

3) Size of gap: the size of the performance gap between the affected and the comparator group 
on the four-year aggregate and in the most recent year   

4) Statistical certainty: the confidence intervals and statistical certainty associated with the gap 
between the affected and comparison groups   

 
In setting targets, we have considered the university’s performance against the sector, comparing 
against all sector for Access and against London post-92 providers for Success and Progression, as 
these provide a more meaningful demographic comparison to UEL.  
 
Data Tables 
 
The tables below provide visualisations of gaps in the Access, Continuation, Completion, Attainment, 
and Progression stages on a four year aggregate and for the most recent year of data available, in 
order to provide a longitudinal aggregate as well as our most recent year of data. Also included in 
the tables are multi-factor scores created using the method above and used to inform the setting of 
our APP objectives and targets.   
 
Significant positive gaps (indications of risk) are highlighted in blue whilst significant negative gaps 
are highlighted in yellow.  Impact scores are highlighted in green.  
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Table A: Access Data Gaps 

The table above provides details of our four year aggregate and most recent year data gaps in the 

access phase.  As described above, impact scores have not been included in this visualisation 

given the high numbers of UEL students in the affected groups in comparison with the HE sector 

and in comparison with similar institutions (see Table 1 above). 
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Table B: Continuation Data Gaps 
 
The table above is informed by data obtained from the OfS Access and Participation Data Dashboard 
individualized files. It highlights significant gaps in continuation above 97% confidence levels in the 
four year aggregate data and the most recent year of data, with the calculated impact scores 
presented alongside.  
 

Indicator rate- 
4-year agg

Affected group 4-year agg (pp)
Most recent 
data year (pp)

Continuation FT ABCS ABCS Q1 ABCS Q5 82.7 6.4 7
Continuation FT Age Mature (21+) Under 21 84.4 2.1 4.2
Continuation FT Care leaver status Care leaver Not a care leaver 82.6 2.9 -2.6
Continuation FT Declared disability Disabled Not disabled 86.2 -0.9 -2.4
Continuation FT Ethnicity Mixed White 84.6 3.6 4.9
Continuation FT Ethnicity Black White 83.4 4.80 3.7
Continuation FT Ethnicity ABMO White 84.2 4 2.7
Continuation FT Ethnicity Other White 83.8 4.4 0.7
Continuation FT Ethnicity Asian White 85.7 2.5 0.2
Continuation FT Free School Meals Eligibility Eligible Not eligible 83.1 5.4 3.7
Continuation FT Index of Multiple Deprivation IMD Q1 IMD Q5 84.3 5.9 8.7
Continuation FT Index of Multiple Deprivation IMD Q12 IMD Q345 84.4 2.9 3.4

Continuation FT

Parental Higher Education 
Status

No Parental HE 
Experience Parental HE Experience 84.9 1.9 2.8

Continuation FT

Prior Qualifications BTEC (DDM or lower) A-Levels (DDD or lower), 
Other level 3 qualification 
(105 tariff points or higher) 78.9 11.9 9.9

Continuation FT

Prior Qualifications BTEC (DDM or lower) Access or foundation 
courses, or other level 3 
qualification (65 tariff points 
or higher)

78.9 7.6 3.3

Continuation FT

Socio-economic 
classification (NS-SEC)

Routine or Manual 
Occupations (NS-SEC 5-7)

Higher managerial, 
administrative and 
professional occupations 
(NS-SEC 1-2)

89.1 0.8 -0.82
Continuation FT Intersectional IMD Q12_Male IMD Q12_Female 80.6 6.3 5.3
Continuation FT Intersectional IMD Q12_ABMO IMD Q345_White 83.8 5.6 4.8
Continuation FT Intersectional White_IMD Q12 White_IMD Q345 86.8 2.6 4
Continuation FT Intersectional Black_IMD Q12 Black_IMD Q345 83 2.1 2.9
Continuation FT Intersectional IMD Q12_Black IMD Q12_White 83 3.8 2.2
Continuation FT Intersectional IMD Q12_Mixed IMD Q12_White 83.8 3 1.8
Continuation FT Intersectional IMD Q12_ABMO IMD Q12_White 83.8 3 0.8
Continuation FT Intersectional Asian_IMD Q12 Asian_IMD Q345 85.1 2.1 -0.7
Continuation FT Intersectional IMD Q12_Asian IMD Q12_White 85.1 1.7 -1.7
Continuation FT Intersectional Mixed_IMD Q12 Mixed_IMD Q345 83.8 1.9 -3.4
Continuation FT Intersectional IMD Q12_Other IMD Q12_White 85.3 1.5 -3.5
Continuation FT Intersectional Other_IMD Q12 Other_IMD Q345 85.3 -5.2 -9.4

Lifecycle stage 
outcome

Mode Characteristic
Attribute(s) or student 

groups(s) affected
Reference Group Impact score

Size of gap 
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Table C: Completion Data Gaps  
 
The table above is informed by data obtained from the OfS Access and Participation Data Dashboard 
individualized files. It highlights significant gaps in completion above 97% confidence levels in the 
four year aggregate data and the most recent year of data, with the calculated impact scores 
presented alongside.  
 

Indicator rate- 
4-year agg

Affected group 4-year agg (pp)
Most recent 
data year (pp)

Completion FT ABCS ABCS Q1 ABCS Q5 82.2 13.7 15.7
Completion FT Age Mature (21+) Under 21 87 0.9 0.6
Completion FT Care Leaver status Care leaver Not a care leaver 83.7 3.6 9.9
Completion FT Declared disability Disabled Not disabled 87.9 -0.5 0.2
Completion FT Ethnicity Mixed White 85.7 3.9 9.3
Completion FT Ethnicity Black White 86 3.6 5.8
Completion FT Ethnicity ABMO White 86.5 3.1 5.7
Completion FT Ethnicity Asian White 87.5 2.1 4.7
Completion FT Ethnicity Other White 87.5 2.1 3
Completion FT Free School Meals Eligibility Eligible Not eligible 85.5 4.6 8.9
Completion FT Index of Multiple Deprivation IMD Q1 IMD Q5 86.3 5.5 8

Completion FT

Index of Multiple Deprivation IMD Q12

IMD Q345 86.6 2.5 3.1

Completion PT

Index of Multiple Deprivation IMD Q1

IMD Q5 81.5 3.5 12.5
Completion FT Parental Higher Education 

Status
No Parental HE 
Experience

Parental HE Experience 86.3 1.5 2.4

Completion FT Prior Qualifications BTEC (DDM or lower) A-Levels (DDD or lower), 
Other level 3 qualification 
(105 tariff points or higher)

80.8 10.7 15.9

Completion FT Prior Qualifications BTEC (DDM or lower) Access or foundation 
courses, or other level 3 

80.8 8.1 9.6
Completion FT Socio-economic 

classification (NS-SEC)
Routine or Manual 
Occupations (NS-SEC 5-7)

Higher managerial, 
administrative and 

0.7

Completion FT Intersectional IMD Q12_Mixed IMD Q12_White 84.2 4.6 12.9
Completion FT Intersectional Mixed_IMD Q12 Mixed_IMD Q345 84.2 4 10.2
Completion FT Intersectional IMD Q12_Male IMD Q12_Female 81.3 8.6 9.2
Completion FT Intersectional ABMO_Q12 White_IMD Q345 85.9 4.4 7
Completion FT Intersectional IMD Q12_ABMO IMD Q12_White 85.9 2.9 5.7
Completion FT Intersectional Asian_IMD Q12 Asian_IMD Q345 86.9 1.7 5.5
Completion FT Intersectional IMD Q12_Asian IMD Q12_White 86.9 1.9 5.4
Completion FT Intersectional IMD Q12_Black IMD Q12_White 85.7 3.1 4.7
Completion FT Intersectional Other_IMD Q12 Other_IMD Q345 86.4 3.2 3.5
Completion FT Intersectional IMD Q12_Other IMD Q12_White 86.4 2.4 3.3
Completion FT Intersectional White_IMD Q12 White_IMD Q345 88.8 1.5 1.3
Completion FT Intersectional Black_IMD Q12 Black_IMD Q345 85.7 1.7 -1.93

Lifecycle stage 
outcome

Mode Characteristic
Attribute(s) or student 

groups(s) affected
Reference Group

Size of gap 
Impact score
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Table D: Attainment Data Gaps 

The table above is informed by data obtained from the OfS Access and Participation Data Dashboard 
individualized files. It highlights significant gaps in attainment above 97% confidence levels in the 
four year aggregate data and the most recent year of data, with the calculated impact scores 
presented alongside.  
 

 

Indicator rate- 
4-year agg

Affected group 4-year agg (pp)
Most recent 
data year (pp)

Attainment FT Age Mature (21+) Under 21 72 1.4 -0.2
Attainment FT Care leaver status Care leaver Not a care leaver 71.5 1.9 3.2
Attainment FT Declared disability Disabled Not disabled 74.6 -2.3 -2.9
Attainment FT Ethnicity Other White 64.3 20.1 26.2
Attainment FT Ethnicity Black White 66.2 18.2 16.8
Attainment FT Ethnicity ABMO White 68.2 16.2 15.1
Attainment FT Ethnicity Asian White 68.9 15.5 14.4
Attainment FT Ethnicity Mixed White 77.2 7.2 5.8
Attainment FT Free School Meals Eligibility Eligible Not eligible 78.5 12.9 12.4

Attainment FT
Index of Multiple Deprivation IMD Q1

IMD Q5 68.8 15.5 18.2

Attainment FT
Index of Multiple Deprivation IMD Q12

IMD Q345 69.5 9.5 9.3

Attainment FT
Parental Higher Education 
Status

No Parental HE 
Experience Parental HE Experience 71.2 5.2 3.84

Attainment FT
Prior Qualifications BTEC (DDM or lower)

A-Levels (DDD or lower), 
Other level 3 qualification 
(105 tariff points or higher) 61.8 17 14

Attainment FT Prior Qualifications BTEC (DDM or lower)
Access or foundation 
courses, or other level 3 61.8 12.4 10

Attainment FT Socio-economic 
classification (NS-SEC)

Routine or Manual 
Occupations (NS-SEC 5-7)

Higher managerial, 
administrative and 

74.6 9.6 13.2
Attainment FT Intersectional IMD Q12_Other IMD Q12_White 66 15 21.1
Attainment FT Intersectional IMD Q12_Black IMD Q12_White 66.1 14.9 18.7
Attainment FT Intersectional IMD Q12_ABMO IMD Q12_White 67 13.2 14.5
Attainment FT Intersectional Asian_IMD Q12 Asian_IMD Q345 66.7 10 14.2
Attainment FT Intersectional IMD Q12_Mixed IMD Q12_White 74.6 6.4 6.4
Attainment FT Intersectional IMD Q12_Asian IMD Q12_White 66.7 14.3 6.2
Attainment FT Intersectional ABMO_IMD Q12 ABMO_IMD Q345 67 4.8 5.9
Attainment FT Intersectional White_IMD Q12 White_IMD Q345 81 6.7 4.9
Attainment FT Intersectional Mixed_IMD Q12 Mixed_IMD Q345 74.6 6.8 3.9
Attainment FT Intersectional Black_IMD Q12 Black_IMD Q345 66.1 0.3 1.3
Attainment FT Intersectional IMD Q12_Male IMD Q12_Female 70.3 1.1 0.9
Attainment FT Intersectional Other_IMD Q12 Other_IMD Q345 66 -8 -15

Impact score
Lifecycle stage 

outcome
Mode Characteristic

Attribute(s) or student 
groups(s) affected

Reference Group
Size of gap 
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Table E: Progression Data Gaps 

The table above is informed by data obtained from the OfS Access and Participation Data Dashboard 
individualized files. It highlights significant gaps in progression above 97% confidence levels in the 
four year aggregate data and the most recent year of data, with the calculated impact scores 
presented alongside.  
  

Affected Group
2-year agg 
(pp) 

Most recent year 
(pp) 

ProgressionFT ABCS ABCS Q1 ABCS Q5 57.4 21.5 24
ProgressionFT Age Mature (21+) Under 21 67.3 -2.4 -5.4
ProgressionFT Declared disability Disabled Not disabled 63.9 0.8 -0.2
ProgressionFT Ethnicity Asian White 56.8 13.7 17.3
ProgressionFT Ethnicity ABMO White 61 11.3 11

ProgressionFT Ethnicity Black White 61.8 11.6 9.5
ProgressionFT Ethnicity Other White 62.9 3.7 5.5

ProgressionFT Ethnicity Mixed White 67.4 7.4 4.6
ProgressionFT Free School Meals EligibilityEligible Not eligible 56.7 8.8 10.7
ProgressionFT Index of Multiple DeprivationIMD Q1 IMD Q5 59 10.1 9.9
ProgressionFT Index of Multiple DeprivationIMD Q12 IMD Q345 61.9 7 4.3

ProgressionFT
Parental Higher 
Education Status

No Parental HE 
Experience Parental HE Experience - -0.6 -4.8

ProgressionFT Prior Qualifications BTEC (DDM or lower)
A-Levels (DDD or lower), Other 
level 3 qualification (105 tariff - 14.5 21.6

ProgressionFT Prior Qualifications BTEC (DDM or lower)

Access or foundation courses, 
or other level 3 qualification (65 
tariff points or higher) - 9.1 10.1

ProgressionFT

Socio-economic 
classification (NS-
SEC)

Routine or Manual 
Occupations (NS-SEC 5-
7)

Higher managerial, 
administrative and professional 
occupations (NS-SEC 1-2) - 9.7 11.9

ProgressionFT Intersectional Mixed_IMD Q12 Mixed_IMD Q345 - 13 30
ProgressionFT Intersectional IMD Q12_Mixed IMD Q12_White - 7.8 19.9
ProgressionFT Intersectional IMD Q12_Black IMD Q12_White - 12.5 13.2
ProgressionFT Intersectional Black_IMD Q12 Black_IMD Q345 - 12.2 11.6
ProgressionFT Intersectional ABMO_IMD Q12 White_IMD Q12 59.4 10.3 10.1
ProgressionFT Intersectional IMD Q12_Asian IMD Q12_White - 14.2 6.8
ProgressionFT Intersectional White_IMD Q12 White_IMD Q345 69.2 3.8 5.7
ProgressionFT Intersectional Asian_IMD Q12 Asian_IMD Q345 - 7.3 1.7
ProgressionFT Intersectional IMD Q12_Other IMD Q12_White - 7.2 -1.7
ProgressionFT Intersectional IMD Q12_Male IMD Q12_Female 64.5 -1 -2.8
ProgressionFT Intersectional Other_IMD Q12 Other_IMD Q345 - 6 -4.9
ProgressionFT Care-leaver status Care leaver Not a care leaver - 21.1 30.5

Impact score
Lifecycle 

stage 
outcome

Mode Characteristic
Attribute(s) or student 

groups(s) affected
Reference Group

Indicator rate - 4-
year aggregate

Size of gap 
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Annex B:  Further information on the rationale, assumptions and evidence base for each 

intervention strategy.  

Intervention Strategy 1 _ Access: Targeted Outreach and Support 

UEL’s Access and Participation work builds on improving access to higher education through our 

outreach work with schools, colleges, and local communities by raising awareness of attending 

university and helping participants build knowledge and skills. 

Activity Rationale and assumptions Evidence Base 

Targeted 

outreach and 

support 

 

Careers 

Education 

Information 

Advice and 

Guidance 

 

Transition to 

HE 

 

 

Gaps in attainment at Key 

stages 4 and 5 are significant 

and persistent barriers to 

university access for 

students from disadvantaged 

backgrounds (Turhan & 

Stevens, 2020).  

Evidence also suggests that 

there is a correlation 

between student reading 

ability and eventual 

performance across all 

subjects at GCSE, including 

Maths and Science (GL 

Assessment, 2020), 

impacting on progression to 

Higher Education. A high 

proportion of school students 

eligible for Free School 

Meals or from lower socio-

economic groups achieve 

lower Maths grades than 

their peers, and / or a 

reading age which is lower 

than the average for their 

age.  

Our established programmes 

of outreach activity have 

been designed to support 

schools to raise attainment in 

key subject areas and to 

build capacity for developing 

a culture of learning.  

TASO evidence toolkit:  

https://taso.org.uk/intervention/study-and-soft-

skills-support-pre-entry/ 

OfS cited case study – Bournemouth University: 

Books & Stories: 

https://www.officeforstudents.org.uk/advice-and-

guidance/promoting-equal-

opportunities/effective-practice/bournemouth-

university-books-and-stories/ 

TASO toolkit: 

https://taso.org.uk/intervention/tutoring-pre-entry/ 

TASO evidence toolkit:  

https://taso.org.uk/intervention/multi-intervention-

outreach/ 

 

What works to reduce inequalities in higher 

education? A systematic review of the (quasi-) 

experimental literature on outreach and financial 

aid - ScienceDirect 

https://aimhigherwm.ac.uk/wp-

content/uploads/2020/10/Aimhigher-Case-Study-

Impact-Report-2019.pdf  

https://aimhigherwm.ac.uk/wp-

content/uploads/2020/10/Aimhigher-Mixed-

Methods-Impact-Evaluation-Study-2020.pdf 

https://s33320.pcdn.co/wp-

content/uploads/TASO-Summary-Report-

https://taso.org.uk/intervention/study-and-soft-skills-support-pre-entry/
https://taso.org.uk/intervention/study-and-soft-skills-support-pre-entry/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/bournemouth-university-books-and-stories/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/bournemouth-university-books-and-stories/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/bournemouth-university-books-and-stories/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/bournemouth-university-books-and-stories/
https://taso.org.uk/intervention/tutoring-pre-entry/
https://taso.org.uk/intervention/multi-intervention-outreach/
https://taso.org.uk/intervention/multi-intervention-outreach/
https://www.sciencedirect.com/science/article/abs/pii/S0276562419300770
https://www.sciencedirect.com/science/article/abs/pii/S0276562419300770
https://www.sciencedirect.com/science/article/abs/pii/S0276562419300770
https://www.sciencedirect.com/science/article/abs/pii/S0276562419300770
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Case-Study-Impact-Report-2019.pdf
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Case-Study-Impact-Report-2019.pdf
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Case-Study-Impact-Report-2019.pdf
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Mixed-Methods-Impact-Evaluation-Study-2020.pdf
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Mixed-Methods-Impact-Evaluation-Study-2020.pdf
https://aimhigherwm.ac.uk/wp-content/uploads/2020/10/Aimhigher-Mixed-Methods-Impact-Evaluation-Study-2020.pdf
https://s33320.pcdn.co/wp-content/uploads/TASO-Summary-Report-%E2%80%93-Multi-intervention-outreach-and-mentoring.pdf
https://s33320.pcdn.co/wp-content/uploads/TASO-Summary-Report-%E2%80%93-Multi-intervention-outreach-and-mentoring.pdf
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Research has shown that that 

multi-intervention outreach 

strategies are broadly 

effective in increasing access 

to HE of disadvantaged 

students (Herbaut & Geven, 

2020). Additionally, when 

provided with accurate and 

tailored information regarding 

the benefits of HE, there is an 

increased likelihood of 

students successfully 

applying to university. 

In response to internal UEL 

evaluation of outreach 

programmes, we have 

identified that to increase 

engagement from within the 

target groups activity should 

be specifically tailored to 

meet the needs of the 

students and delivered in their 

local area. 

 

 

 

 

 

 

%E2%80%93-Multi-intervention-outreach-and-

mentoring.pdf  

https://publications.aston.ac.uk/id/eprint/42838/  

TASO toolkit: 

https://taso.org.uk/intervention/tutoring-pre-entry/ 

 

 

GL Assessment. (2020). Read all about it: Why reading is key to GCSE success. Retrieved from 

https://reports.gl-assessment.co.uk/whyreading/ 

 

  

https://s33320.pcdn.co/wp-content/uploads/TASO-Summary-Report-%E2%80%93-Multi-intervention-outreach-and-mentoring.pdf
https://s33320.pcdn.co/wp-content/uploads/TASO-Summary-Report-%E2%80%93-Multi-intervention-outreach-and-mentoring.pdf
https://publications.aston.ac.uk/id/eprint/42838/
https://taso.org.uk/intervention/tutoring-pre-entry/
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Intervention Strategy 2 _Success: Ensuring Student Success 

 

Activity Rationale and Assumptions Evidence Base 

Mentoring 

and buddying 

 

 

 

 

 

 

 

 

 

 

 

 

 

Inclusive 

curriculum 

 

 

 

 

 

 

 

Literature both past and 

present dictates the successful 

impact mentoring has on 

development amongst 

individuals, whether it be for 

professional or personal 

advancement (Brockbank and 

McGill, 2012; Guptan, 2018; 

Clutterbuck and Megginson, 

2004; Grover and Furnham, 

2016; Dembkowski, Eldridge 

and Hunter, 2006). Peer 

support specifically has much 

prominence as it provides 

crucial pastoral support to the 

recipients of the support 

(James, Toda and Cowie; 

2013). 

There is some evidence that 

embedding the delivery of 

academic skills directly into 

module-level teaching (e.g. 

Gunn et al, 2011; Hill et al, 

2010) has greater impact than 

delivering them through 

separate services.  We will 

focus our resources and 

efforts to embed our 

successful programmes of 

academic and pastoral support 

into course level delivery.  

Turner et al. (2017) suggest 

that student induction projects 

are expected to prepare 

students for HE studies as well 

as facilitate peer network 

development. These 

initiatives, therefore, allow 

students to develop strong ties 

Advance HE – Inclusive assessment – where 

next:  

https://www.advance-he.ac.uk/news-and-

views/inclusive-assessment-where-next  

  

University of Cambridge – Inclusive 

assessment & feedback:    

https://www.cctl.cam.ac.uk/mind-gap-

toolkit/what-works/examples/assessment  

TASO Toolkit:   

https://taso.org.uk/intervention/programmes-of-

student-support-post-entry/  

OfS reported project – HE academic support 

tutor. Additional support to address barriers to 

student success:    

https://www.officeforstudents.org.uk/advice-

and-guidance/promoting-equal-

opportunities/addressing-barriers-to-student-

success-programme/abss-project-new-college-

durham/  

OfS reported project – using a value added 

metric and inclusive curriculum framework to 

address the BAME attainment gap:    

https://www.officeforstudents.org.uk/advice-

and-guidance/promoting-equal-

opportunities/addressing-barriers-to-student-

success-programme/abss-project-kingston-

university/  

Education for Mental Health Toolkit by 

Advance HE: This toolkit provides resources, 

guidance, and case studies for embedding 

student mental health in the curriculum 

https://www.advance-he.ac.uk/news-and-views/inclusive-assessment-where-next
https://www.advance-he.ac.uk/news-and-views/inclusive-assessment-where-next
https://www.cctl.cam.ac.uk/mind-gap-toolkit/what-works/examples/assessment
https://www.cctl.cam.ac.uk/mind-gap-toolkit/what-works/examples/assessment
https://taso.org.uk/intervention/programmes-of-student-support-post-entry/
https://taso.org.uk/intervention/programmes-of-student-support-post-entry/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-new-college-durham/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-new-college-durham/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-new-college-durham/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-new-college-durham/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-new-college-durham/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-kingston-university/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-kingston-university/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-kingston-university/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-kingston-university/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/addressing-barriers-to-student-success-programme/abss-project-kingston-university/
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Targeted 

support for 

mental health 

and wellbeing 

 

 

 

Belonging 

framework 

Provision of 
Financial, 
Resource 
support and 
advice 

and familiarise themselves 

with their academic life. 

Academic writing is a 

challenging area in higher 

education (Lea & Street, 1998; 

Wingate, 2006; Lea & Street, 

2006) and a priority for HE, 

widening participation agenda 

and supporting the transition 

to HE (Lillis & Scott, 2007). 

It is well understood that many 

of UEL’s students have 

overcome multiple obstacles 

to attend university.  

Student Wellbeing Service 

reports that two thirds of the 

students they see have 

experienced significant 

adverse life events and 

traumatic experiences. These 

reports are mirrored in 

anecdotes from academics in 

Education, Law, Social Work, 

Social Sciences, Criminology, 

Business, Psychology and 

staff in the professional 

services. Some of these 

students do not engage with 

the university’s wellbeing 

service. This is not uncommon 

in universities (McGavock & 

Spratt, 2014). 

Feeling a sense of belonging 

in university is important for 

student continuation and 

attainment (Thomas, 2013, 

2016), facilitating social 

networks and communities 

alongside specialist support 

could mitigate some of the 

risks associated with 

withdrawal from study. Our 

Belonging Framework embeds 

belonging into all UEL 

academic and support 

Education for Mental Health Toolkit | Advance 

HE (advance-he.ac.uk) 

Student Experience in Higher Education: 

Mental Health and Wellbeing: Project to 

explore strategies and practices from 

universities worldwide, including partnerships 

with NHS services and innovative approaches 

to student well-being 

Student experience in higher education: Mental 

health and wellbeing (universitiesuk.ac.uk) 

Well Being Works: 

 Student mental health and wellbeing 

interventions (whatworkswellbeing.org) 

The Belonging Project. UEL 

Inclusive excellence: Cultivating belonging in a 

competitive environment 

Inclusive excellence: Cultivating belonging in a 

competitive environment | Research and 

Innovation | Imperial College London 

 

https://www.advance-he.ac.uk/knowledge-hub/education-mental-health-toolkit
https://www.advance-he.ac.uk/knowledge-hub/education-mental-health-toolkit
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://www.universitiesuk.ac.uk/latest/events/student-experience-higher-education
https://whatworkswellbeing.org/projects/student-mental-health-and-wellbeing-interventions/
https://whatworkswellbeing.org/projects/student-mental-health-and-wellbeing-interventions/
https://repository.uel.ac.uk/download/d6a6f22fe5eb57cdfb12eab387a8cc042a9da6a683ad80317d602fef74881c52/328660/Pages%20from%20UXLibs%202018%20Yearbook%20-%20David%20Clover.pdf
https://www.imperial.ac.uk/education-research/our-work/sense-of-belonging/inclusive-excellence-cultivating-belonging-in-a-competitive-environment/
https://www.imperial.ac.uk/education-research/our-work/sense-of-belonging/inclusive-excellence-cultivating-belonging-in-a-competitive-environment/
https://www.imperial.ac.uk/education-research/our-work/sense-of-belonging/inclusive-excellence-cultivating-belonging-in-a-competitive-environment/
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services.  It incorporates 

cocreation of spaces, 

processes and services with 

students. 

Social, structural and 

systematic inequalities 

manifest within Higher 

Education and impact on our 

low-income students. Bursary 

support, as an intervention, 

remains a valuable resource to 

support students in their 

experience of higher education 

by ‘…reducing anxiety and 

raising motivation’ (Harrison et 

al., 2018).  

 

 

Brockbank, A. and McGill, I. (2012) Facilitating Reflective Learning: Coaching, Mentoring and 

Supervision. London: Kogan Page 

Clutterbuck, D. and Megginson, D. (2004) Techniques for Coaching and Mentoring. Taylor and 

Francis Group: Routledge. 

Dembkowski, S., Eldridge, F. and Hunter, I. (2006) The Seven Steps of Effective Executive 

Coaching. London: Thorogood Publishing. 
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systematic Review of its Effectiveness and the Mechanisms Underlying It’, PLoS One, 11(7), doi: 

10.1371/journal.pone.0159137 

Guptan, S.U. (2018) Mentoring 2.0: A Practitioner’s Guide to Changing Lives. New Delhi: SAGE 

Publications. 
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Intervention Strategy 3_Progression. Careers First: A Whole Lifecycle Approach 

Activity Rationale and Assumptions. Evidence Base 

Careers 

development 

and progression 

activities   

 

Accredited 

Professional 

Mentoring 

Programmes  

 

 

 

Professional 

and Work 

Experience 

Opportunities   

 

Engagement in careers and 

employability activities can 

increase graduates’ earnings, 

including when controlling for 

academic achievement and 

socioeconomic backgrounds 

(Percy & Emms, 2020). Career 

planning is strongly associated 

with positive graduate 

outcomes (including 

employment and further study); 

research shows that having a 

good career plan was the most 

important factor in determining 

whether graduates’ future 

employment was in 

professional or managerial role 

or in non-professional roles 

(Shury, Vivian, Turner, & 

Downing, 2017). 

 

While there is limited research 

specifically on the impact of 

Embedding Employability in Higher 

Education. Embedding Employability in 

Higher Education Collaborative Project | 

Advance HE (advance-he.ac.uk) 

 

Collaborations in Higher Education with 

Employers and Their Influence on Graduate 

Employability: An Institutional Project 

Collaborations in Higher Education with 

Employers and Their Influence on Graduate 

Employability: An (tandfonline.com) 

 

My Generation Careers Coaching 

Programme – Southampton University  

HSBC Student Incubator Programme:  

https://www.hsbc.com/careers/students-

and-graduates/student-opportunities/uk-

head-start-programme 

https://www.advance-he.ac.uk/consultancy-and-enhancement/collaborative-projects/embedding-employability-higher-education
https://www.advance-he.ac.uk/consultancy-and-enhancement/collaborative-projects/embedding-employability-higher-education
https://www.advance-he.ac.uk/consultancy-and-enhancement/collaborative-projects/embedding-employability-higher-education
https://www.tandfonline.com/doi/pdf/10.11120/elss.2013.05010037
https://www.tandfonline.com/doi/pdf/10.11120/elss.2013.05010037
https://www.tandfonline.com/doi/pdf/10.11120/elss.2013.05010037
https://www.southampton.ac.uk/careers/students/groups/my-generation.page#:~:text=My%20Generation%20Career%20Coaching%20can,professional%20network%20along%20the%20way.
https://www.southampton.ac.uk/careers/students/groups/my-generation.page#:~:text=My%20Generation%20Career%20Coaching%20can,professional%20network%20along%20the%20way.
https://www.hsbc.com/careers/students-and-graduates/student-opportunities/uk-head-start-programme
https://www.hsbc.com/careers/students-and-graduates/student-opportunities/uk-head-start-programme
https://www.hsbc.com/careers/students-and-graduates/student-opportunities/uk-head-start-programme
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Financial 

Support for 

Professional 

development 

activities 

professional mentors on 

graduate progression, studies 

have highlighted the 

importance of mentorship in 

academic and professional 

contexts. (Lopatto, D 2007), 

(Hunt et al 2018), UEL also 

recognises the value of 

positive sustained relationships 

with employers and the impact 

of these on the opportunities. 

Employability activity is highly 

valued as part of the Higher 

Education experience; and is 

thought to equip students with 

the skills and competencies 

that they need to successfully 

enter Graduate Careers 

(Scandurra et al). 

Outcomes from the evaluation 

of the UEL internship scheme 

identified that internship 

programmes should be 

contextualised as a strategic 

and final stage experience, as 

a result of the evolving 

development of skill capital, 

student identity and social 

capital. Less experienced 

students might benefit from 

extra support from career 

services, mentoring, 

placements, volunteering 

experience, or training courses 

to progress to this stage. 

Secondly, this analysis 

suggested that the programme 

needed to address issues 

about guidance, duration, and 

payment. These factors are 

essential to foster student 

satisfaction. Thirdly, further 

research involving additional 

interns and employers, 

integration of mixed-method 

evaluation and long-term 

NTU Black Leadership Programme: Black 

Leadership Programme | Nottingham Trent 

University 

TASO: What works to reduce equality gaps 

in employment & employability? - TASO 

TASO toolkit:   

https://taso.org.uk/intervention/financial-

support-post-entry/  

https://www.ntu.ac.uk/life-at-ntu/get-involved/black-leadership-programme
https://www.ntu.ac.uk/life-at-ntu/get-involved/black-leadership-programme
https://www.ntu.ac.uk/life-at-ntu/get-involved/black-leadership-programme
https://taso.org.uk/research/current-projects/what-works-for-employment-employability/
https://taso.org.uk/research/current-projects/what-works-for-employment-employability/
https://taso.org.uk/intervention/financial-support-post-entry/
https://taso.org.uk/intervention/financial-support-post-entry/
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impacts are needed. 

(2018/2019 to 2020 evaluation 

report Impact and Evaluation 

of UEL Access and 

Participation Plan) 
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Lopatto, D. (2007). Undergraduate research experiences support science career decisions and 

active learning. CBE—Life Sciences Education, 6(4), 297-306. DOI: 10.1187/cbe.07-06-0039 

Hunt, V., Prince, S., Dixon-Fyle, S., & Yee, L. (2018). Delivering through diversity. McKinsey & 

Company.  

Scandurra, R., Kelly, D., Fusaro, S., Cefalo, R., & Hermannsson, K. (2023). Do employability 

programmes in higher education improve skills and labour market outcomes? A systematic review 

of academic literature Studies in Higher 

Education, 1(https://doi.org/10.1080/03075079.2023.2265425

https://uniworcac.sharepoint.com/teams/uwd-0032/Managers/Studies%20in%20Higher%20Education, 
https://uniworcac.sharepoint.com/teams/uwd-0032/Managers/Studies%20in%20Higher%20Education, 
https://www.tandfonline.com/doi/pdf/10.1080/03075079.2023.2265425
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End Notes for the Access and Participation Plan 

 
i Trusts for London, ‘Newham’, 12 January 2023, see: 
https://www.trustforlondon.org.uk/data/boroughs/newham-poverty-and-inequality-
indicators/?indicator=living-standards. 
 
ii UK Gov, ‘National Statistics: English indices of deprivation 2019, 26 September 2019: [IMD 2019] File 10: local 
authority district summaries; [IMD 2015] File 14: indices of deprivation 2015 data recast to 2019 local authority 
district boundaries (lower-tier).’, 3 January 2023, see: https://www.gov.uk/government/statistics/english-
indices-of-deprivation-2019. 
 
iii Race Equality Charter Silver submission 
 
iv Office for Students, Size_and_Shape_10007144, Aggregate, All Students, Ethnicity, IMD, FT UG and PT UG.  
 
v  Institute for Fiscal Studies, Which university degrees are best for social mobility, (2021), see p. 23. 
 
vi The Times, ‘Social Inclusion Ranking for England and Wales 2023’, 11 January 2023, see: 
https://www.thetimes.co.uk/article/good-university-guide-in-full-tp6dzs7wn. 
 
vii Office for Students Access and Participation Data dashboard https://www.officeforstudents.org.uk/data-and-
analysis/access-and-participation-data-dashboard/data-dashboard/ 
 
viii On a 4 year Aggregate: OfS Data dashboard 
ix Breaking the Care Ceiling (2023) How many care leavers go to university? (portaltrust.org) 
 
x Diversity of thought employer partnership https://uel.ac.uk/sites/default/files/diversity-of-thought-employer-
partnership-programme-report.pdf 
xi Access and participation data dashboard - Office for Students 
 
xii UEL Mental Health Charter Annual Report 12/23 (internal report) 
 
xiiiWonkHE and Pearson (2022) Building Belonging in Higher Education. <online> https://wonkhe.com/wp-
content/wonkhe-uploads/2022/10/Building-Belonging-October-2022.pdf 
 
xiv Pedler, M.L., Willis, R., Niewhoudt, J.E. (2021) A sense of belonging at university: student retention, motivation 
and enjoyment.  Journal of Further and Higher education. https://doi.org/10.1080/0309877X.2021.1955844 
 
xv  Newham indicator rankings compared to England averages showed multiple poverty and inequality indicators 
Poverty and Inequality Data For Newham - Trust For London | Trust for London accessed  on 27/06/2024 
 
xvi Student Absence Report. Internal Data sources UEL. 
 
xvii Students with BTECS are successful across a range of student outcomes. <online>  Students with BTECs are 
successful across a range of university outcomes - Nuffield Foundation accessed on 05/07/2024 
 
xviii https://cdn.taso.org.uk/wp-content/uploads/TASO-report-what-works-to-reduce-equality-gaps-for-disabled-
students.pdf 
 
xix access-and-participation-plan-2020-1-variation.pdf (uel.ac.uk) 
xx Universities UK and NUS (2019) Black, Asian and minority Ethnic Students attainment at UK universities: 

#closingthegap. London: Universities UK available at: 

https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf( last 

accessed April 2024) 

 

https://www.trustforlondon.org.uk/data/boroughs/newham-poverty-and-inequality-indicators/?indicator=living-standards
https://www.trustforlondon.org.uk/data/boroughs/newham-poverty-and-inequality-indicators/?indicator=living-standards
about:blank
about:blank
https://www.thetimes.co.uk/article/good-university-guide-in-full-tp6dzs7wn
https://www.officeforstudents.org.uk/data-and-analysis/access-and-participation-data-dashboard/data-dashboard/
https://www.officeforstudents.org.uk/data-and-analysis/access-and-participation-data-dashboard/data-dashboard/
https://portaltrust.org/uploads/images/Breaking-the-Care-Ceiling-Final.pdf
https://www.officeforstudents.org.uk/data-and-analysis/access-and-participation-data-dashboard/
https://wonkhe.com/wp-content/wonkhe-uploads/2022/10/Building-Belonging-October-2022.pdf
https://wonkhe.com/wp-content/wonkhe-uploads/2022/10/Building-Belonging-October-2022.pdf
https://doi.org/10.1080/0309877X.2021.1955844
https://trustforlondon.org.uk/data/boroughs/newham-poverty-and-inequality-indicators/?tab=living-standards
https://www.nuffieldfoundation.org/news/students-with-btecs-university-success
https://www.nuffieldfoundation.org/news/students-with-btecs-university-success
https://cdn.taso.org.uk/wp-content/uploads/TASO-report-what-works-to-reduce-equality-gaps-for-disabled-students.pdf
https://cdn.taso.org.uk/wp-content/uploads/TASO-report-what-works-to-reduce-equality-gaps-for-disabled-students.pdf
https://uel.ac.uk/sites/default/files/access-and-participation-plan-2020-1-variation.pdf
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
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xxi Community Wealth Building – Newham Council 
 
xxii OfS standards of evidence in access and participation: https://www.officeforstudents.org.uk/media/6971cf8f-985b-
4c67-8ee2-4c99e53c4ea2/access-and-participation-standards-of-evidence.pd 

https://www.newham.gov.uk/council/community-wealth-building


2025-26 fee information
Provider name: University of East London

Provider UKPRN: 10007144

Summary of 2025-26 course fees for new entrants

*Course type not listed by the provider as available to new entrants in 2025-26. This means that any such course delivered to new entrants

in 2025-26 would be subject to fees capped at the basic fee amount.

Inflation statement

Table 1a - Full-time course fee levels for 2025-26 new entrants

Full-time course type: Additional information:
Sub-contractual 

UKPRN:
Course fee:

First degree N/A £9,535

Foundation degree N/A £9,535

Foundation year/Year 0 (classroom based) N/A £5,760

Foundation year/Year 0 (non-classroom based) N/A £9,535

HNC/HND * N/A *

CertHE/DipHE * N/A *

Postgraduate ITT N/A £9,535

Accelerated degree * N/A *

Sandwich year N/A £1,500

Turing scheme and overseas study years N/A £1,430

Other * N/A *

Table 1b - Sub-contractual full-time course fee levels for 2025-26 new entrants

Sub-contractual full-time course type:
Sub-contractual provider name and additional 

information:

Sub-contractual 

UKPRN:
Course fee:

First degree
DUCERE GLOBAL BUSINESS SCHOOL UK 

LIMITED - Ducere Global Business School UK Ltd
10093528 £9,535

First degree UCFB ACADEMY LTD 10066279 £9,535

First degree West Ham United Foundation 10034866 £9,535

Foundation degree The Maria Montessori Training Organisation 10004202 £9,535

Foundation degree West Ham United Foundation 10034866 £9,535

Foundation year/Year 0 (classroom based) UCFB ACADEMY LTD 10066279 £5,760

Foundation year/Year 0 (non-classroom based) UCFB ACADEMY LTD 10066279 £9,535

HNC/HND * * *

CertHE/DipHE Islington Music Workshop Limited 10008294 £9,535

CertHE/DipHE UCFB ACADEMY LTD 10066279 £9,535

CertHE/DipHE UD Music Foundation Ltd 10046799 £9,535

CertHE/DipHE
UK GLOBAL INSTITUTE OF SPORT LIMITED - UK 

Global Insitute of Sport Limited
10095698 £9,535

Postgraduate ITT * * *

Accelerated degree * * *

Sandwich year * * *

Turing scheme and overseas study years * * *

Other * * *

Table 1c - Part-time course fee levels for 2025-26 new entrants

Part-time course type: Additional information:
Sub-contractual 

UKPRN:
Course fee:

First degree N/A £7,145

Foundation degree N/A £7,145

Foundation year/Year 0 (classroom based) N/A £4,315

Foundation year/Year 0 (non-classroom based) N/A £7,145

HNC/HND * N/A *

CertHE/DipHE * N/A *

Postgraduate ITT N/A £7,145

Accelerated degree * N/A *

Sandwich year N/A £1,905

Turing scheme and overseas study years * N/A *

Other * N/A *

Table 1d - Sub-contractual part-time course fee levels for 2025-26 new entrants

Sub-contractual part-time course type:
Sub-contractual provider name and additional 

information:

Sub-contractual 

UKPRN:
Course fee:

First degree
DUCERE GLOBAL BUSINESS SCHOOL UK 

LIMITED - Ducere Global Business School UK Limited
10093528 £7,145

First degree UCFB ACADEMY LTD 10066279 £7,145

First degree West Ham United Foundation 10034866 £7,145

Foundation degree The Maria Montessori Training Organisation 10004202 £7,145

Foundation degree West Ham United Foundation 10034866 £7,145

Foundation year/Year 0 (classroom based) UCFB ACADEMY LTD 10066279 £4,315

Foundation year/Year 0 (non-classroom based) UCFB ACADEMY LTD 10066279 £7,145

HNC/HND * * *

CertHE/DipHE Islington Music Workshop Limited 10008294 £7,145

CertHE/DipHE UCFB ACADEMY LTD 10066279 £7,145

CertHE/DipHE UD Music Foundation Ltd 10046799 £7,145

CertHE/DipHE
UK GLOBAL INSTITUTE OF SPORT LIMITED - 

Global Institute of Sport Limited
10095698 £7,145

Postgraduate ITT * * *

Accelerated degree * * *

Sandwich year * * *

Turing scheme and overseas study years * * *

Other * * *

Subject to the maximum fee limits set out in Regulations we will increase fees each year using RPI-X



Fees, investments and targets

2025-26 to 2028-29

Provider name: University of East London

Provider UKPRN: 10007144

Investment summary

Yellow shading indicates data that was calculated rather than input directly by the provider.

Table 6b - Investment summary
Access and participation plan investment summary (£) Breakdown 2025-26 2026-27 2027-28 2028-29

Access activity investment (£) NA £2,739,000 £2,739,000 £2,739,000 £2,739,000

Financial support (£) NA £2,477,000 £2,477,000 £2,477,000 £2,477,000

Research and evaluation (£) NA £196,000 £196,000 £196,000 £196,000

Table 6d - Investment estimates

Investment estimate (to the nearest £1,000) Breakdown 2025-26 2026-27 2027-28 2028-29

Access activity investment Pre-16 access activities (£) £913,000 £913,000 £913,000 £913,000

Access activity investment Post-16 access activities (£) £913,000 £913,000 £913,000 £913,000

Access activity investment Other access activities (£) £913,000 £913,000 £913,000 £913,000

Access activity investment Total access investment (£) £2,739,000 £2,739,000 £2,739,000 £2,739,000

Access activity investment Total access investment (as % of HFI) 4.2% 4.2% 4.2% 4.2%

Access activity investment Total access investment funded from HFI (£) £2,739,000 £2,739,000 £2,739,000 £2,739,000

Access activity investment Total access investment from other funding (as 

specified) (£) £0 £0 £0 £0

Financial support investment Bursaries and scholarships (£) £1,738,000 £1,738,000 £1,738,000 £1,738,000

Financial support investment Fee waivers (£) £0 £0 £0 £0

Financial support investment Hardship funds (£) £739,000 £739,000 £739,000 £739,000

Financial support investment Total financial support investment (£) £2,477,000 £2,477,000 £2,477,000 £2,477,000

Financial support investment Total financial support investment (as % of HFI) 3.8% 3.8% 3.8% 3.8%

Research and evaluation investment Research and evaluation investment (£) £196,000 £196,000 £196,000 £196,000

Research and evaluation investment Research and evaluation investment (as % of HFI) 0.3% 0.3% 0.3% 0.3%

            giving and private sector sources and/or partners.

A provider is expected to submit information about its forecasted investment to achieve the objectives of its access and participation plan in respect of the following areas: access, financial support and research and 

evaluation. Note that this does not necessarily represent the total amount spent by a provider in these areas. Table 6b provides a summary of the forecasted investment, across the four academic years covered by the 

plan, and Table 6d gives a more detailed breakdown.

Notes about the data: 

The figures below are not comparable to previous access and participation plans or access agreements as data published in previous years does not reflect latest provider projections on student numbers.

    "Total access investment from other funding (as specified)" refers to other funding, including OfS funding (but excluding Uni Connect), other public funding and funding from other sources such as philanthropic 

In Table 6d (under 'Breakdown'):

    "Total access investment funded from HFI" refers to income from charging fees above the basic fee limit.



Fees, investments and targets

2025-26 to 2028-29

Provider name: University of East London

Provider UKPRN: 10007144

Table 5b: Access and/or raising attainment targets

Aim [500 characters maximum]
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2025-26 

milestone

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

To increase the number of 

students who are from IMD 1 and 

Q2 who enter  UEL to meet sector 

averages. from 17.1% to 20% [ 

Full Time, Undergraduate, 

England Domiciled, 18 years only 

PTA_1 Access Intersection of characteristics Other (please specify in 

description)

Students from IMD Q1 and Q2 

and  White students entering 

University of East London Data 

Source: Individualised files; (Base 

line 4 year Aggregate)

No Other data 

source (please 

include details in 

commentary)

2018-19 percentage 17.1 18.3 19.6 20.8 22

PTA_2

PTA_3

PTA_4

PTA_5

PTA_6

PTA_7

PTA_8

PTA_9

PTA_10

PTA_11

PTA_12

Table 5d: Success targets

Aim (500 characters maximum)
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2025-26 

milestone

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

To eliminate  the gap in 

continuation rates between FSM-

eligible and non-FSM from -5.4 pp 

to 0pp [Full-Time, All 

Undergraduate, UK-Domiciled]

PTS_1 Continuation Eligibility for Free School 

Meals (FSM)

Eligible Not eligible Data Sources: OfS Individualised 

data sets ( Base Line 4 Year 

Agregate

No Other data 

source (please 

include details in 

commentary)

2021-22 Percentage 

points

5.4 4.1 2.7 1.3 0

To close  the continuation gap   

between Black and Mixed Ethnic 

Backgrounds , and Asian, White 

and Other backgrounds, from -

3.3pp to -1pp [Full-Time, All 

Undergraduate, UK-Domiciled]

PTS_2 Continuation Other Other (please specify in 

description)

Other (please specify in 

description)

Target Group: Black and Mixed 

Ethnicity; Comparator Asian, 

White and other (Data Sources: 

OfS Individualised data sets), 

(Base line 4 year Aggregate)

No Other data 

source (please 

include details in 

commentary)

2021-22 Percentage 

points

4.0 3.3 2.5 1.8 1

To eliminate  the completion gap 

between students from IMDQ1&2  

vs Q3,4,5 from -2.5 to 0pp [Full-

Time, All Undergraduate, UK-

Domiciled]

PTS_3 Completion Deprivation (Index of Multiple 

Deprivations [IMD])

IMD quintile 3, 4 and 5 Data Sources: OfS Individualised 

data sets(Base line 4 year 

Aggregate)

No Other data 

source (please 

include details in 

commentary)

2018-19 Percentage 

points

2.5 1.9 1.3 0.6 0

To  close the gap between FSM 

eligible and Non FSM eligible 

students from -4.6pp -1pp [Full-

Time, All Undergraduate, UK-

Domiciled]

PTS_4 Completion Eligibility for Free School 

Meals (FSM)

Eligible Not eligible Data Sources: OfS Individualised data 
sets (Base line 4 year Aggregate)

No Other data 

source (please 

include details in 

commentary)

2018-19 Percentage 

points

4.6 3.7 2.8 1.9 1

 To close the awarding gap between 

IMDQ1 and 2, and IMDQ 3,4,5 from -

9.5 pp to -1 pp [Full-Time, All 

Undergraduate, UK-Domiciled]

PTS_5 Attainment Deprivation (Index of Multiple 

Deprivations [IMD])

IMD quintile 1 and 2 IMD quintile 3, 4 and 5 Data Sources: OfS Individualised data 
sets (Base line 4 year Aggregate)

No Other data 

source (please 

include details in 

commentary)

2022-23 Percentage 

points

9.5 7.4 5.3 3.1 1

To close the awarding gap between ABMO, and White students from -16.1 – 0  [Full-Time, All Undergraduate, UK-Domiciled]

PTS_6 Attainment Ethnicity Not specified (please 

give detail in description)

White Data Sources: OfS Individualised data 
sets (Base line 4 year Aggregate)  
Target group: ABMO

No Other data 

source (please 

include details in 

commentary)

2022-23 Percentage 

points

16.2 12.2 8.1 4.1 0

PTS_7

PTS_8

PTS_9

PTS_10

PTS_11

PTS_12

Table 5e: Progression targets

Aim (500 characters maximum)
Reference 

number 
Lifecycle stage Characteristic Target group Comparator group

Description and commentary 

[500 characters maximum]

Is this target 

collaborative? 
Data source

Baseline 

year
Units

Baseline 

data

2025-26 

milestone

2026-27 

milestone

2027-28 

milestone

2028-29 

milestone

Targets



Decrease gap in progression 

between White and Black and Asian 

students from -7.9 PP to -2PP in 

2028

PTP_1 Progression Ethnicity Not specified (please 

give detail in description)

White Data Sources: OfS Individualised data 
sets (Base line 4 year Aggregate) 
Target Group: Black and Asian  
Ethnicty 

No Other data 

source (please 

include details in 

commentary)

2021-22 Percentage 

points

9.9 7.9 6 4 2

Decrease gaps in progression rates 

between IMDQ1 & Q2   and IMD 3 - 

5 [Full-Time, All Undergraduate, 

England Domiciled] From -6.1 pp. to -

2 pp. by 2028 

PTP_2 Progression Deprivation (Index of Multiple 

Deprivations [IMD])

IMD quintile 1 and 2 IMD quintile 3, 4 and 5 Data Sources: OfS Individualised data 
sets

No Other data 

source (please 

include details in 

commentary)

2021-22 Percentage 

points

7.4 6.1 4.1 2.1 2

PTP_3

PTP_4

PTP_5

PTP_6

PTP_7

PTP_8

PTP_9

PTP_10

PTP_11

PTP_12


