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This handbook has been designed so that it can be taken apart and used in a practical way. 

Introduction
Providers must ‘ensure that trainee teachers spend at least 18 weeks for all primary postgraduate programmes being trained in schools. Each trainee teacher must have experience in at least two schools’. 

(Excerpt from Qualifying to teach: Professional Standards for Qualified Teacher Status and Requirements for Initial Teacher Training, point R2.5).

The school experience element is at the heart of this programme. Overall you will spend a minimum of 90 days in school, observing, planning, teaching and assessing children in groups of various sizes as well as the whole class. The pattern of study in the UEL and in school has been carefully planned to provide interaction between the two elements. This will enable you to practise in school what you have learnt in UEL and to reflect upon school experience with colleagues in lectures.

DfES regulations require you to experience teaching children across the Foundation Stage and Key Stage 1 for Early Years groups and Key Stages 1 and 2 for primary groups and across the attainment range. Schools of different type and size, and located in different environments, have been selected by the programme to provide you with a variety of experience.

All schools have shown great interest and involvement in the programme. Many have been involved in the evolution of the programme and all will be contributing to its development. You will be allocated a mentor in each school, who is usually, but not necessarily, the teacher of the class in which you will work. Mentors are involved in staff development and regular meetings with professional and other tutors.

1. Selection of Schools

· Criteria for the selection of schools
:
a) their commitment to Equal Opportunities for all;

b) a commitment to Initial Teacher Training (ITT) in East London;

c) previous successful experience of involvement in ITT or a shared commitment to the importance of school-based training;

d) a recognition of the benefits of involvement in partnership;

e) the preparation and support of staff to take an active part in the ITT process;

f) willingness to take an active role in ITT partnerships, including in the planning and delivery of training;

g) a commitment to Continuing Professional Development;

h) recognition of ITT as the first stage of a career-long professional development process;

i) the school is perceived to be a learning community in which teachers seek to develop themselves and their colleagues as well as their pupils;

· 
j) the school offers a wide range of professional opportunities and the opportunity to become fully involved in the life of the school, e.g. opportunities to attend parent meeting/consultations, assist in extra curricular activities;

k) a positive understanding of the nature of professional knowledge, professional values and practice, where trainees can engage with professional values, particularly to do with Equal Opportunities and cultural diversity;

l) a commitment to a positive recognition of the status of trainees as fellow professionals and providing access to all facilities;

m) effective leadership and management; a satisfactory OFSTED report and/or an effective post inspection development plan identifying the role of professional development and ITT;

n) a clear direction for the work and development of the school; 

o) good quality teaching and the promotion of high standards; 

p) rigorous monitoring, evaluation and development of teaching;

q) effective self evaluation and performance management;

r) good quality education; 

s) the school profile includes at least two members of the Senior Management team who have been in post for at least 18 months;

t) a commitment to training in East London;

u) an agreed school policy on the selection of mentors. Mentors 
· will provide a good model of practice

· have a clear shared understanding of the standards and the capacity to demonstrate them

· have the ability to engage in professional dialogue and help trainees set appropriate professional development targets

· have the ability to make evidence based judgements about a trainee’s progress against the standards for QTS.

 (excerpt from the Partnership Agreement).

2. AN OVERVIEW

Pattern of School Placements
	Term
	Teaching Term
	Placements

	Autumn Term 2006
	Induction 29.8.06-1.9.06

4th September to 16th December 2006 
	Diagnostic Practice
2nd October-6th October & 16th October to 20th October 2006 (Plus subject school-based days) 

	Spring Term 2007
	2nd January to 30th March 2007 
	First Block Placement ( 2 x blocks of 4 weeks each with 1 week for a mid term review)

Monday 8th January to Friday 16th March 2007 

	Summer Term 2007 
	16th April to 13th July 2007
	Second Block Placement (8 weeks)

Monday 7th May to Friday 6th July 2007 


Practice 1 (10 days) - Autumn term  

Practice 1 provides a sustained introduction to the experience of practical teaching. You will be able to link the dimensions of the curriculum and aspects of children's learning and development introduced in professional studies sessions with structured observation and teaching experience in school. You will be supported and encouraged to learn collaboratively alongside other trainees during this practice. Your mentor will help you to understand how the curriculum is taught in the school and to appreciate the dynamics of the range of teaching and learning situations that you experience. Set observation and teaching tasks encourage you to perceive the integration of children's learning experiences and to understand how children learn.  Gradually, under the guidance of the class teacher, you will take responsibility for the whole class and for groups of children as outlined in the school experience diary.  

Block Practices 2 and 3- Spring Term and Summer Term 

Practices 2 and 3 form the main part of your school experience. During Practices 2 and 3, you will continue to develop your class management, planning and teaching skills, using assessment to inform your planning, differentiating your lessons more effectively as you become more experienced at assessing children's learning.

Other days in school

· At least 5 days prior to joining the programme 

· 1 week needs analysis (Part time flexible trainees only)

· 2 days for P.E and 1 day for demonstration lessons (Literacy or numeracy)

· 4 days out of  phase experience 

Management of School Experience
The list of schools used for practices is negotiated with LEA officers, who provide advice and make recommendations. Schools volunteer to provide training for trainees. It is important that you note that mentors are unpaid volunteers. They invariably have other important roles in the school besides being class teachers.  

DfES requirements are that all trainees spend a minimum number of days in schools. You will see from the calendar that there are two main locations for your practices throughout the year: Practice 1 and Practice 2. At interview you will have signed a form saying that you are prepared to travel to any school in any of the seven partnership boroughs.
School practice is a highly complex process. The Partnership tutor will place trainees in two different schools. We also aim to ensure that one of these placements is in a multi-cultural setting. 


· 

By the end of the programme all trainees will need to have experienced: -

· FS/KS1 trainees
Planning, teaching and assessment across the FS and KS1, particularly experience of the Foundation Stage Profile and SATS at KS1.

· KS1/KS2 trainees
Planning, teaching and assessment across KS1 and KS2, particularly experience of SATs in years 2 and 6.
· Modern languages trainees:
*Planning, teaching and assessment across KS1 and KS2, particularly experience of SATs in years 2 and 6
*Four weeks in Spain or France

*Teaching French or Spanish to UK children. 

You will have to plan all of your time in school very carefully and liaise with your mentor. However, please note that no trainee can be guaranteed placement in any school and that all placements are provisional until the placement has started. There are many factors that influence the placement of trainees, for example
· there are 26 colleges/universities that place their trainees in local schools-we are in direct competition with them;

· last year we had a large number of schools cancelling placements at the last minute. This means that suitable new placements have to be found very quickly. There can be no guarantee at all about where in the partnership these are;

· now that schools have short notice OFSTED inspections, it makes them less likely to offer confirmed placements;

· trainees need to know that all placements exist because previous trainees have behaved professionally;

· every placement that we have represents on average about three hours’ work by the administrator and the partnership promotion tutor as well as correspondence, phone calls, visits, etc.

· occasionally a trainee has a confidential reason which will affect his/her practice. The programme leader needs to be informed of any circumstances such as this as soon as possible.

In most circumstances you will be placed in schools with another trainee as this provides support and promotes the sharing of experience and joint reflection. However, this cannot always be arranged as some schools can only offer one training place. Please note: Usually no trainee can be placed in a school where she/he has connections, i.e. family, friends or in a school where a trainee has worked prior to training. It is important that as soon as you see the partnership list you inform the partnership tutor and/or partnership administrator in writing if this is the case.
3. SCHOOL EXPERIENCE DIARY, PGCE PRIMARY UEL 2006-7
Mentor Education

The UEL Primary PGCE mentor training programme provides a progressive programme of development which follows the London Providers’ Mentor Training Framework. The LP framework makes explicit the knowledge, understanding and abilities that good mentors should possess at different stages in their development of the role. The UEL mentor training programme will also provide mentors with opportunities to engage with the principles, core concepts and skills of mentoring outlined in the DfES Mentoring and Coaching National Framework.

Mentor training at stage one is entirely focused upon mentoring new entrants to the profession in the context of initial teacher education. At stage two, the focus is still predominantly upon mentoring training teachers but also includes an understanding of teacher development in the NQT year. At stage three mentors have a range of options and opportunities to develop more generic mentoring and coaching knowledge, understanding and ability and to identify how these skills are transferable to other roles they may carry out in school. 

Mentors at any stage are entitled to two complimentary modules on the MA in Education and Development or the MA in Special Educational Needs, at UEL.

Stage one is for new mentors who have not mentored a trainee before, or who mentored a trainee for less than two terms

Stage two is for mentors who have mentored two trainees and have attended stage 1 mentor training.

Stage three is for mentors who have mentored a minimum of four trainees and have attended stage 2 mentor training.

NB. Mentors who have attended training with another HEI who follow the London Providers’ Framework can enter the UEL training at the appropriate stage. For example, if you have attended stage 1 training and mentored two trainees for another HEI, you would start training at stage 2 with UEL.

Stage 1

Stage 1 session 1 

This session will introduce new mentors to the key principles of mentoring new entrants to the profession in the context of initial teacher education. New mentors will have an opportunity to develop their understanding of the role and to begin to think about how trainees learn to teach. This session will focus entirely upon general principles, core concepts and abilities in relation to mentoring trainee teachers.

Stage 1 session 2

This session will introduce new mentors to the specific details and processes of the UEL primary PGCE programme. Building on session 1, new mentors will have an opportunity to understand the pedagogic principles underlying the UEL primary PGCE programme, and their role in this. There will be a particular focus upon the knowledge, understanding and abilities needed for effective observation and feedback against the standards for QTS.

Stage 1 session 3

This session will focus upon developing the knowledge, understanding and abilities needed to support and assess trainee planning, and to support trainees’ ability to engage with the assessment processes that form part of classroom teaching. Building on session 2, mentors will have an opportunity to further develop their ability to observe and give feedback against the standards.

Stage 2

Stage 2 session 1

This session will introduce mentors to models of progression in teacher learning and development and how the mentor role can develop to support trainee progression. Building on stage 1 there will be an opportunity to further develop knowledge, understanding and abilities needed for effective observation and feedback, with a particular focus upon managing conflict and addressing weaknesses in the trainee’s practice. This session will also focus upon supporting trainees to develop knowledge, understanding and ability in relation to behaviour management in the classroom. 

Stage 2 session 2

This session will introduce mentors to a model of trainee and mentor development which facilitates challenging, professional learning conversations. There will be opportunities to practise and develop learning conversations in a range of mentoring contexts. There will also be an opportunity for mentors to carry out a reflective self assessment of their learning and development against the LP Framework and the DfES framework and to make an application for an LP stage 2 mentor training certificate.

Stage 3

In response to extensive consultation with mentors, a range of options are offered at stage 3. The aim of mentor education opportunities at stage 3 is to enable mentors to develop skills that are much more generic to mentoring and coaching. This will benefit both the UEL programme and the mentor’s wider role in school.  

Stage 3 mentor options (apart from attendance at stage 3 education sessions) will need to be negotiated with the mentor’s head teacher and the Director of Primary Teacher Education. The equivalent of two days supply cover will be paid to the school for stage 3 mentoring activities after they have been undertaken.

Option 1: Sharing practice 

This would be through supporting a stage 1 mentor in another school. This would involve carrying out joint observation and feedback sessions with one or more stage 1 mentors in another school, at times and dates which are suitable to both parties.

Option 2: Moderating assessment across the partnership

This would involve carrying out joint observation and feedback with two or three mentors at any stage, in other schools and with one UEL professional tutor

Option 3: Support hubs

This would involve being available for mentors in your area as a point of contact for advice and support during the two block placements.

Option 4: Contributions to teaching on the PGCE programme

This would involve team teaching or planning and teaching all or part of a UEL-based session which forms part of the primary PGCE programme subject to the needs of the programme. 

Option 5: Stage 3 mentor education sessions

These sessions will to some extent be informed by what stage 3 mentors want to focus upon. Stage 3 education sessions are likely to include: i) The presentation of new policies, statutory requirements and guidance for schools followed by discussion and planning opportunities; ii) The presentation of new ideas from research which relate to teaching and learning, leading learning, mentoring or teachers’ CPD, followed by discussion and planning opportunities or iii) Opportunities for mentors to set their own agendas for discussion and planning / tasks.
	

	
	



	

	

	
	


	

	

	
	


	



Mentor Training Dates
	
	Stage 1
	Venue
	Stage 2
	Venue
	Stage 3
	Venue

	Autumn Term
	29/09/2006
	GN020
	

	
	03/11/2006 or 04/11/06
	GN020 GN020
	03/11/2006 or 04/11/06
	RBG20
GN307
	17/11/2006
	GN020

	
	
	
	
	
	 
	

	Spring Term
	09/03/2006 or 10/03/06
	RBG19

RBG19
	09/03/2006 or 10/03/06
	RBG20

RBG20
	06/03/2006
	RB1.16


All sessions will be held at our Stratford Campus. 

GENERAL INFORMATION

Throughout the year trainees need the equivalent of half a day a week for non contact time. This is for lesson evaluations, monitoring and assessment, tasks from tasks files and observing in other classes.
Please ensure that the trainee is contributing fully to the life of the school whenever they are there. This includes attending all staff meetings, INSET, joining in planning meetings, doing playground duty with you, attending review meetings, attending assemblies as required by school, attending parents’ evenings (even when this is on a non-practice day). 

Trainees must have a qualified teacher present for all PE lessons and when supervising outdoor play. This applies throughout the year.

TASKS FILE: The frequency of tasks have been recorded in the tasks file. Trainees will be provided with a checklist sheet. 
PRACTICE 1: PROFESSIONAL TUTORS WILL VISIT ONCE DURING THIS PRACTICE for 2 hours. The time should be partitioned to allow time for an observation e.g. 40-50 minutes, 20 minutes to talk to the mentor and 50-60 minutes to give feedback to the trainee and monitor files.  

PRACTICES 2 and 3: PROFESSIONAL TUTORS WILL VARY THEIR PATTERN OF VISITS TO ALLOW FOR LONGER OBSERVATIONS. Your tutor will usually make 4 visits per practice each of 2 hours. This may be varied according to your progress. 
DIAGNOSTIC PRACTICE: 2 WEEKS
Week 1: Monday 2nd – Friday 6th October

Week 2: Monday 16th – Friday 20th October 2006 
The focus of this practice is on:

· Orientation to a school setting

· Planning and teaching delivery
· Classroom  and behaviour management
· Taking responsibility for your professional development.

You will be asked to work with small groups initially and this will build up to whole class teaching in the latter part of the practice. 

Suggested standards to be addressed:

· 3.1.3
· 3.2.2, 3.3.7,3.3.9 (2.7)

· 1.2, 1.3, 1.6, 1.7
We recognise that trainees come with a range of experiences and consequently some trainees may demonstrate a wider range of standards at a higher stage as per the Indicative Criteria for Assessment. 

You will have a Tasks File to complete. It is your responsibility to plan and carry out the tasks. The Professional Studies component of the programme is assessed by the satisfactory completion of your Tasks File on all practices. 

	Week
	Professional tutor/ Mentor / Trainee roles and minimum requirements



	Week 1

(Orientation Week)

	Expectations (see also Tasks File One)

Task 1: Identify the roles of support staff within the school. How do they contribute to teaching and learning within the school and in your class?

Task 2: Being a positive role model. Observe adults within the school 

and identify ways in which they are positive role models.







Task 3: Observe how your class teacher manages the class in a range of situations. Try 
some of these strategies yourself.

Task 4: Towards the end of the week plan a short story time. Produce a lesson plan identifying how you would introduce the book and involve the children in a discussion about its content.
	Task 5: Working with a small group or the whole class (depending on your previous experience), assess the work of a group of children during a literacy and/or numeracy session.

Task 6: Using your teacher’s plan, organise an 
activity for a small  group or the whole 
class (depending on your previous 
experience). You need to produce a 
detailed lesson plan.

	
	Trainee

· Share your reflective journal with your mentor. 

· Carry out work on Tasks File which includes observing your mentor/other teachers.

· Familiarise yourself with school planning requirements and processes.

· Complete your daily and weekly evaluations (see reflective journal).

	
	Mentor

· Plan how and when tasks can be completed.
· Arrange for  trainees to observe teaching in different curricular areas in your own and other classes.

· Enable trainees to have a look at class records, children’s work and IEPs.

· Facilitate and negotiate access to curriculum leaders and resources, as appropriate.

· Introduce trainees to school / class planning and give trainees planning information.
· Observe each trainee teaching, at least once against the standards. Focus on class routines and teacher techniques. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign the trainee’s Weekly Evaluations


	Week 2


	Daily Planning and Teaching Expectations for trainees

Depending on your setting choose from one of the following:

Option A: Two small group sessions/lessons which must be different lessons (minimum group size 6);

Option B: Whole class introduction to 2 different lessons (15- 20 minutes);

Option C (Early Years setting): Lead a directed teaching activity which should be practical for 20 minutes and spend 20 minutes supporting free play.

In each case you must submit detailed lesson plans, assess a group of children and deliver your plan. In addition you must support groups of children throughout the day using your teacher’s plans.



	
	Trainee

· Carry out tasks from task file.

· Update your reflective journal daily. 

	
	Mentor
· Provide models of effective practice;

· Advise trainees about their own plan(s).

· Enable the trainees to do some group teaching.                                                             

· Observe each trainee teaching, at least once against the standards. Focus on class routines and teacher techniques. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign the trainee’s Weekly Evaluations


Professional Tutor 

· Check and advise on trainee’s plans. 

· Observe each trainee teaching, ONCE during the 2 weeks against the standards. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.

· Discussion with mentor. Mentor support.
· Organise a 1-hour tutorial with the trainee outside of lecture time.
FIRST BLOCK PLACEMENT
(2 x blocks of 4 weeks each with 1 week at UEL for a mid term review)

Block A: Monday 8th January to Friday 1st February 2007
Block B: Monday 19th February to Friday 16th March 2007

Mid term Review at UEL: Monday 5th to Friday 9th February 2006. 
The focus of this practice is on:

· Planning and teaching delivery;

· Classroom  and behaviour management ;
· Assessment of Children’s learning and meeting individual needs
· Taking responsibility for your professional development.

You will be asked to work with small groups initially and this will build up to whole class teaching in the latter part of the practice. 

Suggested standards to be addressed:

· 3.1.2, 3.1.4; 3.3.1, 3.3.2, 3.3.3, 3.3.7, 3.3.8 and 3.3.9 (2.7); 1.7.

We recognise that trainees come with a range of experiences and consequently some trainees may demonstrate a wider range of standards at a higher stage as per the Indicative Criteria for Assessment. You will have a Tasks File to complete. It is your responsibility to plan and carry out the tasks. The Professional Studies component of the programme is assessed by the satisfactory completion of your Tasks File on all practices. 
The Professional Tutor will usually make 4 visits over the period of the practice. Each visit will usually last 2 hours. At each visit s/he will:




*Observe each trainee teaching, against the standards for about 40-50 mins and then give analytical and 



constructive feedback to each trainee against the standards (including feedback about all files).




*Monitor, review and set targets for development as well as sign to verify evidence in the trainee’s ROPD.




*Discuss the trainee’s progress with mentor (and the End of Term Review Sheet during the last visit) for about 


20 mins.
Please note that the pattern of visits may change according to individual needs.
	Week 
	Professional tutor/ Mentor / Trainee roles and minimum requirements


	Week 1

Orient
-ation Week 


	DAILY Planning and Teaching Expectations: 

· Small group work using the teacher’s plans;

· Gathering plans in advance and familiarising oneself with the content before working with the small groups;
· Assess a small group each day 

	
	Trainee

· Share your reflective journal with your mentor. 

· Inform your mentor of block requirements for assignments and tasks and negotiate how and when these will be carried out. 

· Commence work on Tasks File which includes observing your mentor/other teachers.

· Familiarise yourself with school planning requirements and processes.

· Pre Practice Tutorial with Professional or Personal Tutor including review of training plan from the Reflective Journal.

	
	Mentor

· Plan how and when assignments and tasks can be completed during the practice.
· Arrange for trainees to observe teaching in different curricular areas in your own and other classes.

· Enable trainees to have a look at class records, children’s work and IEPs.

· Facilitate and negotiate access to curriculum leaders and resources, as appropriate.

· Introduce trainees to school / class planning and give trainees planning information 

· Set up joint/ exchange observations with other mentors in school for this block practice.

· Sign the trainee’s Weekly Evaluations

	You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.
· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not act on advice.


	Week 2


	Daily Planning and Teaching Expectations for trainees

Depending on your setting choose from one of the following:

Option A: Two small group sessions/lessons which must be different lessons (minimum group size 6);

Option B: Whole class introduction to 2 different lessons (15- 20 minutes);

Option C (Early Years setting): Lead a directed teaching activity which should be practical for 20 minutes and spend 20 minutes supporting free play.

In each case you must submit detailed lesson plans, assess a group of children and deliver your plan.

In addition you must support groups of children throughout the day using your teacher’s plans.

	
	Trainee

· Carry out tasks from task file.

· Update your reflective journal daily. 

	
	Mentor
· Provide models of effective practice;

· Advise trainees about their own plan(s).

· Enable the trainees to do some group teaching.                                                             

· Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Focus on class routines and teacher techniques. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign the trainee’s Weekly Evaluations. Complete Review Sheet. In Tasks File 1. 

	You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not show some evidence of having considered how to use assessment to inform your planning

· You do not act on advice.


	Weeks 3 and 4

	DAILY  Planning and Teaching Expectations for trainees

	
	Foundation Stage
	KS1/2

	
	· Plan and lead one activity (about 30 minutes)

· AND Take responsibility for TWO other activities within your ‘area’. 

This may differ slightly according to your setting and may need to be adjusted by negotiation with your mentor/professional tutor. 

In addition you must support groups of children throughout the day using your teacher’s plans where applicable
	· Plan and teach TWO whole class sessions (15-20 minutes)

· AND Plan for 2 small groups with support from your class teacher.

· At all other times observing teacher and/or supporting children using teacher’s plans

	
	In each case you must submit detailed lesson plans, and assess a group of children.

	
	Trainee
· Carry out tasks from task file.

· Update your reflective journal daily. 

	
	Mentor
· Provide models of effective practice;

· Advise trainees about their own plan(s).

· Enable the trainees to do some teaching.                                                             

· Weekly: Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Focus on teacher techniques. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign the trainee’s Weekly Evaluations

	You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)
· You fail to take part in the corporate life of the school

· You do not act on advice
· You do not show some evidence of having considered how to use assessment to inform your planning
· You do not take the children’s needs into account by differentiating your plans accordingly.
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	1. Professional Values and Practice


	Strengths

Targets


	Stage

1

2

3
	grade

1

2

3

4

	2. Knowledge and Understanding


	Strengths

Targets


	Stage

1

2

3
	grade

1

2

3

4

	3.1 Teaching: Planning, expectations and targets
	Strengths

Targets


	Stage

1

2

3
	grade

1

2

3

4

	3.2 Teaching: Monitoring and Assessment
	Strengths

Targets


	Stage

1

2

3
	grade

1

2

3

4

	3.3 Teaching: Teaching and Class management
	Strengths

Targets


	Stage

1

2

3
	grade

1

2

3

4


Additional Comments

Signed (student)…………………………………………………………………           Signed (mentor)…………………………………………….
	Week 5  

	DAILY Planning and Teaching Expectations for trainees

	
	Foundation Stage
	KS1/2

	
	· Plan one focussed activity and monitor the rest of the ‘space’ e.g. outdoor space, indoor space, for a whole morning or a whole afternoon 

· Plan one focussed activity and monitor the rest of the ‘space’ e.g. outdoor space, indoor space, for an hour
	· Plan and teach two whole class lessons in their entirety.

· Plan for small groups for rest of the time. 

	
	In each case you must submit detailed lesson plans, and assess a group of children.

	
	Trainee
· Carry out tasks from task file.

· Update your reflective journal daily. 

	
	Mentor
· Provide models of effective practice.
· Advise trainees about their own plan(s).

· Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign the trainee’s Weekly Evaluations.

	You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson 
· Your plans lack sufficient detail
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not act on advice and you are not meeting your targets

· You do not take the children’s needs into account by differentiating your plans accordingly

· You do not use assessment to inform your planning

· You are not increasingly taking on the role of the class teacher.


	Weeks 6 and 7,8

	DAILY Planning and Teaching Expectations for trainees

	
	Foundation Stage
	KS1/2

	
	· Plan one focussed activity and monitor the rest of the ‘space’ e.g. outdoor space, indoor space, for a whole morning or a whole afternoon. 

· AND Plan one focussed activity and monitor the rest of the ‘space’ e.g. outdoor space, indoor space, for an hour.
	· Teach THREE whole class lessons per day in their entirety (make sure this includes Foundation subjects).



	
	In each case you must submit detailed lesson plans and assess a group of children.

	
	Trainee

· Complete the ROPD in consultation with your Mentor and Professional Tutor.

· Complete the End of Term Review Sheet (ROPD) in draft before meeting with your mentor to complete the final assessment. You will need to discuss this with your professional Tutor. 

· Carry out tasks from task file.

· Update your reflective journal daily. 

	
	Mentor
· Provide models of effective practice and advise trainees about their own plan(s).
· Enable the trainees to do some group teaching.                                                             

· Weekly: Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Sign to verify evidence in the trainee’s ROPD.
· Complete the End of Term Review Sheet (in ROPD). Trainees should have completed this in draft before the final assessment from their mentor. 

· Sign the trainee’s Weekly Evaluations

	Weeks 6, 7 and 8
You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor in advance of delivering your lesson

· Your plans lack sufficient detail


	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not act on advice and you are not meeting your targets

· You do not take the children’s needs into account by differentiating your plans accordingly
· You do not use assessment to inform your planning
· You are not actively taking on the role of the class teacher.

	Tutorials by arrangement (outside of lecture time) before the end of term.
	Trainee

· Tutorials with professional tutor. 

· Hand in Task File 1 for marking or bring to tutorial (your professional tutor will advise you)
	Professional tutor

· 30 minute tutorial to review ROPD. 30 minutes to mark Task File 

· Write references (1 hour)
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	3.1 Teaching: Planning, expectations and targets
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	3.2 Teaching: Monitoring and Assessment
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	3.3 Teaching: Teaching and Class management
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Additional Comments

Signed (student)…………………………………………………………………           Signed (mentor)…………………………………………….

SECOND BLOCK PLACEMENT
Monday 7th May 2007 to Friday 6th July 2007 (8 weeks)
The focus of this practice is on you taking full responsibility as a class teacher.

Same as for Block Practice 1 but also:

· EAL and/or SEN;

· Planning and teaching sequences of lessons;

· Teaching across the curriculum;

· Assessment of children and reporting to parents;

· Being proactive in raising the achievement of all pupils in the class;

· Planning for out of school contexts as appropriate;

· Becoming a reflective practitioner, by demonstrating:

· Critical evaluation of teaching focused on children’s learning i.e. demonstrating that assessment has informed your planning;

· Taking increasing responsibility for own professional development.

The Professional Tutor will usually make FOUR visits over the period of the practice. Each visit will usually last 2 hours. At each visit s/he will:




*Observe each trainee teaching, against the standards for about 40-50 mins and then give analytical and 



constructive feedback to each trainee against the standards (including feedback about all files).




*Monitor, review and set targets for development as well as sign to verify evidence in the trainee’s ROPD.




*Discuss the trainee’s progress with mentor (and the End of Term Review Sheet during the last visit) for about 


20 mins.
Please note that the pattern of visits may change according to individual needs.


Trainees must have 3 days orientation prior to starting the practice. This should include observations of class teacher and pupils and engagement with planning.
	Dates /

 weeks
	Mentor / Trainee roles and minimum requirements



	Week  1


	Daily Planning and Teaching Expectations

PLANNING WEEK

· Planning schemes of work for all subjects to be taught

· Contact with  the class (whole class teaching) or equivalent

· To be on school site during school hours (except when attending tutorial with Professional Tutor, or at discretion of mentor and tutor)

· FAILURE TO HAVE YOUR PLANS SIGNED OFF AS SATISFACTORY WILL RESULT IN YOU BEING GIVEN A ‘NOT MAKING THE REQUIRED PROGRESS’ 

	
	Trainee

· Discuss with mentor Stage 3 evidence already achieved in ROPD, Reflective Journal and End of Practice Review (Spring Term) -give a hard copy to your mentor.

· Observe your class teacher teaching.

· Negotiate and set up times to regularly meet with your mentor to discuss your planning. Do not leave this to the end of the week. 

· Organise a tutorial with your professional tutor. 

	
	Mentor

· Give constructive and critical support to the trainee to enable planning for the practice.

· The trainee’s plans must be satisfactory before they can commence this practice. 

· Students can be given access to previous planning to use as a framework for their own plans. 

	
	Professional Tutor
· Tutorials for trainees to present their planning for the practice. 

· Review the Reflective Journal and Spring Term End of Placement Review


	Dates /

 weeks
	ASSESSMENT FOCUS WEEK wb 14th May 2007

	
	Daily Planning and Teaching Expectations

· Working under the direction of the class teacher and/or SMT to engage in formative and/or summative assessment across the school.
This might include:

-Assistance with administration of SATS tests for Year 2 or 6 (either individuals, small groups or whole class)

-Assistance with assessments to inform Foundation Stage Profiles in Reception

-Assistance with administration of QCA tests in Yr 3,4 or 5

-Administering non-statutory assessment as part of the school’s normal end of year assessment procedures.

· You should also engage in some of the following as appropriate to your context and under the direction of the class teacher and/or SMT: marking tests, providing written or verbal feedback  on assessments, levelling children’s work, assessment against Attainment Targets or Stepping Stones, use of appropriate documentation.

· Taking full responsibility for the class when not engaged in delegated assessment activities, except for non-contact time (half a day a week)

· Complete all assessments tasks from Task File 2 identified for Assessment Focus Week.

	
	Trainee

· To prepare a timetable for the week identifying what assessment activities you will be engaged in.
· To plan and prepare all lessons that will be taught when not engaged in assessment activities.
· Work on tasks file (including those tasks allocated for Assessment Focus Week) and ROPD.

· Update reflective journal daily.

	
	Mentor

· to provide opportunities for student to engage in assessment across the school (see suggested activities above)

· To provide student with the school’s pro-forma for reporting to parents 

	You are not making the required progress if within the context of this week’s requirements (Assessment Focus week):

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson 
· Your plans lack sufficient detail
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not act on advice and you are not meeting your targets

· You do not take the children’s needs into account by differentiating your plans accordingly

· You are not actively taking on the role of the class teacher
· You do not use assessment to inform your planning

· You do not demonstrate an awareness or understanding of the assessment processes used by your school.



	Dates /

 weeks
	Mentor / Trainee roles and minimum requirements



	Weeks 3,4

	Daily Planning and Teaching Expectations

· To plan using school’s weekly planning formats for Literacy and Numeracy OR Annotating school plans or published plans, as appropriate to school context, AT THE DISCRETION OF THE MENTOR/TUTOR.

· Taking full responsibility for the class except for non-contact time (half a day a week)

	
	Trainee

· To submit weekly plans for Literacy and Numeracy at least 24 hours before teaching the first lesson.

· Submits plans at least 24 hours in advance of teaching
· Work on tasks file and ROPD.

· Update reflective journal daily.

	
	Mentor

· Critical friend to trainee, providing constructive critique for development / co-enquiry in aspects of professional development.

· Enable trainee to take full responsibility for the class.

· Weekly: Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Focus on class routines and teacher techniques. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Begin to sign to verify evidence in the trainee’s ROPD.


	You are not making the required progress if within the context of this week’s requirements:

Some Examples:
· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date

· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson 
· Your plans lack sufficient detail
	· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· You fail to take part in the corporate life of the school

· You do not act on advice and you are not meeting your targets

· You do not take the children’s needs into account by differentiating your plans accordingly

· You do not use assessment to inform your planning
· You are not actively taking on the role of the class teacher.


	Dates /

 weeks
	Mentor / Trainee roles and minimum requirements

	Week  5,6,7,8


	Daily Planning and Teaching Expectations: 

· To plan using school’s weekly planning formats for Literacy and Numeracy OR Annotating school plans or published plans, as appropriate to school context, AT THE DISCRETION OF THE MENTOR/TUTOR.

· Taking full responsibility for the class except for non-contact time (half a day a week)

	
	Trainee

· To submit weekly plans for Literacy and Numeracy and daily plans at least 24 hours before teaching the first lesson.

· Work on tasks in tasks file and ROPD evidence.

· Update reflective journal daily.

Week 7/8: 

· Complete End of Practice Review before meeting with your mentor to complete the final assessment.

· Complete CEDP booklet before the final professional tutor observation

	
	Mentor
· Critical friend to trainee, providing constructive critique for development / co-enquiry in aspects of professional development.

· Ensure that the trainee to takes full responsibility for the class.

· Weekly: Observe each trainee teaching, at least once for 40 minutes or twice for 20 minutes each against the standards. Give analytical and constructive feedback to each trainee against the standards. Monitor, review and set targets for development.
· Verify evidence in the trainee’s ROPD.

	You are not making the required progress if within the context of this week’s requirements:

Some Examples

· You are unprofessional e.g. consistently turn up late, fail to turn up to school without a good reason, are unprepared for lessons, rude to staff members/pupils etc.

· Your paperwork is not up-to date 
· You do not submit your plans to your mentor at least 24 hours in advance of delivering your lesson 
· Your plans lack sufficient detail
· You do not use assessment to inform your planning
	· You are not able to work effectively from weekly plans for numeracy and literacy by the last 2 weeks of the practice

· You are not fully involved in the corporate life of the school
· Your progress towards the standards is not consistent

· You do not teach the required number of sessions when asked to do so (unless there has been a change to the class’ usual timetable)

· 
· You do not act on advice and you are not meeting your targets

· You do not take the children’s needs into account by differentiating your plans accordingly

· You are not actively taking on the role of the class teacher
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	3.1 Teaching: Planning, expectations and targets
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Areas for development in the NQT year

Signed Mentor...............................................................……………………      Trainee...........................................................................……………………

4. PROFESSIONALISM

4.1. Professional Behaviour - Programme Policy

When you embark on this programme you undertake to accept the professional ethos of your chosen career. The programme policy has been developed to ensure that you meet professional standards and the detailed requirements of the DfES as to experience and programme content.

Trainees are expected to adhere to the policy at all times.  Failure to do so may seriously jeopardise successful completion of the programme and studies may be terminated (see Assessment Regulations detailed in the Programme Handbook).  

You will be expected to behave in a completely professional manner throughout the programme, both in school and in UEL. Think of yourself from the very beginning as a trainee professional rather than as a student. You should look carefully at the Code of Conduct issued by the General Teaching Council (on the GTC website). To pass the programme, you will need to demonstrate to your future colleagues in the profession that you will uphold both the formal and informal expectations of teacher behaviour. 

You will need to provide evidence for the Professional Values and Practice DfES/TDA standards towards QtT and this includes punctuality, following all programme procedures re absence and hand in. A major part of the programme induction will be about professionalism in all its aspects as well as expectations of you from school, your mentor, your professional tutor and curriculum tutors.

The programme becomes steadily more demanding. The challenge increases throughout the year. For example, practical performance which is satisfactory and meets the targets in your diagnostic practice is not the same as practical performance which demonstrates satisfactory progress and meets the targets for placements 2 or 3 – the expectations will be significantly greater.

4.2. Target Setting

There is a big emphasis throughout and across the programme, at UEL and in school, on setting targets and reflecting on/evaluating experience. You will be expected to set targets yourself as a result of feedback from your mentor and tutor. You will also need formally to record evidence that you have met targets consistently after they have been set (see Reflective Journal). It is your responsibility to document this and to ensure that your mentor and tutors are in agreement about your success. 

It is also your responsibility to identify, demonstrate and record consistent progress against all targets that are set. You need to make sure that you listen to and take on board everything that your trainers say and show how you are responding to this immediately. You need to remember that, although you are surrounded by experienced trainers who know how to help and support you, they cannot do it for you. Your Reflective Journal is the place in which you can record feedback which is given to you by your mentor and professional tutor. 

4.3. Assessment Judgements

Although feedback is focused around specific lessons, your mentor and tutor will be observing your practical teaching and professional conduct in all settings, in college and in school. Assessment judgements will be based on your total experience, in school and in UEL, and not simply on those lessons which are formally observed and recorded. Advice and target setting will be generalised to all settings. Make sure that you keep detailed self evaluations and notes of the advice given. 

4.4. Arrival and departure times

You will be given the full address and other particulars before you first go to a school. On your first day we recommend that you arrive at about 8.15a.m. This will give you time to   introduce yourself to the headteacher. It may then be possible for you to be introduced to your mentor and class teacher without infringing on their preparation and teaching time.  

It is essential that you always arrive well before school begins (normally this should be at 8.00 am) and that you are prepared to stay for some time after school for consultation with your mentor/class teacher, consultation with other members of staff, staff meetings, meeting parents, preparation, display and other professional activities, usually until 5 or 5.30. 

Late arrivals or early departures (except in exceptional circumstances) do not indicate motivation for the profession.  A willingness to work hard whilst in the school is an important criterion for success and will lead to your being viewed favourably by the school as a potential teacher.

Check with your mentor and tutor about the times of attendance which will be acceptable.

4.5. Working with the Class Teacher/Mentor

Please remember that your mentor is a very busy person whose first duty is to the children in the class. It is important that you develop and maintain a good, professional working relationship. You should regard feedback and criticism as helpful and constructive guidance for your professional development. If you are unclear about procedures, targets set or strategies suggested it is essential that you ask for these to be clarified. Be aware of stresses on your mentor's own time and make appointments if necessary to seek the help which he/she has agreed to give you. Keep these meetings brief and relevant by preparing questions beforehand.

You should be careful to fit your planning and teaching performance into the class teacher's and the school's policies, practices and schemes of work. As you progress through the programme you will be expected to contribute your own ideas and resources within the guidelines given to you.  

4.6. Developing the Full Role of Class Teacher

During your school experience you will gradually be undertaking the full role of the class teacher. This should include helping to take the register, sharing playground, dinner and assembly duties, attending parents’ evenings, whole staff meetings, year group planning meetings, INSET and extra curricular activities. 

Please note that you are not normally authorised to take the class in the absence of your mentor in lieu of a supply teacher. If you are requested to do so, please first discuss the matter with your professional tutor or the programme leader. You must never teach without a plan. 

You may be asked to accompany a school trip on a day when you are not normally in school. Please note that you need to ask the Programme Leader in advance for permission for this.

4.7. Confidentiality and respect

During your practices you will be in a privileged role with regard to confidential information received within the classroom and staffroom. It is expected that all trainees will respect the confidentiality of this information within their files, assignments and conversations. You need to refer to individual children in teaching plans, assignments and assessment by their initials.     

You should treat all children, teachers and other school staff, parents, other visitors and other professionals with respect.

Staff rooms in every school are different so you should be sensitive to procedures within each one ‑ tea and coffee money collection, individual cups, making drinks, washing up, smoking and non‑smoking areas/schools. Teachers may have favourite chairs in the staff room. Ask your class teacher or mentor to advise you so that you do not inadvertently offend against the local customs.

4.8. Legal requirements

A teacher should always accompany you on playground duty, when teaching PE, when supervising outdoor play or use of any climbing apparatus in the Foundation Stage and on any visits outside school to fulfil legal responsibilities. 

You must never leave a class unattended.  If there is an emergency, you should send for another teacher immediately. You must never physically punish a child. If any punishment should be absolutely necessary then it must conform to the school's policy and be discussed with the class teacher. Make sure that you know exactly what to do at any time if you experience difficulties with pupils or visitors to the school.  

Restraining a child physically is only justified to prevent a child from committing an offence, from causing personal injury or damage to personal property or from engaging in behaviour prejudicial to the maintenance of good order and discipline. Schools will have specific guidelines on how the above are to be interpreted.

The Association of Teachers and Lecturers recommend the following:

· that you do not give physical comfort to children unless this is really essential for younger children; this should never occur in private;

· that you use minimum force to break up a fight, that you do this only in the presence of another teacher and only after verbal warnings have failed;

· if any accident occurs, you must report this immediately to your mentor or the headteacher and follow school procedures with respect to the accident book, etc. You are only likely to be held liable if you have ignored procedures;

· 
· in the unlikely event (it has never happened on this programme) of an assault against you, use reasonable force only to protect yourself, obtain assistance and do not retaliate; notify senior staff and the Programme Leader at once.

It is imperative that you check school policy and procedures for emergencies, for punishing children and for physical contact with children as soon as you arrive in a new school. Any failure to abide strictly by the rules could lead to accusations being made against you which could have serious consequences for your future both on the programme and in the teaching profession.

4.9. Resources

Your school will have very tight budget constraints so it is important that you are sensitive to the use of school resources.  Ask about limits and procedures during your first few days, and constantly re-check as schools' financial resources can change very quickly.  

Please note that photocopying is particularly costly for schools.  You should ask about its use for materials for teaching and also if you wish to use it for your own study purposes.  Schools, for very good reasons, may not be able to allow the latter and may have to restrict the former severely. They may be willing for you to use photocopying facilities if you pay for them.  

Do not assume that a school will have all the equipment needed for every lesson you have planned. Check resources well in advance so you have time to beg, borrow... or change your teaching plan.

The Student Union Shop at the Stratford Campus is a good place to buy basic stationery. Teaching/learning resources may be available for loan from the UEL.  

4.10. Finding out about the schools

You will need to find out as much as you can about the school ‑ its policies (teaching and learning, behaviour management, equal opportunities, health and safety, etc.), record keeping, resources and their availability, staffing, size and organisation.  You should find out about and adhere to all school policies, whether written or unwritten.  Many schools have expectations about behaviour of teachers and children in school, e.g. these might relate to dress, smoking, and ways of addressing adults and children.  Ask about these and also ask your mentor to tell you if you unintentionally break any of these. 

4.11. Assignments and Assessed Tasks 

The focus of your studies is on the school experience. To assist the total integration of the programme, assignments and other assessed tasks are an important part of curriculum areas and are rationalised throughout your practices to ease the workload.   

Tasks and observations will be set for you to carry out in school. These tasks are outlined in the School Tasks files. It is important that this work is carried out at the recommended time. It has been planned in advance so that your schools are aware of the allocated work each term. We understand that there may be ongoing work within the class, which may take precedence, but there should be ample opportunity to negotiate the work with the class teacher and mentor. You must ask your mentor to sign your brief explanation if for any reason any set task needs to be postponed because of school timetabling. Show this to the appropriate curriculum and professional tutor and attach it to the appropriate booklet or file.

5. ASSESSMENT

5.1. Difficulties/Inadequate Progress

The process outlines some of the things that your mentor and/or professional tutor will do if they are worried about your progress:

What Shall I Do If I Am Concerned About A Trainee? 

Trainees are in training and therefore as part of their learning will adapt and develop their practice in the light of reflection and supervision. It is important that trainees are made aware of weaknesses and areas in which they need to develop, explicitly and constructively, at all times. Target setting and review should be used as a means of focusing trainees upon their learning and upon focusing you upon the learning opportunities your trainee needs. However, persistent accumulative minor weaknesses and incidents of serious weakness indicate a cause for concern.

Causes for concern and strategies for dealing with them
Any issue that has been addressed consistently without evidence of progress or development, and any issue that has been addressed unsuccessfully in the light of observation, discussion and support, is a cause for concern. 

A concern may be/may include:

· Curriculum and subject knowledge

· Planning

· Teaching

· Pupil learning

· Classroom management

· Behaviour management

· Use of resources

· Assessment

· Not responding to assessment advice or feedback

· Health and safety

· Professional responsibilities, including:

- Professional relationships with staff

- Professional relationships with children

- Use of time (including arrival and departure times from school, non contact time)

- Collaboration and team work

- Duties

- Health and safety

- Relationships with other adults

· Failure to make progress such that the trainee is unable to satisfy the end of programme assessment criteria

Causes of concern MUST be reflected in programme Assessment Reports and End of Term Review sheets.

Causes for concern can be indicated by:

· Assessment Reports that consistently record ‘You are not making the required progress’. There may be some circumstances in which one ‘You are likely to fail the programme’ assessment is enough to indicate a cause for concern. 

· One or more areas of the standards graded as 4 on the End of Term Review Sheet

It is our intention that all concerns should be dealt with in a just, equitable and open manner. The following guidance outlines an approach to addressing concerns which supports both the trainee and the mentor. It is vitally important that you liaise and communicate with the professional tutor at all times however small you may feel the concern to be.

The school can terminate the practice of any trainee who is putting in jeopardy the learning, well being, safety or other interests of the children.  However, this must be done with the involvement of the Programme Leader.

Action 1

· Discuss the concern with the professional tutor

· Tell the trainee about your concern and which standards they are not meeting,  together with the tutor or separately

· Put everything in writing with a copy to the trainee and tutor, even informal meetings
· Set clear agreed targets with dates by which these must be consistently achieved

· Agree a review date

· Explain to the trainee that you will expect to see clear evidence that the targets are being consistently met, throughout their file and through observed practice
Action 2

· Discuss concerns with the head-teacher and agree a strategy for support

· Observe the trainee and record statements relating to targets

· Ask the head teacher to observe and record the achievement of targets

· Ask other mentors in school to observe and support where appropriate, and record

· Inform the programme leader of concerns and agreed action plan
Action 3

· Carry out joint observations where possible - mentor/tutor/other mentor/head-teacher

· Review targets, record evidence of achievement or non-achievement

· Visit by programme leader/moderating tutor to observe trainee or to talk to trainee, mentor and head-teacher
Action 4

· If targets have not been met consistently then the programme leader, professional tutor or moderating tutor, may give a notice of "Likely to fail" (see Appendix Four) with the 

      DfES standards that are not being met, and further clear targets which must be met consistently.
· The notice of likely to fail also asks the trainee to put in writing to the programme leader any mitigating circumstances, i.e. anything that has been affecting the trainee's progress
Action 5: What happens once a Likely to Fail has been issued
The Likely to Fail

· Once a trainee has been issued with a Likely to fail you can still observe the student normally against the Standards and record your feedback on the Assessment Report Form.

· You must not make a judgement i.e. whether they are making the required progress and/or whether they have achieved a particular standard.
· Normally within one week of the notice of likely to fail being given there will be a standards assessment. An external examiner or the programme leader will observe the trainee’s classroom practice, ask the trainee about their teaching and preparation and consider all the evidence of the trainee having met targets consistently across the practice. 

5.2. Suspension of Practice
If a trainee’s school practice is suspended/terminated by the headteacher for any reason, this will automatically trigger a standards assessment. Under such circumstances, it will not be possible to observe additional classroom practice. The standards assessment will therefore take place at the UEL and on the basis of the evidence already available.
6. SCHOOL DOCUMENTATION
6.1. The Record of Professional Development (ROPD): Guidance

All trainees must be assessed against ALL the Standards for Qualified Teacher Status as set out in Qualifying to teach: Professional Standards for Qualified Teacher Status and Requirements for Initial Teacher Training TTA / DfES 2002 

This document is called the Record of Professional Development (ROPD). It forms a record of the professional development of the trainee against the standards. It is an essential part of the assessment process and must be available to Mentors and Professional Tutors at all times. It is the trainee's responsibility to maintain and update the document and to make copies of parts of it when required.

The various elements of the ROPD are completed by the partners in the training process, namely, the trainee, the Professional Tutor and mentor in your practices.
The ROPD comprises three processes as outlined below:

1) The Review of Evidence of Professional Development

· This is completed throughout the practices by the trainee to be checked by the Professional Tutor near the end of each practice.  It is shown to the Mentor and s/he will sign against the relevant standards to verify that s/he has seen the evidence of achievement. 

· The Mentor should read each standard and the statements of school-based evidence suggested by the trainee in support of the standard. The Mentor should then discuss sources of evidence with the trainee in the context of their short, medium and long term development. This discussion can inform completion of the End of Term Review Sheet. 

· The Mentor should sign and date the box on the right-hand side when s/he is confident that the requirements of the statements have been consistently met. Professional Tutors will need to sign to verify evidence which is programme-based. The mentor/professional tutor should refer to the exemplification of standards included in the ROPD and should indicate whether the evidence refers to stage 1, 2 or 3 of achieving the standard.

2) Collection of Evidence 

Evidence may be collected at each stage, 1, 2 and 3. On the whole it is expected that achievement will be evidenced as follows:

· Term 1 - evidence of achievement at stages 1 and/or 2

· Term 2  - evidence of achievement at stages 2 and/or 3

· Term 3 - evidence of  achievement / consolidation of achievement at stage 3

· It is not necessary, and will not always be appropriate, to show evidence of achievement at each stage. If a trainee demonstrates evidence of achievement at stage 2, in term 1, it is not necessary to evidence stage 1 first. There should be flexibility and scope for trainees who have prior relevant experience and have already developed competence against standards to demonstrate this. The presentation of evidence through stages is intended to provide a mechanism for trainees, mentors and tutors to monitor progression and development through the programme. Trainees need to demonstrate that they are meeting standards at stages 1 and 2 in the early and middle part of the programme. The ROPD can be used flexibly to meet the needs of individual trainees but must record progression at the end of each term. The most important aspect of validating statements of school based evidence is that the trainee has demonstrated consistent achievement of the standard. Trainees will ultimately need to present evidence for all standards at stage 3 in order to gain QTS.

· There will be tutorials to reflect upon the Review of Evidence and completed end of term assessments at the end of each block practice.

· Mentors and Professional Tutors must only sign against evidence that they can verify. Evidence is only valid when the trainee demonstrates consistent achievement of a particular standard.  The ROPD is loose leaf so that trainees can insert their evidence behind each page. Trainees will only need to insert evidence at stage 3, in the final term. Trainees will be further advised about when and how to do this in professional studies sessions. 

3) End of Term Review Sheet

· These sheets are completed by the trainee in consultation with the Mentor towards the end of each term. 

	The process is informed by:
	The process includes:



	· Discussion of evidence of achievement , stages and levels of achievement in order  to complete The Review of Evidence of Professional Development outlined above;

· Assessment Report Forms;

· Trainee feedback and material within the Reflective Portfolio.
	· Recording any outstanding targets;

· Recording new targets;

· Indicating a date by which the target will be met and what the evidence will be that the target has been met;

· Assigning a grade to reflect a level of overall development against the standards;

· Signing and dating the form.


Targets and grades reflect overall developmental needs and achievements in the following five areas:

1.    Professional Values and Practice

2.    Knowledge and Understanding

3.1  Teaching: Planning, Expectations and Targets

3.2  Teaching: Monitoring and Assessment

3.3  Teaching: Teaching and Class Management

An exemplification of standards for each area is included in the ROPD and can be used to inform levels and grades. 
The trainee completes the Review of Evidence of Professional Development in consultation with the Mentor. The Mentor / Professional Tutor will sign against relevant standards to verify that they have seen the evidence of achievement. This form is signed by the Mentor at the end of practices 1 and 2. It should be photocopied and posted / given to the Professional Tutor.
4) Summative Assessment

This is completed near the end of the final block practice.  All elements of the assessments are graded.  The process is carried out by the Mentor in close consultation with the trainee and the Professional Tutor when they visit the school. The summative assessment outcomes will inform the completion of the first part of the trainee's Career Entry Development Profile. Guidance will be given for completing the Career Entry Development Profile towards the end of the programme.

6.2. The Task Files

The tasks in these files may be set in curriculum sessions and/or professional studies sessions. Satisfactory completion of the tasks in these files will provide some of the evidence required to show that you have passed the professional studies module of the programme.

The files include sections on:

MaA (Monitoring and Assessment)  

All teaching needs to be informed by assessment and all learning outcomes need, in turn, to be assessed. The cycle of teaching and assessment is fully explained in this document. In it you will find a range of tasks designed to develop your skills of observation, planning for the short, medium and long term, and assessment. The document provides advice and guidelines on both formative and summative assessment. In the files there are documents related to assessment for the Foundation Stage and for Key Stages 1 and 2. 

Special Educational Needs (SEN) 

This section is a working document that will enable trainees to provide evidence towards the standards concerned with Special Educational Needs set out in QtT. It is intended to support your understanding of the Code of Practice for Special Needs. You will be required to carry out a range of practical tasks in the identification and assessment of Special Needs and to take full responsibility when planning and working with children with Special Educational Needs.
Classroom Management

Good classroom management is a prerequisite for all effective teaching. The observations and tasks in this section are designed to help you learn from experienced teachers and develop your skills to meet the required DfES/TDA standards.


6.3. The Reflective Journal (see second section of this handbook)
The reflective journal is a place where you can:

1. Record your targets;

2. Have a central place to store and record the feedback you receive from your mentors and tutors;

3. Set yourself personal learning objectives in light of personal reflection and feedback. This will show that you are able to respond to feedback and take some responsibility for your own professional development (see standard 1.7)

6.4. Planning 
Appendix Six has a proforma that you may wish to use. You can however develop a format of your own. You do however have to bear in mind the guidance outlined below and overleaf. Planning is developmental.  You need to include more detail in plans in Diagnostic Practice and Block Practice 1.  In Block Practice 2 you may be able to use planning formats used by your school with appropriate additions. Your Professional Tutor will guide you. The structure of each part of the lesson should be clear.
Planning Checklist for KS1/ 2
	Your plan must include
	Advice



	Before the lesson
	

	Secure subject knowledge
	include notes and references used 

	Notes from previous evaluation
	Show you can improve your teaching through evaluation

	NC POS references
	Use key words as well as numbers

	Scheme of work references
	NNS / NLS / QCA / School SoW/other SoW

	Previous learning/ assessment from previous lesson
	Identify children whose progress falls above or below expected levels, misconceptions spotted last time, points to recap and children absent last time

	Learning objectives
	Write these in the form you will share them with children

	Mentor’s signature
	Mentor must have approved plan before you teach

	Introduction to the lesson
	Stimulating children’s interest, links to previous learning/recap, why are we learning this, introducing LO, discussion of success criteria/how will you know children have achieved LO, your expectations for behaviour/work, explanation of main activity, assessment –what/who/how, what will additional adults do

	Main activity
	Transition instructions and behavioural expectations 

how children will be grouped, 

What will each group do? 

Which adults will be with which groups and what will they do? Which groups will work independently?

How will the activities be differentiated to cater for children with EAL /SEN? 

How will activities be differentiated for children of different abilities? How will you build in some cognitive challenge? 

How will your interventions scaffold children’s learning?

Resources needed?

Outcomes of learning/ how will children record their work?

How will you assess children’s learning during this section of the activity (also what & who will you assess)

	Plenary/Conclusion
	How will you re-visit the learning objectives?

How will you develop and use success criteria?

How will you give children developmental feedback?

How will you look to what you will do next to ensure progression?

How will you make cross-curricular links?

How will you involve children in reflecting on their own learning?

Will you set homework?

	After the lesson 

Then think about
	Complete formative assessment sheets and decide how you will use assessment information. 

How will you evaluate your own teaching? What went well? What did not go well?  What would you change next time?

How will you use what you have learned in your next plan?


Planning Checklist for Foundation Stage
	Your plan must include
	Advice



	Secure subject knowledge
	include notes and references used 

	Notes from previous evaluation
	Show you can improve your teaching through evaluation

	Learning area you will focus on
	At least one of the six learning areas should be identified.

	Early learning goal you are working towards Links to Curriculum Guidance for the foundation stage
	These are the long-term goals that children are supposed to reach on leaving the FS. The goals should be quoted exactly.

	Learning objectives (no more than 2): you may refer to the Stepping Stones, but must ensure that you write these in your own words.
	Reference may be made to the Stepping Stones but this is not essential. What is essential is that learning objectives are achievable and assessable. Write these in the form you will share them with children

	Previous learning/ assessment from previous lesson
	How have you taken children’s interests into account?

	Mentors signature
	Mentor must have approved plan before you teach

	Description of focus activity
	A story, a play area, a game, an adult directed activity, a free play or independent activity, a practical activity (cooking, planting, etc), an outing, Literacy Strategy activity or Numeracy Strategy Activity (only applicable in the summer term of the Reception year), Indoor or outdoor activity

	Target group
	Who is this for and how long will it be available?

	Setting up
	Resources needed, where will the activity be set up, safety implications

	Introduction
	How will you introduce the activity to the children

	Vocabulary to be used
	What will you say?  Detail the specific vocabulary you will use in this session. Make reference here to the early learning goals and your learning objectives.

	Differentiation
	Plan interventions at three different levels to scaffold the learning of individual children although this will often be spontaneous and individual? How will you adapt the activity to meet the needs of children with EAL? SEN?

	Conclusion
	How will you round off the activity and use some positive reflection on children’s achievements to scaffold their learning?

	Clearing up
	How will children participate? You should plan for children to take responsibility, to share, to work collaboratively, to follow instructions, etc

	Follow up
	What next?  How will you develop this.

	Assessment
	How will you monitor children’s progress.  Who will you observe? What use will you make of this information?

	Role of other adults
	

	Other activities that support your focus activity
	

	Other areas/activities you are responsible for at the same time
	


7. ROLES AND RESPONSIBILITIES
7.1. Summary of roles in school

The Trainee’s role  

In school, you must

· demonstrate attendance and diligence in carrying out programme requirements;

· conform to University and LEA/school policies where required;

· work under the general direction of school staff;

· conform to professional standards of conduct;

· maintain practice conducive to the health, safety and welfare of the pupils;

· participate in the whole life of the school;

· prepare and carry out teaching in accordance with the requirements of the school, the National Curriculum, the Curriculum Guidance for the Foundation Stage and other curriculum documents;

· negotiate and undertake set tasks where appropriate;

· work towards targets specified for each school experience;

· maintain regular contact with professional tutor, mentor, class teacher and headteacher. 

The mentor's role (in most cases this will also be the class teacher) 
He/she should:

· be a good practitioner;

· be able to reflect on own practice;

· be able to induct trainees into the school;

· be able to articulate and discuss pedagogy;

· be trained;

· observe and assess the trainee for at least half an hour three at least twice a week and provide feedback on progress against the DfES standards;

· undertake moderation observations and assessment both within and between schools, at least once a term;

· enable the trainee to meet the school based requirements of the programme;

· undertake formative and summative assessments against the DfES standards, supported by clear and appropriate evidence.

The Initial Teacher Training Co-ordinator’s role  

She/he should:

· sign an agreement on the contribution of the school to the partnership (the University  also contributes similarly to the partnership agreement);

· monitor the trainees’ whole school experience; 

· identify and support mentors;

· manage the school's contribution to the trainees' school experience;

· oversee the trainees’ progress towards the DfES standards;

· monitor the impact of trainees' school experience on the school and on children's  learning;

· contribute to summative and formative assessment as appropriate;

· contribute to programme review;

· liaise with the Professional Tutor if difficulties or issues arise.

The Professional Tutor's role 

She/he should

· work under the direction of the programme leader;

· liaise with the ITT co-ordinator and work in partnership with the mentor;

· ensure coherence between the taught programme and the school experience;

· monitor the trainee’s portfolio and in particular the school experience file;

· undertake formative and summative assessments against the DfES standards, supported by clear and appropriate evidence;

· contribute to programme monitoring and evaluation of the partnership.

Supervision of School Experience

The mentor and the professional tutor jointly supervise and assess your school experience and your progress towards the DfES standards.  However, the school based nature of the programme requires that mentors perform the central role in this. The final assessment of teaching practice is also jointly undertaken by your mentor and by your professional tutor.

Professional Tutoring Roles

Professional tutors are drawn from the staff who teach the Core, Foundation Curriculum and Professional Studies programmes as well as from other university or school staff. All are experienced qualified teachers with age appropriate experience and subject expertise. The mentor and the professional tutor will monitor the development of practical teaching skills, and the interrelation of taught programme components with school experience. Your progress towards the DfES standards for QtT will be assessed formatively and summatively by the mentor and the professional tutor who support, monitor and assess your progress towards the DfES standards. The evidence of your progress towards the DfES standards will be in the ROPD.

 Professional tutor visits

Your professional tutor will be visiting you in school regularly and will need to know in advance when you will be teaching on particular days, what kinds of activity you will be involved in and the standards that you need to be observed on.  S/he has an allocation of 18 hours over the year for each trainee. This includes observation in school, feedback, discussions with mentors and other school staff and Record of Professional Development assessment. As you can imagine, the tutor's schedule is tight so please, if you are absent or changes have to be made to your timetable so that you are not going to be teaching at the agreed time, inform your tutor as soon as you can. Because professional tutors' schedules are so very complex, it is not normally possible to change visits at the last moment and you may need to wait for the next allocated time. 

Where there are several trainees in a school (which is generally the case) it is enormously helpful to tutors if one of these can take the responsibility to plan a schedule for the tutor so that all trainees in the school can be observed and receive feedback in the allocated time. This can be left in the office for the tutor when he/she arrives. It is difficult for tutors to do this in advance as timetables vary enormously from school to school and changes are often internally made at short notice.

The length of time that your professional tutor will stay with you on a visit will vary, but you should normally be observed for about 20 to 40 minutes. The tutor will normally also be discussing your progress with your mentor, together with you if possible and if this cannot be arranged, then separately.  

You will need to make sure that you can be free after any observed teaching so that you can have a discussion with your tutor. Mentors, if they are free to do so and know in advance, will be very helpful in assisting you in this. We also recommend that you locate in advance a suitable place where you may discuss feedback in private with your tutor.

Tutorials

After your block practices you will have a tutorial with your professional tutor. This may be an individual or a group tutorial. 

Moderating Tutors

Moderating tutors are drawn from the team of professional tutors. Their role is to moderate the judgements made by professional tutors. This is usually done by carrying out joint observation visits in schools. If you are to be observed by a moderating tutor then your professional tutor will notify you and the school in advance. 

Personal Tutors

All Trainees will be given a personal tutor chosen from the permanent programme staff. 

Mentors  

The mentor's role involves understanding and supporting the process of professional growth in the trainee teacher. In order to do this effectively, mentors need to have, and to develop, a wide range of knowledge and abilities. The diversity of the role and the individual nature of mentor/trainee relationships mean that mentors have to make professional judgements about what is best for the development of their trainee at any particular time.  Mentors need to be able to liaise with professional tutors and other colleagues to direct trainees to undertake tasks, and to provide school experiences, which will effectively promote the professional development of the trainee.  

All mentors should have

· Suitable teaching experience

· Good subject knowledge

· Commitment to the training of new teachers

· Good interpersonal and communication skills

· Awareness of equal opportunities issues

Mentors will be supported in developing their role through mentor training and through documentation in the mentor pack. In particular, the School Experience Diary outlines what is required of mentors and trainees during each week of the school experience. Mentors will be encouraged and supported to develop their role through the stages outlined in the London Providers’ Framework for mentor training, which is included in the Mentor Handbook.

The mentor's role includes:
· providing the trainee with academic support, professional guidance and personal counselling as appropriate;

· ensuring that the trainee's school experience is coherent, progressive, relevant and makes suitable professional demands;

· observing the trainees teaching and other school-based work for 40 minutes per week or for 20 minutes twice a week and providing feedback on progress including regular completion and discussion of the Assessment  Reports,  and more detailed written notes with the trainee and professional tutor;

· observing and assessing trainees against the standards and engaging with the partnership moderating process;

· facilitating and monitoring set tasks and assignments;

· advising the trainee in understanding the cultural and linguistic diversity and the range of attainment in the class ;

· advising the trainee  in planning schemes of work and lessons;

· undertaking formative and summative assessments against the standards, supported by clear and appropriate evidence;

· contributing to programme monitoring and evaluation (attendance at meetings and other evaluative procedures);

· attending mentor training.

In addition, all mentors are encouraged to attend the Programme Committee/Partnership Development Group meetings usually held once a term after mentor training for mentors, tutors, representatives of the trainees and LEAs to monitor the programme as a whole and to debate further developments. These meetings are usually brief, but essential in the maintenance and development of the partnership and the quality of the programme. A form for feedback, responses to programme development and concerns is included in the mentor pack for mentors who are not able to attend Programme Committee/Partnership Development Group. Mentor feedback forms may be completed and sent to Helen Mitchell at any time during the programme.

As joint assessors of trainees, mentors are also full members of the Assessment Board.  However, because of the large number of mentors, it has been agreed that attendance will only be required if an issue has emerged over the progress and performance of the mentor's trainee. Attendance may be required at a Pre-Assessment Board Meeting, usually held just prior to the main Board.  Mentors would be notified as soon as possible about this.

7.2. Written feedback and availability of files

Assessment Reports will be completed by your professional tutor and mentor during each observed activity. This may be teaching or your involvement in a staff meeting, INSET, planning meeting etc.  You will need to discuss with your mentor or tutor which foci you will be observed on before the observation. The pro forma also enables the observer to indicate to you that your progress is satisfactory, or that it is giving cause for concern and putting you at risk of failing the programme. You are required to keep observations in your portfolio at all times. They provide evidence of standards met, as well as areas and targets for development.  
Please note that you must have your current school experience files available at ALL times in school. More detailed information about the content and use of your files is to be found in this booklet.
You may also be assessed by other mentors, headteachers, Professional Tutors, Moderating Tutors, the Programme Leader and External Examiners as part of the programme’s monitoring/moderation procedures.  

7.3. Helping roles in the school

Formally, in each school, you will be assigned a mentor who is generally, but not necessarily, your class teacher. Apart from your mentor/class teacher, you will need to consult and observe staff who have expertise in teaching English, mathematics, science and ICT as well as other members of staff, to gain experience of a variety of teaching strategies and of working with a range of pupils of different abilities and ages.  For example you will need to observe and be observed by core curriculum co-ordinators, the SENCO, the Assessment Co-ordinator, etc. It is your responsibility to plan for this to happen.

8. YOUR SCHOOL EXPERIENCE FILE(S)

Please remember that your file is a professional document. With this in mind it is important that you pay attention to its presentation and the content. You should always have your file with you in school for scrutiny.

Your file needs to contain the following information and be labelled accordingly:

Contents
Section 1: General Information

· Personal contact details with Emergency contact details (give a copy to your mentor);
· school details, details of the class;

· your current attendance record sheet (see Appendix five);
· A brief summary (about 200 words) outlining the context of the school e.g. intake, the local area etc.

Hand in your attendance record sheet to your professional tutor at the end of every practice. 
Section 2: Assessment Report Forms

· Assessment Report Forms in chronological order;

· End of Term review forms;

· Attendance record sheets from previous weeks;

· Programme requirements form (the form that you signed before commencing the 
programme).
Section 3: Planning

· Daily plans (you can arrange these by subject if you wish);

· Weekly timetables from previous weeks which clearly show what you have taught;

· Current weekly timetable which shows what you will be teaching that week.

Section 4: Weekly Plans/Schemes of work

Include plans that you have written and ones that you have been given by your classteacher. 

Section 5: Attendance at Meetings

Keep a log of any meetings that you attend e.g. staff meetings (which you must attend unless directed otherwise), INSET days, extra curricular events etc. 

Section 6: Tasks File 

Include the checklist sheet.
	9. Subject Overviews: Maths, English, Science, ICT and Professional Studies


Mathematics
	Week
	Week beginning
	Session
	Content        
	Other

	Intro
	TBA
	
	
	Maths SK test

	1
	4.9
	Lecture. 1
	Introduction: What is Mathematics?
	

	2
	11.9
	Lecture. 2
	NNS and introduction to planning
	

	3
	18.9
	Self Study
	Further understanding of statutory documentation especially assessment
	 Roding maths day : - 19/09/06 & 20/09/06

	4
	25.9
	Self Study
	
	 Roding maths day : - 26/09/06 & 27/09/06

	5
	2.10
	
	School Exp.
	

	6
	9.10
	Lecture. 3
	Progression  including counting, mental calculation and written calculation (Part 1)

Set assignment
	

	7
	16.10
	
	School Exp.
	

	
	23.10
	
	Reading Week
	

	8
	30.10
	Lecture. 4
	Progression including counting, mental calculation and written calculation (Part 2)

Revisit assignment
	

	9
	6.11
	Lecture. 5
	FDPRP
	

	10
	13.11
	Lecture. 6
	Number sequences and algebra
	

	11
	20.11
	Self study
	Number operations, written calculations and using calculators
	Roding maths day : - 21/11/06 & 22/11/06

	12
	27.11
	Self study
	
	Roding maths day : - 29/11/06

	13
	4.12
	Lecture. 7
	Process, present and interpret data to pose and answer questions (Data handling)
	Maths SK resits :

04/12/06-11/12/06

	14
	11.12
	Lecture. 8
	Using and applying maths problem solving and investigations: Starting from Stories
	

	Christmas
	

	15
	1.1
	Lecture. 9
	Planning and assessment
	Maths Assignment submission 05/01/07

	16-19
	
	
	School Exp.
	

	20
	5.2
	Lecture. 10
	Measures accurately using appropriate units, interpret and compare scales
	Maths Assignment return 05/02/07

	
	12.2
	
	Reading Week
	

	21-24
	19.2
	
	School Exp.
	

	25
	19.3
	Lecture. 11
	Equations, functions and graphs
	

	26
	26.3
	Lecture. 12
	Position and transform shapes, recognising and using their properties to visualise and construct
	

	Easter
	

	27
	16.4
	
	School Exp.
	

	28
	23.4
	Lecture. 13
	Reasoning and Proof
	Maths SK resits: 23/04/07 – 04/05/07

	29
	30.4
	Lecture. 14
	Revisiting planning to include planning for TA and SEN and assessment to include TA /other adults feedback and EAL and parents. Excellence & Enjoyment initiative.
	

	30-33
	
	
	School Exp.
	

	
	
	
	Reading Week
	

	34-37
	
	
	School Exp
	

	38
	
	
	Final week programme
	


English
	Week
	Date
	Session
	Content

	Intro
	TBA
	2 hour lecture
	Introduction to Primary National Strategy including Literacy, Numeracy and aspects of Excellence and Enjoyment

	1
	5.9
	English 1
	Children as readers

	2
	12.9
	English 2
	Children as writers

	3
	
	Self-study
	Directed reading task – S&L, reading & writing (Hand in week 6)

Language Awareness 

	4
	-
	Self-study
	

	5
	
	
	School Exp.

	6
	10 &11.10.06
	English 3
	Speaking, listening and learning

	7
	
	
	School Exp.

	Reading Week 23-27.10.06 

Directed Task - Comparison of B&D Literacy Project with NLS

	8
	31.10/2.11
	English 4
	Phonological Awareness and Phonics

	9
	7 & 9.11.06
	English 5
	Guided Reading and Writing

	10
	14.11.06
	English 6
	Working with Bilingual Pupils

	11
	
	Self-study
	Children’s Literature Review – In study groups (Hand in Week 13)



	12
	
	Self-study
	Working with Parents

	13
	5 & 7.12.06
	English 7
	Literature in the classroom – Developing Creativity

	14
	12 & 14.12.06
	English 8
	Non-fiction in the classroom

	Christmas

	15
	2 & 4.1.07
	English 9
	Assessment for English (Note coverage in PS session that week)

	16
	
	
	School Exp.

	17
	
	
	School Exp.

	18
	
	
	School Exp.

	19
	
	
	School Exp.

	20
	5 & 6 & 8.2.07
	English 10
	Special Language Needs

	21
	21.2
	
	School Exp.

	22
	
	
	School Exp.

	23
	
	
	School Exp.

	24
	
	
	School Exp.

	25
	19 & 20 &

22.3.07
	English 11
	Word and Sentence Level Work

	26
	26& 27 &

29.3.07
	English 12
	Literature in the classroom - Poetry

	Easter

	27
	18.4.07
	
	School Exp.

	28
	24 & 26.4.07
	English 13
	Planning for English 

	29
	1 & 3.5.07
	English 14
	Children and Media

	30
	
	
	School Exp.

	31
	
	
	School Exp.

	32
	
	
	School Exp.

	33
	
	
	School Exp.

	34
	
	
	School Exp.

	35
	
	
	School Exp.

	36
	
	
	School Exp.

	37
	
	
	School Exp.

	38
	
	
	Final week programme


English Assignment – Speaking and Listening focus – Hand in Week 26

 Science

	Wk
	Week Beginning
	Session
	Content

	Intro
	Induction week
	
	

	1
	04.09.06
	Science 1


	What is science?; Introduction to the module; The nature and purpose of primary science; NC/CGFS

	2
	11.09.06
	Science 2
	Humans as organisms; Children’s Ideas; Elicitation; Constructivism

	3
	18.09.06
	Trip to the Nature Reserve/ Environmental Centre

	4
	25.09.06
	Directed task
	Cross curricular links, creativity and out-of-school contexts

	5
	02.10.06
	
	School Experience

	6
	09.10.06
	Science 3
	Scientific Enquiry 1; Process skills; The nature and purpose of investigation and exploration. 

	7
	16.10.06
	
	School Experience

	Reading Week 23.10.06 -27.10.06 

	8
	30.10.06
	Science 4
	Planning for progression; Plants as organisms. 

	9
	06.11.06
	Science 5
	Materials 1; The role of talk and play. 

	10
	13.11.06
	Science 6
	Materials 2; Recording; Planning and reporting Boards.

	11
	20.11.06
	
	

	12
	27.11.06
	
	Science assignment Part A hand in on 27.11.06

	13
	04.12.06
	Science 7
	Earth and Beyond; The use of secondary sources and ICT. 

Audit resit period A 04.12.06 – 11.12.06

	14
	11.12.06
	Science 8
	Electricity and Magnetism; The use of models and analogies.

	Christmas

	15
	01.01.07
	Science 9
	Assessment 1; Formative assessment; observation, marking and giving feedback. 

	16
	08.01.07
	
	School Experience

	17
	15.01.07
	
	School Experience

	18
	22.01.07
	
	School Experience

	19
	29.01.07
	
	School Experience

	20
	05.02.07
	Science 10
	Forces; Differentiation; Meeting the needs of children with EAL; SEN and G&T.

	Reading Week 12.02.07 – 16.02.07

	21
	19.02.07
	
	School Experience

	22
	26.02.07
	
	School Experience

	23
	05.03.07
	
	School Experience

	24
	12.03.07
	
	School Experience

	25
	19.03.07
	Science 11
	Energy, Light & Sound; Using a scheme of work. 

	26
	26.03.07
	Science 12
	Equal opportunities; Citizenship & Global Issues. 

	Easter

	27
	16.04.07
	
	School Experience

Science school based tasks hand in on 20.04.07

	28
	23.04.07
	Science 13
	Assessment 2; Summative assessment; Levelling; Report writing, SATs and the Foundation Stage Profile. 
Audit resit period B: 23.04.07 – 04.05.07

	29
	30.04.07
	Science 14
	Investigation 2; Cross curricular links, creativity and out-of-school contexts. 

	30
	07.05.07
	
	School Experience

	31
	14.05.07
	
	School Experience

	32
	21.05.07
	
	School Experience

	Half Term 28.05.07 – 31.05.07

	33
	04.06.07
	
	School Experience

	34
	11.06.07
	
	School Experience

	35
	18.06.07
	
	School Experience

	36
	25.06.07
	
	School Experience

	37
	02.07.07
	
	School Experience

	38
	09.07.07
	
	Final week programme


ICT

	Week
	Date
	Session
	Content

	Intro
	TBA
	1.5 hour lecture
	Visiting lecture from David Mason on the London Grid for Learning 

	1
	5.9
	Science Audit
	Science Audit on WebCT

	2
	12.9
	ICT 1
	ICT in the PGCE Year

	3
	9.10
	ICT 2
	Planning for ICT

	4
	-
	Self-study
	

	5
	
	
	School Exp.

	6
	-
	-
	-

	7
	
	
	School Exp.

	8
	30.10
	ICT 3
	Digital Media

	9
	6.11
	ICT 4
	Data Handling and Databases

	10
	14.11
	ICT 5
	Control, Monitoring and Modelling

	11
	20.11
	ICT at Ripple
	ICT – learning and teaching in an ICT test bed school

	12
	27.11
	ICT at Ripple
	ICT – learning and teaching in an ICT test bed school

	13
	4.12
	ICT 6
	Assessment in ICT

	14
	11.12
	ICT 7
	ICT and Special Needs, ICT and EAL

	Christmas

	15
	1.1.07
	ICT 8
	ICT Across the Curriculum

	16
	
	
	School Exp.

	17
	
	
	School Exp.

	18
	
	
	School Exp.

	19
	
	
	School Exp.

	20
	-
	-
	-

	21
	
	
	School Exp.

	22
	
	
	School Exp.

	23
	
	
	School Exp.

	24
	
	
	School Exp.

	25
	-
	-
	-

	26
	-
	-
	-

	Easter

	27
	18.4  19.4
	
	School Exp.

	28
	-
	-
	-

	29
	-
	-
	-

	30
	
	
	School Exp.

	31
	
	
	School Exp.

	32
	
	
	School Exp.

	33
	
	
	School Exp.

	34
	
	
	School Exp.

	35
	
	
	School Exp.

	36
	
	
	School Exp.

	37
	
	
	School Exp.

	38
	
	
	Final week programme


Professional Studies Outline Plan 06/07

	Week
	Date
	Session
	Content

	Induction week
	1 hour lecture
	The East London Context -History of East London and language and ethnic groupings

	
	2 hour seminar
	Teach a skill to someone. Reflecting on some of the processes of teaching and learning, key principles of planning and Identifying your learning needs

	
	1 hour lecture
	What is a professional –Characteristics of professionals and being professional in school

	
	1 hour lecture
	Introduction to English Education System and NC. Structures, ages and stages. Background to NC, intros and aims. 

	
	
	Directed reading Introduction to NC

	
	2 hour lecture
	Introduction to Primary National Strategy including Literacy, Numeracy and aspects of Excellence and Enjoyment

	1
	6.9.06
	Lect. 1
	Pedagogy - What is teaching and learning (including Hay McBer Characteristics of effective teachers)

	2
	13.9.06
	Sem. 1
	Child Protection, H&S

	3
	-
	-
	 Directed task -Teachers and the Law

	4
	-
	-
	 Directed task 

	5
	
	
	School Experience

	6
	11.10.06
	Lect. 2
	English as an additional Language

	7
	
	
	School Experience.

	8
	1.11.06
	Sem. 2
	What is a good lesson? Setting learning objectives and improving lesson plans.

	9
	8.11.06
	Lect. 3
	Principles of Behaviour Management including assertive discipline.

	10
	15.11.06
	Sem. 3
	Working with Parents and other adults

	11
	-
	-
	Directed reading on Excellence and Enjoyment Aspects of Learning

	12
	-
	-
	Directed task Preparing a personal statement

	13
	6.12.06
	Lect. 4
	Factors affecting learning including learning styles and physical, social, cultural and emotional factors.

	14
	13.12.06
	Sem. 4
	Identifying and Meeting Individual Needs

	Christmas

	15
	3.1.07
	Lect. 5
	Assessment for Learning (Formative)

	16
	
	
	School Experience.

	17
	
	
	School Experience.

	18
	
	
	School Experience.

	19
	
	
	School Experience.

	20
	7.2.07
	Sem. 5
	Behaviour Management 2 & Teaching strategies

	21
	21.2.07
	
	School Experience.

	22
	
	
	School Experience.

	23
	
	
	School Experience.

	24
	
	
	School Experience.

	25
	21.3.07
	Lect. 6
	The Learning Environment & Establishing the climate for learning

	26
	28.3.07
	Sem. 6
	Assessment of Learning (Summative) Reports, Levelling and Target Setting

	Easter

	27
	18.4.07
	
	School Experience.

	28
	25.4.07
	Lect. 7
	Risk Management

	29
	2.5.07
	Sem.7
	Your ROPD, collecting evidence, tackling the tricky

	30
	
	
	School Experience.

	31
	
	
	School Experience.

	32
	
	
	School Experience.

	33
	
	
	School Experience.

	34
	
	
	School Experience.

	35
	
	
	School Experience.

	36
	
	
	School Experience.

	37
	
	
	School Experience.

	38
	
	
	Final week programme
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Appendix One
Contact Details

Your Details

Name:

Term Time Address

Telephone






E mail

(including mobile)






UEL Group
	Practice 1/2/3 (delete accordingly)

Name of School

Address

Telephone

Class Teacher/Mentor



	Emergency Contact Details

Please let the headteacher know if you have any special needs e.g. diabetes, epilepsy etc. 

Name of contact: 

Address

Telephone

Relationship


Appendix Two: Assessment Report Form

Assessment Report Form: Observation

PRIMARY PGCE at The University of East London

(To be completed by the mentor / professional tutor / moderating tutor)

Trainee Name







Date:
School








Year Group:
Lesson Title








Group Size:
Length of Observation

Observation focus/area 

	Evidence

Indicate strengths with a + and areas for development with a -
	Related Standards

	
	


Assessment Report Form: OVERVIEW

PRIMARY PGCE at The University of East London

Trainee Name






Date 

School







Year Group

Relate evidence to the Standards 

	Focus 
	Evidence: Indicate strengths with a + and areas for development with a –



	Professional Values and Practice


	

	Knowledge and Understanding


	

	Teaching: planning


	

	Teaching: Monitoring and Assessment


	

	Teaching: Classroom management


	


	Targets (transfer these targets to your targets sheet)

1.

2.

3.


	Have previous targets been addressed?
Yes or No


Judgment

For this stage of the programme you are:

making the required progress о       not making the required progress о            likely to fail the programme о
This section MUST be completed. Assessment is made in relation to performance at this point in the programme.
	Sources of information used (please tick)

· Session observation

· Discussion with mentor

· File (s)

· Children’s work
· Other
	Signed (tutor/mentor)

Signed (trainee)




Assessment Report Form

PRIMARY PGCE at The University of East London

(To be completed by the mentor / professional tutor / moderating tutor)

Continuation Sheet

Trainee Name








Date 

School









Year Group
	Evidence

Indicate strengths with a   +     and areas for development with a    -   .
	Related Standards

	
	


Signed (tutor/mentor)






Signed (trainee)

COMPLETED Assessment Report Form: Observation

PRIMARY PGCE at The University of East London

(To be completed by the mentor / professional tutor / moderating tutor)

Trainee Name
Jo Bloggs





Date:
25/9/06
School

Grange Hill Primary




Year Group: 4

Lesson Title
History - Tudors





Group Size:27

Length of Observation
30 mins

Observation focus/area 

Note: Choose 2 or three broad foci
Differentiation 

Working with other adults

	Evidence

Indicate strengths with a + and areas for development with a -
	Related Standards

	+ You settled class effectively, reminding children of behaviour expectations

+ You used PP to recap on previous lesson and to share Los

+ You used effective questioning to activate previous learning:

+Good use of open ended questions and follow up questions

+You supporting child with SEN to make valid contributions

+ LSA working with 2 focus children to engage understanding during lesson intro

- You focused 3 questions to same HA child

+ You used talk partners during discussion activity

+The main activity was clearly introduced

+Open ended activity with clear extension for HA

+Focus on collaborative learning

+Clear plan provided for LSA outlining activity and focus success criteria for group

+ Working with LA group providing clear support to enable achievement of task

- Avoid spending too much time working with demanding child

? Could you set this child clearly timed targets for each stage of task

+ You asked 2 children to recap on your instructions before sending the whole class away to complete their independent tasks.

-The transition from the carpet to the tables was a bit chaotic. 
Note: There is a continuation sheet if you need to write more comments.
	Note: Complete this section with the student when you give him/her feedback.


COMPLETED Assessment Report Form: OVERVIEW

PRIMARY PGCE at The University of East London

Note: This must be completed at least once a week and/or at each professional tutor visit.

Trainee Name
Jo Bloggs





Date 25/9/06
School

Grange Hill Primary



Year Group 4
Relate evidence to the Standards 

	Focus 
	Evidence: Indicate strengths with a + and areas for development with a –



	Professional Values and Practice


	+ Positive relationship with TA

+ Taking part in, and contributing to, team planning 

+ Able to act on feedback from Mentor and colleagues

-There were some missing evaluations in your reflective journal. Keep on top of all paperwork.

	Knowledge and Understanding


	+ Evidence of thorough preparation for lesson planning and resourcing

+ Taking account of children’s previous learning and schemes of work in planning

-You appear to be lacking confidence when teaching Science sessions. More research before lessons might help.

	Teaching: planning


	+ Planning is up to date and thorough

+ Evidence of adapting planning based on assessment from previous lesson



	Teaching: Monitoring and Assessment


	+ Assessments of children show insight and range of assessment strategies

+Children’s books are marked and up to date. Comments encourage and challenge children.

	Teaching: Classroom management


	+ Use of effective BM strategies, adapted to meet needs of children

- Time management could be improved. Some children losing focus during W/Class intro


	Targets (transfer these targets to your targets sheet)

1. Ensure questions directed to attainment range in the class, using target questions as appropriate.
2. Challenge demanding child by giving small step targets to enable greater independence
	Have previous targets been addressed?
Yes or No

Yes


Judgment

For this stage of the programme you are:

making the required progress √       not making the required progress о            likely to fail the programme о
This section MUST be completed. Assessment is made in relation to performance at this point in the programme.
	Sources of information used (please tick)

√     Session observation
√     Discussion with mentor

√     File (s)

· Children’s work
· Other
	Signed (tutor/mentor)

T Blair

Signed (trainee)

Jo Bloggs


Appendix Three: Cause for Concern Form: Mentor
Mentor Criteria

A mentor must:

· be a good practitioner;

· be able to reflect on his/her own practice;

· be able to induct trainees into the school;

· be able to articulate and discuss pedagogy;

· be trained;

· plan ahead and make plans available for trainees in advance where possible;

· observe and assess the trainee for at least once a week for 40 minutes or twice a week for shorter periods and provide feedback on progress against the DfES standards;

· undertake moderation observations and assessment within school, at least once a term;

· enable the trainee to meet the school based requirements of the programme;

· undertake formative and summative assessments against the DfES standards, supported by clear and appropriate evidence

· have effective professional relationships.

If you have a cause for concern about your mentor please indicate by ticking a box/boxes to show the criteria not being met

· a good practitioner;

· reflecting on  own practice;

· inducting trainees into the school;

· articulating and discussing pedagogy;

· trained;

· observe and assess the trainee for at least once a week for 40 minutes or twice a week for shorter periods and provide feedback on progress against the DfES standards;

· undertake moderation observations and assessment both within school;

· enable the trainee to meet the school based requirements of the programme;

· undertake formative and summative assessments against the DfES standards, supported by clear and appropriate evidence.

Say briefly why this is so and what action you have taken.

Your name……………………………Date of completion of form………Practice 1/2/3

Please return this to your Professional Tutor or the Programme Leader. The person who receives this form first will have an informal discussion with you before any further action is taken.

Appendix Four: Example of a Likely to Fail Letter

Dear X

Notice of likely to Fail

Following my assessment of you today, I (in consultation with your mentor and professional tutor) have decided to issue you with a likely to fail due to your lack of progress towards the attainment of the national standards for Initial Teacher Training (DFES Standards, Qualifying to Teach, circular 02/02 – see programme handbook Assessment Criteria and Regulations) 

Your progress is inadequate for this stage on the programme based on the following criteria:

1.7 Able to improve own teaching, by evaluating it, learning from the practice of others and from evidence. They are motivated and able to take increasingly responsibility for their own professional development.

Targets:

1. To take responsibility for own professional development (e.g. by meeting deadlines when issued with targets). You can demonstrate this by reviewing the targets you have been set and that you have set yourself in your ROPD.

2. Take on board and use the advice offered by your mentor (your mentor usually annotates your plans with suggestions).

3. Make your lesson evaluations more reflective in terms of the teaching strategies that worked, how you elicited information from the children and how you used assessment to inform your planning.

	3.2.1
	They make appropriate use of a range of monitoring and assessment strategies to evaluate pupils' progress towards planned learning objectives, and use this information to improve their own planning and teaching.

	3.2.2
	They monitor and assess as they teach, giving immediate and constructive feedback to support pupils as they learn. They involve pupils in reflecting on, evaluating and improving their own performance.

	3.2.6
	They record pupils' progress and achievements systematically to provide evidence of the range of their work, progress and attainment over time. They use this to help pupils review their own progress and to inform planning.


Targets

4. Mark books/children’s work daily. Use this to inform your planning. You need to show this explicitly by annotating your lesson plans. 

5. Carry out whole class assessments for the core subjects, ICT and one foundation subject in full.

6. During taught lessons give oral feedback to the children: 
S3.3.4 They must differentiate their teaching to meet the needs of pupils, including the more able and those with special educational needs with guidance from an experienced teacher where appropriate.

Targets

7. To complete the UEL Plan fully i.e. show how you have catered for the children in your class with S.E.N.

You are therefore likely to fail.

A standards assessment will take place where an external examiner or the programme leader will observe you teach, ask you about your teaching and then give you the chance to talk about any mitigating circumstances that you feel are affecting your progress. They will also go through the targets that you have bee set to assess whether you are meeting them consistently. 

You will be informed of the date of the standards assessment which normally takes place within one week of notification of the likely to fail (see programme handbook.)

At the standards assessment the external examiner or the programme leader will consider evidence from your mentor, professional tutor and head teacher as well as written evidence from your files and observations.

The school may terminate your practice and therefore your studies (see assessment regulations programme handbook) if they feel you are jeopardising the children’s learning, well being or safety. 

The outcome of the standards assessment will be a pass or fail. You will normally be informed of the outcome at UEL later in the day by the programme leader.  

You need to inform the programme leader in writing as soon as possible, and before the standards assessment, of any mitigating circumstances which you feel are affecting your progress.

Yours sincerely 

Sue Dixon

Director of Primary Teacher Education

Primary PGCE Programme Leader

 Appendix Five: Attendance Record Sheet 
This sheet must be completed daily. A copy must be retained at the front of your school practice file. Please photocopy as needed. 

Student:…………………………………………………..
School……………………………….

Class Teacher/mentor………………………………………………….

	Week Beginning

____________________
	Arrived before 8:15 a.m. (Please tick or cross)
	Departed after 4:30 p.m. and/or stayed for staff meeting/team meeting
	Signed (class teacher/mentor)

	Monday
	
	
	

	Tuesday
	
	
	

	Wednesday
	
	
	

	Thursday
	
	
	

	Friday
	
	
	


Absences and reason

	Week Beginning

____________________
	Arrived before 8:15 a.m. (Please tick or cross)
	Departed after 4:30 p.m. and/or stayed for staff meeting/team meeting
	Signed (class teacher/mentor)

	Monday
	
	
	

	Tuesday
	
	
	

	Wednesday
	
	
	

	Thursday
	
	
	

	Friday
	
	
	


Absences and reason

Appendix Six: Planning Formats

PLANNING FORMAT FOR KEY STAGE 1/2 (PEKS)
	Name of trainee

	Subject/Area of Learning
	Year Group
	Date of teaching

	Mentor's signature to verify that this plan was written and presented in advance of the session
Signature……………………………………………………………       Date………………………..

	Learning Objectives formulated for the children 



	Relevant previous assessment and learning


	NC/NNS/NLS/QCA references




	Timing
	Introduction
	Resources

	
	
	

	Timing
	Main activities (including differentiation, use of other adults and groupings)


	Resources

	
	
	


	Timing
	Main activities (including differentiation, use of other adults and groupings)


	Resources

	
	
	

	Timing
	Plenary
	Assessment Opportunities

	
	
	


	What I am looking for:   (Up to three success criteria)


1

2

3

	Initials of children (choose one attainment group)
	1
	2
	3
	Comments/evidence
	 Next step in this learning and targets 

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


о SC not evident   
■ SC partly demonstrated 

▲ SC fully demonstrated 

PLANNING FORMAT FOR THE FOUNDATION STAGE (PAFS)

	Name of trainee


	Year Group
	Date of teaching

	Mentor's signature to verify that this plan was written and presented in advance of the session

Signature……………………………………………………………       Date………………………..

	Standards to be observed on



	Learning Objectives formulated for children 



	Relevant previous assessment and learning



	Learning area and early learning goal/ school scheme of work




	Place and timing of activity
	Activity
	Resources

	
	
	


	Place and timing of activity (cont)
	Activity
	Resources

	
	
	


	Other areas of learning to be addressed

	Assessment Opportunities

	
	


	What I am looking for:   (Up to three success criteria)


1

2

3

	Initials of children (choose one attainment group)
	1
	2
	3
	Comments/evidence
	 Next step in this learning and targets 

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


о SC not evident   
■ SC partly demonstrated 

▲ SC fully demonstrated


Primary Postgraduate Certificate in Education

2006-2007

Reflective Journal

School of Education 

University of East London

In partnership with LEAs and schools in Newham, Waltham Forest, Redbridge, Barking and Dagenham, Tower Hamlets, Hackney, Havering and Thurrock.

Philosophy

To teach effectively, teachers need to have the capacity and commitment to analyse and reflect on their own practice, and to improve it throughout their careers through professional development and engagement with new knowledge and ideas. As they gain experience, teachers become increasingly involved in identifying and helping to meet their own professional development needs and those of others. Standard 1.7 requires trainee teachers to develop an ability to make judgements about the effectiveness of their teaching, and to identify ways of bringing about improvement.

They should show a commitment to improving both their classroom practice and wider aspects of their professional knowledge and skills. This will involve a developing ability to discuss both their own practice and pedagogical issues.

During their training, trainees can be expected to use the feedback they receive from more experienced colleagues observing their teaching, and their experience of observing others, to identify ways of improving their practice. Growing confidence and responsibility in this area will be reflected in trainees’ improving performance against other standards. They should show an awareness of where to find, and how to critically engage with, evidence from sources such as research and inspection reports. They should be able to discuss important general issues in education as well as their own classroom practice. (S1.7)
[Extract from page 18 (word version on internet) DfES/TDA (2005) Qualifying to Teach: Handbook of Guidance) 

Hyperlink: http://www.tta.gov.uk/php/read.php?sectionid=108&articleid=470]

______________________________________

The reflective journal is a place where you can:

1. Record your targets;

2. Have a central place to store and record the feedback you receive from your mentors and tutors;

3. Set yourself personal learning objectives in light of personal reflection and feedback. This will show that you are able to respond to feedback and take some responsibility for your own professional development (see standard 1.7)
You will need to set up a file and use the front cover (see previous page) to label your file. The file needs to be split into sections (see the following pages for the six sections).

This is a professional document. With this in mind, it is important that you pay attention to its presentation and the content. You should always have your reflective journal with you in school.

Section 1: All About You

This section is a place for you to record your CV - you can use the pro-forma on the next page (page 4) or one of your own - and a personal statement about your philosophy of education.

You need to update this regularly throughout the programme. This will help you when you start to apply for jobs, as most job application forms require you to submit a personal statement.
Curriculum Vitae

Name: 






Date:

Contact details:

Qualifications:
(GCSE, A Level, Degree, Other)

	Institution
	Qualification
	Grade(s)
	Date Awarded

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Employment:
	Employer
	Job Title
	Roles/Responsibilities
	Dates: 
from
	to

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Relevant Experience:

Personal Statement / Philosophy of Education:
Section 2: Reflective Writing/Key Tasks from Professional Studies

Throughout the programme you will be asked to do several pieces of writing related your development. 

The first piece of writing requires you to reflect on being a trainee at UEL. Later on in the programme you will be asked to reflect on issues such as: transition, orientation to a new key stage etc. 

Section 3: Daily Evaluations

You need to evaluate your teaching each day. It is important that you are reflective. The following questions are there to act as prompts, not for you to answer “yes” or “no”.

Evaluate your teaching in terms of:

1. Were you able to set clear and assessable objectives and did you make these clear to the children?

2.  Do you feel that you planned in sufficient detail for your lessons in terms of your lesson plan, resourcing, use of additional adults, differentiation and classroom management?

3. What teaching strategies did you use and did they work?

4. What behaviour management strategies did you need to employ and to what extent were they effective; how might you need to tailor these for specific children or types of behaviour?

5. Are you able to plan for the needs of the children in light of your assessments? 

What are the implications for your future teaching?
Record your evaluations on a separate piece of paper and store them in chronological order. 
Section 4: Feedback and Targets

4.1: Record of advice and feedback

Use the pro-forma on page 78 to record all feedback/advice.

4.2: Targets

When you are set targets by your mentor or professional tutor, you must record them on the pro-forma on page 79. You MUST get them signed off as and when you meet them. 

4.3: Training Plans

The purpose of a training plan is for you to record targets not just from school but ones that have arisen from written work and your subject knowledge audits. You can then pace yourself and identify how you will meet them. 

Part Time Flexible trainees put a copy of your Individual Training Plan (ITP) in this section.

Full Time trainees use the pro-forma on page 80. 

4.4: Subject Knowledge Audits: mathematics, science and English
Put a copy of your marked audits in this section (or scores for Science). Once you have passed all sections of your subject knowledge audit you will receive a confirmation sheet from each subject tutor. Put copies in this section of your reflective journal. 

Record of Advice and Feedback
	Context
	Strategies and advice
	Date



	
	
	


	Context
	Strategies and advice
	Date



	
	
	


Target Sheet (Photocopy this sheet as required)

When you are set targets by your mentor or professional tutor, you MUST record them below.  
	Standard Reference
	Target and date to be achieved by
	Review and Evaluation
	Date when target met

(signed by mentor/professional tutor)

	
	
	
	


Full Time Primary PGCE TRAINING PLAN
(Complete BEFORE the start of each practice and share it with your mentor and professional tutor)

Name: ___________________________________________________
Date: _____________________________________

	Subject

(include audits and assessed work)
	Emphasis/Target
	Time Scale and finish point
	Outcome (and date)

Identify what has been completed

Review before your tutorial with your professional tutor at the end of each school practice
	Future Action
What do you need to do next?

	
	
	
	
	


Signed (student)__________________________________________

Signed(professional tutor)__________________________

Section 5: Weekly Evaluation

This will be informed by your daily evaluations, observations, review of targets and mentor’s/professional tutor’s feedback.

You need to record your successes and set yourself personal learning objectives for the following week e.g. things you want to focus on, things you want to try, etc.

There is no set pro-forma for this. 

You must get your weekly evaluation signed each week by your mentor and/or professional tutor. 
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London Providers for Initial Teacher Training

A Developmental Framework for Assessment

(Qualifying to Teach in the Foundation Stage, Key Stage One and Key Stage Two)
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Primary Assessment Working Party

September 2003                                                                                                                                
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Jenny Griffiths
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Contextual Information

The purpose of this document is to provide a common framework for assessment against the Standards that can inform and support the documentation to be used in different Higher Education Institutions. The authors have designed it on the basis that it will:

· supplement the Ofsted Characteristics of trainees across grades by  establishing a) developmental format b) focusing in more detail on each section of the Qualifying to Teach Standards

· contribute to consistency across London Providers, mentors and schools

· become a useful resource in the training of tutors, schools and trainees

· offer a developmental approach by highlighting which Standards are significant at different stages in training and targets for progression

· promote clarity for trainees and support their self-evaluation

· underpin a holistic approach to the Standards by grouping them in clusters

· allow for a range of evidence of achievement of the Standards

· contribute towards shared documentation across Providers

· facilitate common moderation procedures
· provide Institutions with a helpful Profiling tool

· support the Needs Analysis Process by identifying progressive targets 

· offer a format by which Providers can map elements of their courses, such as Directed Activities and Assignments, to Standards in the Evidence Boxes

The Review of Evidence of Professional Development

Introduction

The Review of Evidence of Professional Development section of the ROPD and the exemplification of standards, was produced by a group of tutors representing the London Providers of Initial Teacher Training. This section of the ROPD consists of each section of the Qualifying to Teach Standards organised into a format through which trainees can record evidence of achievement. Each section is cross- linked to standards in other sections so that providers, schools or individual trainees can look holistically at clusters of standards and can use evidence to support more than one standard.

Each section of the Standards is supported by a set of Descriptors that aims to be consistent with the Ofsted grading of very good, good and satisfactory. An ’unsatisfactory’ column has also been included for purposes of clarity. The intention is to take a ‘best fit’ approach to the descriptors. 

Each standard and its related descriptor has been allocated a stage in order to support progression across the training process. 

Progression is conceived as moving  

· from initial competence in stage one (possibly being achieved with limited whole class responsibilities in selected areas of the National Curriculum) 

· to intermediate competence in stage two (with increasing responsibilities across the curriculum and for whole class teaching)

· through to QTS full competence in stage three (with all the standards being achieved and full responsibility being taken for whole class teaching). 

The relationship between these stages and individual ITT programmes will differ between undergraduate and postgraduate courses and between providers. Trainees would also be expected to develop at different rates across the stages. The framework therefore offers clear targets for progression towards achievement of the standards over a range of courses including undergraduate, PGCE, employment based routes and flexible provision including assessment only routes.

Assessment of Trainees Against the Standards: ROPD GUIDANCE

All trainees must be assessed against ALL the Standards for Qualified Teacher Status as set out in Qualifying to teach: Professional Standards for Qualified Teacher Status and Requirements for Initial Teacher Training TTA / DfES 2002 

This document is called the Record of Professional Development (ROPD). It forms a record of the professional development of the trainee against the standards. It is an essential part of the assessment process and must be available to Mentors and Professional Tutors at all times. It is the trainee's responsibility to maintain and update the document and to make copies of parts of it when required.

The various elements of the ROPD are completed by the partners in the training process, namely, the trainee, the Professional Tutor in all three placements and the Mentor in all three placements. 

The ROPD comprises three processes as outlined below:

3) The Review of Evidence of Professional Development

· This is completed throughout the placements by the trainee to be checked by the Professional Tutor near the end of each placement.  It is shown to the Mentor and s/he will sign against the relevant standards to verify that s/he has seen the evidence of achievement. 

· The Mentor should read each standard and the statements of school-based evidence suggested by the trainee in support of the standard. The Mentor should then discuss sources of evidence with the trainee in the context of their short, medium and long term development. This discussion can inform completion of the End of Term Review Sheet. 

· The Mentor should sign and date the box on the right-hand side when s/he is confident that the requirements of the statements have been consistently met. Professional Tutors will need to sign to verify evidence which is programme-based. The mentor/professional tutor should refer to the exemplification of standards included in the ROPD.
4) Collection of Evidence 

Evidence may be collected at each stage, 1, 2 and 3. On the whole it is expected that achievement will be evidenced as follows:

· Term 1 - evidence of achievement at stages 1 and/or 2

· Term 2  - evidence of achievement at stages 2 and/or 3

· Term 3 - evidence of  achievement / consolidation of achievement at stage 3

· It is not necessary, and will not always be appropriate, to show evidence of achievement at each stage. If a trainee demonstrates evidence of achievement at stage 2, in term 1, it is not necessary to evidence stage 1 first. There should be flexibility and scope for trainees who have prior relevant experience and have already developed competence against standards to demonstrate this. The presentation of evidence through stages is intended to provide a mechanism for trainees, mentors and tutors to monitor progression and development through the course. Trainees need to demonstrate that they are meeting standards at stages 1 and 2 in the early and middle part of the programme. The ROPD can be used flexibly to meet the needs of individual trainees but must record progression at the end of each term. The most important aspect of validating statements of school based evidence is that the trainee has demonstrated consistent achievement of the standard. Trainees will ultimately need to present evidence for all standards in order to gain QTS.

· There will be tutorials to reflect upon the Review of Evidence and completed end of term assessments at the end of each block practice.

· Mentors and Professional Tutors must only sign against evidence that they can verify. Evidence is only valid when the trainee demonstrates consistent achievement of a particular standard.  The ROPD is loose leaf so that trainees can insert their evidence behind each page. Trainees will only need to insert evidence in the final term. Trainees will be further advised about when and how to do this in professional studies sessions. 

3) End of Term Review Sheet (and February Mid Term Review Sheet)
· These sheets are completed by the trainee in consultation with the Mentor towards the end of each term. 

	The process is informed by
	The process includes:



	· Discussion of evidence of achievement , stages and levels of achievement in order  to complete The Review of Evidence of Professional Development outlined above;

· Assessment Report Forms;

· Trainee feedback and material within the Reflective Portfolio.
	· Recording any outstanding targets;

· Recording new targets;

· Indicating a date by which the target will be met and what the evidence will be that the target has been met;

· Assigning a grade to reflect a level of overall development against the standards;

· Signing and dating the form.


Targets and grades reflect overall developmental needs and achievements in the following five areas:

1.    Professional Values and Practice

2.    Knowledge and Understanding

3.1  Teaching: Planning, Expectations and Targets

3.2  Teaching: Monitoring and Assessment

3.3  Teaching: Teaching and Class Management

An exemplification of standards for each area is included in the ROPD and can be used to inform levels and grades. 
The trainee completes the Review of Evidence of Professional Development in consultation with the Mentor. The Mentor / Professional Tutor will sign against relevant standards to verify that they have seen the evidence of achievement. This form is signed by the Mentor at the end of placements 1 and 2. It should be photocopied and posted / given to the Professional Tutor.
4) Summative Assessment

This is completed near the end of the final block practice.  All elements of the assessments are graded.  The process is carried out by the Mentor in close consultation with the trainee and the Professional Tutor when they visit the school. The summative assessment outcomes will inform the completion of the first part of the trainee's Career Entry Development Profile. Guidance will be given for completing the Career Entry Development Profile towards the end of the course.

Presenting your ROPD: A Guide for trainees during their final block placement

The most important aspect of validating statements of school based evidence is that the trainee has demonstrated consistent achievement of the standard. Trainees will ultimately need to present evidence for all standards in order to gain QTS.

The ROPD is loose leaf so that trainees can insert their evidence behind each page. Trainees will only need to insert evidence at stage 3, in the final term.

Progression is conceived as moving  

· from initial competence in stage one (possibly being achieved with limited whole class responsibilities in selected areas of the National Curriculum) 

· to intermediate competence in stage two (with increasing responsibilities across the curriculum and for whole class teaching) 

· through to QTS full competence in stage three (with all the standards being achieved and full responsibility being taken for whole class teaching). 

What could count as Stage 3 evidence?
Some examples:
1. Feedback sheets from your core assignments: mathematics, English and science

2. Completed and signed off tasks from your ICT portfolio

3. Tasks Files
4. Assessment Report Forms from your blocked practices
5. Lesson plans, daily evaluations, assessments of a group of children etc. 

6. Signed off target sheets which are clearly referenced 
7. Tasks – “Adapting to a new key stage”, “Equalities issues” and “Professional Values and Practice Concept Map”

8. Notes, downloads, Foundation Subject Assignment, Children’s work, photos etc.

9. Certificates to show you have passed your skills tests and subject knowledge audits
10. Audits including the long ICT audit.

11. EAL booklet and Language awareness task.

How do I present my ROPD in JULY?
· If your ROPD is filling up you may prefer to download a fresh copy for your final practice
· Select your ONE best piece of evidence and file it behind the relevant page in your ROPD.

· You may use a piece of evidence more than once to show that you have met more than one standard. You do not need to photocopy the evidence - just file that piece of work where you first use it and then refer to what it is and where it is thereafter. 

· You must show that you have met the standards fully and consistently. Each standard may need 2 or 3 pieces of evidence cited to show how you have met  all the parts of the standard or how you have met the standard consistently over a period of time in a range of contexts e.g. across the curriculum. 

· You do not need an assessment report form for each standard.

· Make sure that your mentor/professional tutor has verified your evidence and then signs it off in your ROPD. 

In order to provide further clarification and support of the use of the Indicative Criteria for Assessment, a group of stage 2 UEL mentors have developed the following guidance. This guidance gives concrete examples of the kinds of things trainees would demonstrate in their practice in relation to each of the Indicative Criteria for Assessment. This guidance should be used in conjunction with the Indicative Criteria for Assessment.
1. Professional Values and Practice: Indicative Criteria for Assessment

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage 1
	· You are conscientious and consistent in your treatment of children within the class and contribute imaginatively to their learning. 

· You clearly and perceptively demonstrate the positive attitudes and behaviour you expect from your pupils. 

· You contribute to the life of the class with flair. 

· You are reflective in evaluating your own practice and use this information imaginatively to improve your performance.
	· You are careful and consistent in your treatment of children within the class and contribute thoughtfully to their learning. 

· You effectively demonstrate the positive attitudes and behaviour you expect from your pupils. 

· You actively contribute to the life of the class. 

· You thoughtfully evaluate your own practice and use this to improve your performance.
	· You are careful in your treatment of children within the class and contribute to their learning. 

· You demonstrate personally the positive attitudes and behaviour you expect from your pupils. 

· You try to contribute to the life of the class. 

· You are beginning to evaluate your own practice and use this to improve your performance.
	· You encounter difficulties in being consistent in your treatment of children within the class and in contributing to their learning. 

· You have difficulties in demonstrating personally the positive attitudes and behaviour you expect from your pupils. 

· You encounter difficulties in contributing to the life of the class.

· You have difficulties in evaluating your own practice and using this to improve your performance.

	S

tage 2
	· In addition to continuing to meet the standards expected for stage 1, you respect and understand pupils’ social, cultural, linguistic, religious and ethnic backgrounds and have very high expectations of all pupils. 

· You communicate professionally and sensitively with parents and carers, thoughtfully recognising their roles and interests in pupils’ learning. 

· You understand and creatively develop the contribution that support staff and other professionals make to teaching and learning. 

· You contribute imaginatively to the wider life of the school.


	· In addition to continuing to meet the standards expected for stage 1, you carefully respect pupils’ social, cultural, linguistic, religious and ethnic backgrounds and have high expectations of all pupils.

· You communicate effectively and thoughtfully with parents and carers, recognising their roles and interests in pupils’ learning.

· You understand and develop the contribution that support staff and other professionals make to teaching and learning. 

· You contribute thoughtfully to the wider life of the school.
	· In addition to continuing to meet the standards expected for stage 1, you respect pupils’ social, cultural, linguistic, religious and ethnic backgrounds and have high expectations of all pupils. 

· You are able, sometimes with the help of a more experienced teacher, to communicate with parents and carers, recognising their roles and interests in pupils’ learning. 

· You understand the contribution that support staff and other professionals make to teaching and learning. 

· You begin to contribute to the wider life of the school.
	· You have difficulty in maintaining and developing the progress made in stage 1 and, in addition, encounter difficulties in identifying pupils’ social, cultural, linguistic, religious and ethnic backgrounds. You fail to set high expectations for all pupils. 

· You have difficulty in communicating effectively with parents and carers, or in recognising their roles and interests in pupils’ learning. 

· You sometimes fail to understand the contribution that support staff and other professionals make to teaching and learning. 

· You have difficulties in contributing to the wider life of the school.


1. Professional Values and Practice: Indicative Criteria for Assessment
	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage 3
	· In addition to continuing to meet the standards expected for stage 2, you contribute creatively to the corporate life of the school. 

· You are imaginative and proactive in raising the achievement of all pupils in the class. 

· You are very aware of, and work effectively within, the statutory frameworks relating to teachers’ responsibilities. 

· You are reflective and keen to take increasing and effective responsibility for your own professional development.
	· In addition to continuing to meet the standards expected for stage 2, you contribute thoughtfully to the corporate life of the school. 

· You are thoughtful and proactive in raising the achievement of all pupils in the class. 

· You are well aware of, and work carefully within, the statutory frameworks relating to teachers’ responsibilities. 

· You take increasing and effective responsibility for your own professional development.
	· In addition to continuing to meet the standards expected for stage 2, you begin to contribute usefully to the corporate life of the school. 

· You are proactive in raising the achievement of all pupils in the class. 

· You are aware of, and work within, the statutory frameworks relating to teachers’ responsibilities.

· You take increasing responsibility for your own professional development.
	· You have difficulty in maintaining and developing the progress made in stage 2 and, in addition, encounter difficulties in contributing meaningfully to the corporate life of the school. 

· You are not proactive in raising the achievement of all pupils in the class. 

· You appear to demonstrate a lack of awareness of, or ability to work within, the statutory frameworks relating to teachers’ responsibilities.

· You have difficulties in taking increasing responsibility for your own professional development.


Professional Values and Practice (Additional Guidance written by mentors)
	Stage
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	1
	Always aware of the way they speak and treat children

Encourage and extend children’s learning e.g. through praise, differentiation

Good classroom behaviour management

Valued member of the class

Able to perceptively analyse their own practise and use it to inform planning


	Are aware of the importance and ‘mean what is said’

Giving strategies and examples to encourage children’s learning

Are aware of positive language and children are aware of behaviour expected e.g. confident body language/voice projection

Feeling in control and relaxed within the classroom environment

Are beginning to assess themselves and identify different strategies e.g. “I will use more visual prompts to engage children in their learning”.


	Becoming aware of the importance of ‘mean what is said’ but not consistent

Beginning to support children’s learning e.g. encouraging children to think/do things for themselves

Beginning to use positive language e.g. copying mentor and referring to class rules in appropriate settings

Beginning to use own initiative e.g. helping, communicating groups/individuals/adults without being prompted by mentor

Beginning to communicate with mentor about how/why lesson/day progressed e.g. “I talked for longer period than necessary, and will try and make my talking time shorter tomorrow”. 
	Does not carry out what is said, e.g. if children carry on talking, will lose 5 minutes of playtime

Not helping children’s learning in appropriate way e.g. directing children what to do rather than supporting their learning

Uses negative language, no class rules have been established: 

visual/written/oral

Not using own initiative or communicating with children/adults,

e.g. needs to be told in order to join in

Not aware of all of the above and cannot express sufficiently what may have gone wrong

	2
	Respect and understanding of pupil’s background e.g. A Muslim child fasting for religious reasons

Have very high expectations of all pupils

Communicate professionally with parents/carers

Effectively plan and work with support staff/professionals

Contribute to wider life of school e.g. present class assembly
	Respect pupil’s background e.g. if child comes into school tired, trainee is aware of reasons why

Have high expectations of all pupils

Communicating with parents/carers where appropriate

Are aware, value and work with support staff/professionals 

Contributing to wider life of school e.g. displays, after school clubs
	Becoming aware of pupil’s background

Aware of the importance of having high expectations

Sometimes communicates and values parents/carers contributions with mentor support

Beginning to communicate with support staff/professionals and understanding of their roles

Beginning to contribute to school life e.g. year group planning meetings
	Continues to struggle with elements of stage one

Unable to identify pupil’s background

Failure to set high expectations

Unable to communicate or value parents/carers contributions

Failure to understand contribution of other professionals/support staff

Not contributing to wider life school e.g. participating with playground duty/staff meetings/assembly rotas

	3
	Always participates and contributes fully to school life

Develop own strategies to raise pupils standards

Very good knowledge of statutory frameworks

Reflect, evaluate and eager to take responsibility for own professional development
	Taking active part in school life

Using range of strategies to raise pupil standards

Good knowledge of statutory frameworks

Taking more responsibility for own professional development


	Begins to take part in school activities

Aware of strategies to raise pupil standards

Aware of and uses statutory frameworks

Takes some responsibility for own professional development


	Still finds it a challenge to meet stage 2

Finds it difficult to make contributions to school life

Failure to raise achievement e.g tasks do not stretch pupils needs

Unaware of and unable to use statutory frameworks

Unable to take responsibility for own professional development


2. Knowledge & Understanding: Indicative Criteria for Assessment

	
	Very Good 
	Good
	Satisfactory
	Unsatisfactory

	Stage 1
	· You confidently demonstrate excellent knowledge and understanding of those aspects of subjects or areas of learning you are required to teach, the relevant NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You show insightful understanding of how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development. 

· You have knowledge of a wide range of imaginative and effective strategies to promote good behaviour and establish a purposeful learning environment.
	· You demonstrate a good knowledge and understanding of those aspects of subjects or areas of learning you are required to teach, the relevant NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You show reflective understanding of how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development. 

· You have knowledge of an increasing range of effective strategies to promote good behaviour and establish a purposeful learning environment.
	· You demonstrate a secure knowledge and understanding of those aspects of subjects or areas of learning you are required to teach, the relevant NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You show understanding of how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development. 

· You have knowledge of a range of strategies to promote good behaviour and establish a purposeful learning environment.
	· You have difficulty in demonstrating a secure knowledge and understanding of those aspects of subjects or areas of learning you are required to teach, the relevant NC and CGFS, guidance and statutory requirements and the NLS & NNS. 
· You do not show understanding of how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development. 

· You experience difficulty in demonstrating knowledge of a range of strategies to promote good behaviour and establish a purposeful learning environment.

	Stage 2
	· In addition to continuing to meet the standard expected for stage 1 at an excellent level, you confidently demonstrate in-depth knowledge and understanding of the subjects or areas of learning you are required to teach, the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You are aware of expectations, curricula and teaching arrangements in pre and post key stages and phases. 

· You show substantial knowledge of how to use ICT creatively in teaching subjects and to support your professional role.
	· In addition to continuing to meet the standard expected for stage 1 at a good level, you demonstrate a good knowledge and understanding of the subjects or areas of learning you are required to teach (being pro active in gaining advice from a teacher where necessary), the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You are aware of expectations, curricula and teaching arrangements in pre and post key stages and phases. 

· You show good knowledge of how to use ICT competently and effectively in teaching subjects and supporting your professional role.
	· In addition to continuing to meet the standard expected for stage 1, you demonstrate a secure knowledge and understanding of the subjects or areas of learning you are required to teach (with advice from a teacher where necessary), the NC and CGFS, guidance and statutory requirements and the NLS/NNS 
· You are aware of expectations, curricula and teaching arrangements in pre and post key stages and phases. 

· You show knowledge of how to use ICT effectively in teaching subjects and supporting your professional role.
	· While meeting the standard expected in stage 1, you have difficulty in developing a secure knowledge and understanding of the subjects or areas of learning you are required to teach (even with advice from a teacher where necessary), the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You are not aware of expectations, curricula and teaching arrangements in pre and post key stages and phases. 

· You experience difficulty in demonstrating knowledge of how to use ICT effectively in teaching subjects and in supporting your professional role.


	2. Knowledge & Understanding: Indicative Criteria for Assessment



	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage

 3
	· In addition to continuing to meet the standard expected for stage 2, you authoritatively and systematically demonstrate an in depth knowledge and understanding of the subjects or areas of learning you are trained to teach, the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You have an insightful understanding of your responsibilities under the SEN Code of Practice and how to seek advice where appropriate.

· You have passed all QTS skills tests.
	· In addition to continuing to meet the standard expected for stage 2, you confidently demonstrate a good and up to date knowledge and understanding (being pro-active in gaining advice from a teacher where appropriate) of the subjects or areas of learning you are trained to teach, the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You have good understanding of your responsibilities under the SEN Code of Practice and how to seek advice where appropriate. 

· You have passed all QTS skills tests.
	· In addition to continuing to meet the standard expected for stage 2, you demonstrate a secure and dependable knowledge and understanding, with advice from a teacher where appropriate, of the subjects or areas of learning you are trained to teach, the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You understand your responsibilities under the SEN Code of Practice and know how to seek advice where appropriate. 

· You have passed all QTS skills tests.
	· While meeting the standard expected at stage 2, you have difficulty in demonstrating a secure knowledge and understanding of the subjects or areas of learning you are trained to teach (even with advice from a teacher where appropriate), the NC and CGFS, guidance and statutory requirements and the NLS & NNS. 

· You do not demonstrate understanding of your responsibilities under the SEN Code of Practice or how to seek advice where appropriate. Y

· ou have not passed all QTS skills tests.


2. Knowledge and Understanding (Additional Guidance written by mentors)
	Stage
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	1
	Use for planning of complete lessons or a series of lessons, e.g. Mental starter in Maths. 

Beginning to show empathy to children at all levels.

All interaction with the children has a sound theoretical base.

Carry out a range of behaviour strategies with group or possibly whole class in line with school’s policy. Evaluate their own effectiveness.

	interpret documents and begin to use in planning activities or parts of lessons.

Relate characteristics observed back to theory and take into account when planning or working with children. Considering individual children’s needs.

Suggesting in discussion and beginning to trial own strategies for behaviour in line with school’s policy.


	Able to find relevant sections in documents. Have an overview of relevant documentation.

Able to identify through observation and discussion how pupils develop and learn. Beginning to show sensitivity to individual children’s needs.

Maintain classroom strategies for behaviour management.

Knowledge of school’s behaviour policy.
	Inability to use or unaware of documentation. 

Insensitive to individual children’s needs.

Not aware of behaviour strategies used by teacher. Fails to recognise the need for behaviour management.

Does not implement school behaviour policy.



	2
	Plan and teach a series of lessons covering a block of time. Evaluate own lesson plan and teaching and take into account when planning further lessons.

Have observed in other classes or phases and implemented knowledge to enhance learning for more/less able children.

ICT used regularly for professional purposes.

Evidence of a variety of ICT used across the curriculum regularly, with planning for contingencies. eg if computers crash!

	Plan and teach series of lessons with some support making reference to progression in documentation. Evaluate with minimum support.

Have observed in other classes or phases. Recognise differences in expectations.

ICT used regularly for professional purposes.

Evidence of ICT used regularly in teaching across the curriculum –eg digital cameras, videos, DVD, computer, interactive whiteboards, Roamer, listening centre, CD player.


	Using documents to plan whole class lessons as well as groups. 

Evaluate planning and progression and assess its effectiveness with support.

Have observed in other classes or phases. Beginning to recognise differences in expectations.

Evidence of using ICT for professional purposes, eg planning.

Some evidence of planning and using ICT in teaching.


	Planning not based on documentation appropriate for class. Not implementing mentor’s advice.

When observations in other classes or phases have taken place, inability to understand differences required in expectations.

No evidence of using ICT for professional purposes e.g. planning. 

No evidence of planning for or using ICT in teaching.



	3
	Confidently contribute to planning in all areas of the curriculum.

Able to discuss children with special needs with mentor/SENCO and review IEPs and set new targets for children.

Passed QTS skills tests.


	Contribute to planning meetings with reference to documents,

relating to core subjects.

Seek advice from mentor/co-ordinators and other members of staff. 

Evidence of up-to-date reading on planning, eg QCA /DfES websites, etc.

Following discussion with SENCO and reading IEPs, differentiated tasks evident in planning.

Passed QTS skills tests.


	Use documents to plan a series of whole class lessons through block practice with some support from mentor.

Plan as part of year group team.

Have met SENCO, read IEPs and planned appropriately for these children.

Passed QTS skills tests.


	Do not demonstrate a secure understanding of the subjects or areas you are trained to teach, even with support from mentor/tutor.

Unable or unwilling to take on board advice given.

Unaware of own weaknesses.

Inability to evaluate own teaching for strengths and weaknesses.

Have not met with SENCO or looked at individual children’s IEPs or included them in planning.

Not passed QTS skills tests.




3.1 Planning, Expectations and Targets: Indicative Criteria for Assessment

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	St

age 1


	· In your planning you are able independently to set effective teaching and learning objectives based on the expected standards, range and content of work for pupils in the age range you are teaching and which show insight in identifying their relevance to the pupils. 

· You show how you will use a range of methods to assess the pupils' learning. 

· You are creative and imaginative in your identification of resources to support your teaching.  

· You detail how the planned resources will be used safely and effectively.
	· In your planning you are able independently to set effective teaching and learning objectives based on the expected standards, range and content of work for pupils in the age range you are teaching and which show that you have been reflective in identifying their relevance to the pupils. 

· You show how you will assess the pupils' learning. 

· You identify and prepare varied resources to support your teaching.  

· You detail how the planned resources will be used safely and effectively.
	· In your planning you set teaching and learning objectives based on the expected standards, range and content of work relevant for pupils in the age range that you are teaching.

· You show how you will assess the pupils' learning.

· You identify and prepare appropriate resources to support your teaching. 

· You detail how the planned resources will be used safely and effectively.
	· In your planning you have difficulty in setting teaching and learning objectives, which are relevant to the pupils you are teaching.

· You have difficulty in identifying how you will assess the pupils' learning.

· You have difficulty in identifying and/or preparing appropriate resources to support your teaching. 

· You do not identify how the planned resources will be used safely and effectively.

	S

t

age 2
	· In addition to continuing to meet the standards expected for Stage 1, you are able independently when planning (usually for the whole class), to take a proactive, insightful role in team planning.

· You demonstrate that you have been thoughtful and imaginative when identifying appropriate roles for additional staff who support pupils' learning. 

· You base your teaching and learning objectives on insightful reflection of evidence of the pupils' past and current achievement. 

· You show insight and creativity when taking account of and supporting pupils' varying needs with regard to gender, ethnic grouping, EAL or SEN.
	· In addition to continuing to meet the standards expected for Stage 1, you are able independently when planning (usually for the whole class), to take a proactive role in team planning. 

· You demonstrate that you have been thoughtful when identifying appropriate roles for additional staff who support pupils' learning.

· You base your teaching and learning objectives on thoughtful reflection of evidence of the pupils' past and current achievement. 

· You show understanding when taking account of and supporting pupils' varying needs with regard to gender, ethnic grouping, EAL or SEN.


	· In addition to continuing to meet the standards expected for Stage 1, you are able when planning (usually for the whole class), to take part in and contribute to team planning. 

· You identify appropriate roles for additional staff who support pupils' learning. You base your teaching and learning objectives on evidence of the pupils' past and current achievement.

· You take account of and support pupils' varying needs with regard to gender, ethnic grouping, EAL or SEN.
	· In your planning you have difficulty in maintaining or developing the standards achieved in Stage 1. In addition you have difficulty in taking part in and contributing to team planning. 

· You have difficulty in identifying appropriate roles for additional staff who support pupils' learning.

· You have difficulty in using evidence of pupils' past and current achievement to inform your teaching and learning objectives. 

· You have difficulty in taking account of or supporting pupil's varying needs according to gender, ethnic grouping, EAL or SEN.


	3.1 Planning, Expectations and Targets: Indicative Criteria for Assessment



	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	St

age 3
	· In addition to continuing to meet the standards expected for Stage 1 and Stage 2, you are expected when planning, to sustain the setting of challenging teaching and learning objectives that show insight into pupils' learning needs and ensure that all pupils can make good progress across all curriculum areas. 

· You demonstrate that you are able to be proactive and imaginative, with minimal help from other staff, in planning opportunities for pupils to learn in out-of-school contexts.
	· In addition to continuing to meet the standards expected for Stage 1 and Stage 2, you are usually expected when planning, to sustain the setting of challenging teaching and learning objectives that ensure that all pupils can make good progress across all curriculum areas.

· You demonstrate that you are able to be proactive, with minimal help from other staff, in planning opportunities for pupils to learn in out-of-school contexts.
	· In addition to continuing to meet the standards expected for Stage 1 and Stage 2, you are usually expected when planning, to set challenging teaching and learning objectives that ensure that all pupils can make good progress. 

· You demonstrate that you are able, with the help of other staff where appropriate, to plan opportunities for pupils to learn in out-of-school contexts.
	· In your planning you have difficulty in maintaining or developing the standards achieved in Stage 1 and Stage 2.

· In addition you are unable, even with the help of other staff, to demonstrate the ability to plan opportunities for pupils to learn in out-of-school contexts.


3.1 Planning, Expectations and Targets (Additional Guidance written by mentors)
	Stage
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	1
	Independently plan activities for group work or parts of lessons, including relevant teaching and learning objectives that are based on children’s individual needs. 

Plans show various methods of assessments, eg observations, differentiated questioning, marking.

Where opportunities arise, find or make your own resources to support your teaching and include in planning.
	Understanding of using appropriate teaching and learning objectives in planning with minimal support.

Starting, with support, to match objectives to individual pupils.

Plans show opportunities for assessment.

Plans show details of varied resources to be used, including ICT safely and effectively.


	Some understanding of using appropriate teaching and learning objectives in planning with support.

Plans show some opportunities for assessment.

Aware of resources available.

Plans show details of resources and how they will be used safely and effectively, eg floor plan of PE apparatus; check of equipment for Art.


	Lack of understanding as to what objectives and assessments entail.

Plans do not contain relevant information regarding teaching and learning objectives. 

Any assessment of pupils’ learning not based on clear educational objectives.

Unaware of resources available, who to ask for resources or how to plan for their safe and effective use, eg use of tools in DT, photocopier use.

Plans show lack of organisation and use of resources in the classroom, eg collecting resources beforehand, having paint prepared, newspapers on table, aprons available.

	2
	Objectives are clear and concise for planning and easy to assess.

Planning for all lessons independently of mentor and proactive in year group and team meetings.

Support staff involved in planning and skills matched to the children they support.

Children’s previous achievements are used whenever possible to develop new teaching and learning objectives.

Plans show creative and varied ways to teach learning objectives that match individual children’s needs, eg 10 different ways to teach addition of money.


	Objectives are clear and concise for planning and easy to assess.

Planning for most lessons independent of mentor and proactive in year group and team meetings.

Plans identify and match support staffs’ skills to enhance children’s learning.

Children’s previous achievements are used to develop new teaching and learning objectives.

Independently identify and show evidence in planning of differentiation for individual children’s needs
	Objectives are mostly clear and concise for planning and more straightforward to assess.

Beginning to take over planning for whole class lessons and contribute to year group or team planning.

Plans identify role of support staff for each lesson and shared with staff beforehand.

Children’s previous achievements are used to develop, with class teacher’s support, new teaching and learning objectives.

After discussion with class teacher, some evidence of differentiation in planning for individual children’s needs, eg simpler text for EAL children.


	In planning, objectives are not always clear and concise and therefore difficult to assess.

Seldom contribute to year group or team planning.

Appropriate planning for support staff rarely evident and not shared with them.

Planning not based on assessments or evaluations of children’s learning therefore does not inform current teaching and learning objectives.

Little evidence of differentiation in planning for all children’s individual needs, eg EAL children, those with physical needs, behaviour needs.



	3
	Plans always show progression and identify challenging teaching and learning objectives over a sustained period and in all areas of the curriculum and ensure that all children make progress.

Suggest and investigate opportunities for out-of-school learning.

Plan visits with minimal support.


	Plans show progression and identify challenging teaching and learning objectives over a sustained period and in all areas of the curriculum and ensure that all children make progress.

Suggest opportunities for out-of-school visits and plan them with minimum support.


	Plans usually show progression and identify challenging teaching and learning objectives that ensure that all children make progress.

Plan, with help, an out-of-school activity.

Aware of schools’ policy, eg. Health and Safety, Educational Visits.

Able to identify some possible risks involved in visits.

Able to identify the value in undertaking a visit.

Aware of the importance of a pre-visit.


	Unable to plan, even with the help of other staff, for taking the children on an out-of-the-classroom experience.

Unaware of school’s policies, e.g. Health and Safety, Educational Visits.

Unable to identify possible risks involved in visits.

Unable to identify a value in undertaking a visit or the teaching and learning opportunities.

Unaware of the importance of a pre-visit.




3.2 Monitoring and Assessment: Indicative Criteria for Assessment

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage 1
	· You are able to use an imaginative range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives. 

· You are confident in your ability to creatively monitor and assess while teaching and give constructive and focussed feedback to pupils as necessary. 

· You help children reflect on, evaluate and improve their work. 

· You use assessments creatively to inform your planning. 

· You begin to gather useful and varied evidence to support assessments.
	· You are able to use an increasing range of monitoring and assessment strategies to effectively evaluate pupils’ progress towards planned learning objectives. 

· You are able to effectively monitor and assess while teaching and give useful and constructive feedback to pupils as necessary. 

· You help children evaluate and improve their work. You use assessments thoughtfully to inform your planning. 

· You begin to gather useful evidence to support assessments.
	· You are beginning to use a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives. 

· You are able to monitor and assess while teaching and give constructive feedback to pupils as necessary. 

· You help children evaluate and improve their work with the advice of a more experienced teacher if necessary.  

· You are beginning to use assessments to inform your planning. 

· You begin to gather evidence to support assessments.
	· You experience difficulties in using a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives. 

· You are not able to monitor and assess while teaching and/ or give constructive feedback to pupils. 

· You have difficulties in helping children evaluate and improve their work. 

· You are unable to use assessments to inform your planning. You have difficulties in gathering evidence to support assessments.

	Stage 2
	· In addition to continuing to meet the standard expected in stage 1, you are beginning to make consistent and imaginative use of ELGs, NC level descriptions and other national criteria to assess pupils’ progress. 

· You plan creatively for a range of specific types of differentiation. 

· You record perceptively and systematically a variety of pupils’ work and creatively use this to move children’s learning forward.
	· In addition to continuing to meet the standard expected in stage 1, you are beginning to make effective use of ELGs, NC level descriptions and other national criteria to assess pupils’ progress. 

· You plan effectively for specific types of differentiation. 

· You record pupils’ work systematically and effectively and use this to move children’s learning forward.
	· In addition to continuing to meet the standard expected in stage 1, you are beginning to use ELGs, NC level description and other national criteria to assess pupils’ progress. 

· You are able, with the help of a more experienced teacher, to plan for specific types of differentiation. 

· You are beginning to record pupils’ work systematically and to use this to move children’s learning forward.
	· You have difficulty in maintaining or developing the standards achieved in stage 1.

· You have difficulties in using ELGs, NC level description and other national criteria to assess pupils’ progress. 

· You do not plan for specific types of differentiation. 

· Your record of pupils’ work is inconsistent and you have difficulties in using the information to move children’s learning forward.


3.3 Monitoring and Assessment: Indicative Criteria for Assessment

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage 3
	· In addition to continuing to meet the standard expected in stage 2, you are able to begin to identify specific levels of attainment in EAL. 

· With this information you plan activities that creatively challenge pupils’ cognitive as well as linguistic development.

· You are able to use a range of assessment information to report in a professional manner, and with insight, on pupils’ achievement to a variety of interested parties including parents and carers.
	· In addition to continuing to meet the standard expected in stage 2, you are able to begin to identify specific levels of attainment in EAL. With this information you are beginning to plan activities that effectively challenge pupils’ cognitive as well as linguistic development.

· You are able to use a range of assessment information to report thoughtfully and professionally on pupils’ achievement to a variety of interested parties including parents and carers.


	· In addition to continuing to meet the standard expected in stage 2, you are able to begin to identify levels of attainment in EAL. With this information you are beginning to plan activities that contribute to pupils’ cognitive as well as linguistic development. 

· You are able, with the help of a more experienced teacher, to use assessment information to report on pupils’ achievement to a variety of interested parties including parents and carers.


	· You have difficulty in maintaining or developing the standards achieved in stage 2.

· You have difficulties in identifying levels of attainment in EAL. 

· You have difficulties in using information to begin to plan activities that contribute to pupils’ cognitive as well as linguistic development. 

· You have difficulty in using assessment information to report professionally on pupils’ achievement to a variety of interested parties including parents and carers.




3.2 Monitoring and Assessment (Additional Guidance written by mentors)
	Stage
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	1
	Uses wide range of monitoring and assessment strategies e.g. video of children’s work for peer/self evaluation

Confident in ability to monitor and assess while teaching e.g. scan and observe class/groups/individual and adapt where necessary

Give focused feedback to pupils

Enable pupils to reflect and improve their work 

Use assessments creatively e.g. use art/drama to reinforce learning objectives

Begin to gather varied evidence e.g. previous targets, SATs, reports and discussion with other colleagues

	Able to use increasing range of monitoring and assessment strategies e.g. feedback throughout the lesson

Able to monitor and assess whilst teaching e.g. adapt plans where necessary within a lesson

Give useful and constructive feedback to pupils e.g. discussion with child about what achieved now and what to achieve next

Able to use assessments to inform planning 

Continue to gather evidence to support assessments
	Beginning to use range of monitoring/assessment strategies to evaluate pupils’ progress e.g. marking books and/or assess using stepping stones and early learning goals

Beginning to monitor and assess whilst teaching e.g asking questions

Starting to give constructive feedback to pupils e.g. oral feedback and praise

Starting to help children evaluate and improve their work with mentor support

Beginning to use assessments to inform planning e.g. weekly maths/spelling tests, samples of work, participation in activity

Beginning to gather evidence to support assessments 
	Unable to use monitoring/assessment strategies to evaluate pupils’ progress

Unable to monitor and assess whilst teaching

Failure to give constructive feedback to pupils

Inability to help children evaluate and improve their work

Unable to use assessments to inform planning

Inability to gather evidence to support assessments




3.2 Monitoring and Assessment (Additional Guidance written by mentors)
	2
	Continue to meet stage 1

Using key documents consistently to assess pupils’ progress

Plan creative differentiation e.g. division – share smarties

Record variety of pupils’ work and creatively use to move children’s learning e.g. use digital camera/video recordings/samples of work

	Continue to meet stage 1

Effective use of key documents and assessing pupils’ progress against NC level descriptions and profiles

Plan differentiated work e.g. refer to IEPs, appropriate resources

Use above information to move children’s learning forward
	Continue to meet stage 1

Beginning to use key documents to assess pupils’ progress

Beginning to differentiate with mentor support

Beginning to record pupils’ work 

Using information gathered to move children on


	Struggling with achieving stage 1

Failure to understand and use key documents

No differentiation

Poor record keeping

Failure to use information to move children on



	3
	Continue to meet standard at stage 2

Continue to identify levels of attainment in EAL

Plan imaginative activities

Can report, with insight, pupils’ achievement to appropriate adult e.g. parents evening, reports, targets


	Continue to meet standards at stage 2

Able to identify levels of attainment in EAL

Planning activities which challenge  pupils’ cognitive/linguistic development e.g. Visual, auditory, kinaesthetic

Able to use range of assessment information to report to appropriate adults e.g. EAL child speaking in class, written work or social activity and feedback from key worker

	Continue to meet standards at stage 2

Beginning to identify levels of attainment in EAL

Beginning to take into account cognitive and linguistic development

With mentor support, beginning to use assessment information, to pass onto appropriate adults


	Unable to meet standards at stage 2

Inability to identify EAL 

Failure to take into account cognitive and linguistic development

Unable to use and pass assessment information to appropriate adults e.g. parents, carers etc.


3.3 Teaching and Class Management: Indicative Criteria for Assessment

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	Stage 1
	· You are consistently able to establish a purposeful learning environment where diversity is valued and where pupils feel secure and confident. 

· You are able to teach the required knowledge, understanding and skills. 

· You are able to teach phases of the literacy hour and daily maths lesson (or equivalent) with a high degree of competence, skill and imagination. 

· You consistently and imaginatively demonstrate the ability to teach structured lessons or sequences of work which interest pupils and which make learning objectives clear to pupils and employ interactive teaching methods and collaborative group work. 

· You consistently organise and manage teaching and learning time with a high level of skill. 

· A clear framework for classroom discipline is maintained, with high expectations for pupil behaviour. 
	· You are consistently able to establish and maintain a secure learning environment in which there is a clear framework for classroom discipline and high expectations for pupil behaviour.

· You show a commendable degree of competence in teaching the required knowledge, understanding and skills. In collaboration with the class teacher, you are able to teach phases of the literacy hour and daily maths lesson (or equivalent) with a commendable degree of competence and skill.

· You demonstrate the ability to teach clearly structured lessons or sequences of work which interest and motivate pupils and employ interactive teaching methods and collaborative group work. 

· Teaching and learning time is managed effectively and thoughtfully.


	· You are able to establish a secure learning environment, drawing as appropriate on the class teacher’s framework for classroom discipline. 

· With the class teacher’s support, you show a reasonable degree of competence in teaching the required knowledge, understanding and skills.

· Lessons or sequences of work exhibit concern for structure and a fair degree of interaction between teacher and taught. 

· In collaboration with the class teacher, you are able to teach phases of the literacy hour and daily maths lesson (or equivalent) with a fair degree of competence and skill. 

· Teaching and learning time is managed with a reasonable degree of success to support learning objectives.
	· You have difficulties in establishing a secure and purposeful learning environment, in which there is a clear framework for classroom discipline.

· You show serious weaknesses in teaching the required knowledge, understanding and skills. 

· Lessons or sequences of work lack structure and interaction between teacher and taught.

· Difficulties are experienced in teaching phases of the literacy hour and daily maths lesson (or equivalent).

· Teaching and learning time is mismanaged.

	Stage 2
	· In addition to continuing to meet the standards expected for Stage 1, you teach a range of work across the curriculum competently, imaginatively and independently, generating learning of substance and quality.

· You differentiate your teaching to meet the needs of pupils, including the more able and those with SEN. 

· You take account of varying interests, experiences and achievements of boys and girls, and pupils from different cultural and ethnic groups. 

· You use ICT confidently and imaginatively in your teaching. You work collaboratively and constructively with specialist teachers and other colleagues.

· You use a wide range of teaching strategies with an understanding of their contribution to children’s learning.  

	· In addition to continuing to meet the standards expected for Stage 1, you teach a range of work competently and independently, generating some learning of substance and quality. 

· Your teaching is consistently characterised by a fair degree of differentiation to meet the needs of pupils, including the more able and those with SEN. 

· You use ICT effectively in your teaching of some areas of the curriculum. You work thoughtfully and collaboratively with specialist teachers and other colleagues. 

· You use a range of teaching strategies and evaluate their effectiveness.
	· In addition to continuing to meet the standards expected for Stage 1, you teach a range of work with a reasonable degree of effectiveness, generating some significant learning. 

· You show the ability to differentiate the work in response to children with different conceptual and cultural needs, including the more able and those with SEN. 

· You use ICT with some degree of success in your teaching. You work collaboratively with specialist teachers and other colleagues. 

· You are aware of the potential range of teaching strategies and use a few of these in your own teaching.


	· You have difficulty in maintaining or developing the standards achieved in Stage 1.

· There are serious lapses in your teaching across the range of the curriculum. 

· Your teaching is characterised by lack of differentiation in response to children with different conceptual and cultural needs, including those with SEN. 

· You are ineffective in employing ICT in your teaching. 

· You have difficulties in working constructively and collaboratively with other colleagues in school.

	Stage 3
	·    In addition to continuing to meet standards expected for Stage 2, you can teach across the curriculum independently and with breadth of vision. 

·    You are consistently able to support EAL pupils. You show a high level of skill in managing the physical space and learning resources safely and effectively as well as the support staff in the class, ensuring a highly purposeful working atmosphere. 

· You use ICT imaginatively and effectively across the curriculum. 

· You are able to take responsibility for teaching a class over a sustained and substantial period of time, combining the different aspects of teaching with a high level of skill, understanding and imagination and showing a pro-active and reflective approach. 

· You are able to provide appropriate homework and other out-of-class work which consolidates learning and encourages independent learning. 

· You respond to equal opportunity issues with insight and sensitivity.
	· In addition to continuing to meet standards expected for Stage 2, you can teach across the curriculum independently and effectively, drawing confidently and effectively on ICT as appropriate. 

· You are able to support EAL pupils. You are able to manage the physical space and learning resources safely and effectively as well as the support staff in the class. 

· You are able to take responsibility for teaching a class over a sustained and substantial period of time, combining the different aspects of teaching with a commendable level of skill and understanding. 

· You are able to provide some homework and other out-of-class work which consolidates learning and encourages independent learning. You respond effectively and pro-actively to equal opportunity issues.    
	· In addition to continuing to meet standards expected for Stage 2, you can teach effectively across the curriculum, using ICT as appropriate to support learning. 

· You show the ability to support EAL pupils and to manage the physical space and resources safely and effectively as well as the support staff in the class. 

· You are able to take responsibility for teaching a class over a sustained and substantial period of time, combining the different aspects of teaching with sufficient skill to ensure security and learning. 

· You are able to provide appropriate homework and other out-of-class work which consolidates learning and encourages independent learning. 

· You respond effectively to equal opportunities issues as they arise in the classroom.
	· You have difficulty in maintaining or developing the standards achieved in Stage 2. 

Weaknesses are shown in one or more of these areas:

· You are unable to teach independently or effectively across the curriculum;

· You experience serious difficulties in managing the physical space and resources safely and effectively and in managing support staff in the class;

· You make little or no use of ICT to support learning. There is no or limited evidence that you can respond effectively to equal opportunity issues;

· Your teaching generally lacks differentiation, failing to take into account the conceptual and cultural needs of the pupils. 

· You have difficulties in taking on the wide range of responsibilities for teaching a whole class for a sustained and substantial period of time. 

· You are unable to provide appropriate homework and other out-of-class work which consolidates learning and encourages independent learning. 


3.3 Teaching and Class Management (Additional Guidance written by mentors)
	Stage
	Very Good
	Good
	Satisfactory
	Unsatisfactory

	1
	Consistently provides a safe and secure learning environment.

A wide range of subject knowledge.

Whole class Literacy and Numeracy lessons taught with flair.

Teaching clear structured lessons which inspire the children.

Make learning objectives clear to pupils.

Very good time management.

Good classroom discipline with high expectations of pupil
 behaviour.
	Able to maintain classroom discipline.

Competent and confident with subject knowledge 

Teaching longer sessions in Literacy and Numeracy with mentor support.

Able to teach clearly structured lessons to group and whole class with appropriate resources.

Good time management.
	Beginning to maintain classroom discipline with mentor support.

Developing subject knowledge with mentor support for Literacy  and Numeracy.

Structure of lessons improving with guidance from mentor.

Beginning to teach phases of Literacy and Numeracy with mentor support.

Developing relationships with children.

Reasonable time management.
	Unable to maintain classroom discipline.

Poor subject knowledge for Literacy and Numeracy.

Lack of structure in lessons.

Unable to strike up a relationship with the children.

Poor time management.



	2
	Continues to meet standards for Stage 1.

Teaching a range of work independently with great confidence.

Children’s work shows substance, quality and progression.

Continues to differentiate for children’s special needs.

Taking into account children’s backgrounds and interests.

ICT used confidently in teaching.

Continues to work successfully with colleagues.

Using wide range of strategies and understanding how they 
 contribute to children’s learning.
	Continues to meet standards for Stage 1.

Teaching a range of work independently. Learning shows 
 substance and quality.

Able to differentiate for children’s special needs.

ICT used effectively in some areas of the curriculum.

Working successfully with colleagues.

Using a range of strategies and evaluating their effectiveness.
	Continues to meet standards for Stage 1.

Teaching a range of work competently, with mentor support, with
 some significant learning by the pupils.

Beginning to differentiate for children’s special needs.

Using some ICT successfully.

Developing links with colleagues.

Beginning to use a range of strategies.


	Difficulty maintaining standards achieved at Stage 1.

Inability to teach across the curriculum.

Individual children’s needs are not met.

No ICT used.

Inability to work with colleagues.



	3
	Continues to meet standards at Stage 2.

Excellent knowledge of curriculum.

Consistently support EAL pupils.

High levels of skills for classroom management.

Excellent use of support staff.

Uses ICT across the whole curriculum.

Continues to teach whole class and is proactive and reflective.

Continues to set appropriate homework.

Addresses equal opportunity issues with insight and sensitivity.


	Continues to meet standards at Stage 2.

Continues to teach independently and effectively across the 
 curriculum.

Uses ICT confidently and effectively.

Continues to support EAL pupils.

Continues to provide a safe environment for learning using 
 support staff well.

Continues to teach whole class and developing a range of 
 strategies for learning.

Continues to set appropriate homework.

Continues to address equal opportunities issues.
	Continues to meet standards at Stage 2.

Continues to teach effectively across the curriculum.

Uses ICT to support learning.

Supports EAL pupils 

Manages support staff in class.

Can teach over a sustained and substantial period of time.

Providing a safe environment for teaching and learning.

Sets appropriate homework.

Responds effectively to equal opportunities.
	Difficulty maintaining standards at Stage 2.

Weaknesses appear in the following:

Unable to teach effectively across the curriculum.

Classroom management is poor.

Poor management of support staff.

Little or no use of ICT.

No or little of equal opportunity issues.

Lack of differentiation.

Failure to meet children’s needs.

Inability to teach whole class over a period of time.

Unable to provide suitable homework.


1. Professional Values and Practice

	
	Standards statement
	Related Standards
	Phase of course   
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	1.1
	They have high expectations of all pupils; respect their social, cultural, linguistic, religious and ethnic backgrounds; and are committed to raising their educational achievement.
	2.4 

3.1.2 

3.1.3

3.2.5 

3.3.1 

3.3.5 

3.3.6 3.3.14
	2/3
	
	
	

	1.2
	They treat pupils consistently, with respect and consideration, and are concerned for their development as learners.


	3.3.6
	1/2/3
	
	
	

	1.3
	They demonstrate and promote the positive values, attitudes and behaviour that they expect from their pupils.


	3.3.9 3.3.14
	1/2/3
	
	
	

	1.4
	They can communicate sensitively and effectively with parents and carers, recognising their roles in pupils’ learning, and their rights, responsibilities and interests in this. 
	3.2.7
	2/3
	
	
	


	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	1.5
	They can contribute to, and share responsibly in, the corporate life of schools.


	3.1.4
	1/2/3
	
	
	

	1.6
	They understand the contribution that support staff and other professionals make to teaching and learning.


	3.1.3 

3.1.4

3.1.5

3.3.8 3.3.13
	2/3
	
	
	

	1.7
	They are able to improve their own teaching by evaluating it, learning from the effective practice of others and from evidence. They are motivated and able to take increasing responsibility for their own professional development.
	3.2.1 

3.2.3 

3.2.4 3.3.2b
	1/2/3
	
	
	

	1.8
	They are aware of, and work within, the statutory frameworks relating to teachers’ responsibilities.
	3.2.3 3.3.2a 3.3.2b
	3
	
	
	


2. Knowledge and Understanding

	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	2.1
	They have a secure knowledge and understanding of the subjects they are trained to teach.

….For Foundation Stage, they know and understand the aims, principles, six areas of learning and early learning goals described in the QCA/DfEE Curriculum Guidance for the Foundation Stage and, for Reception children, the frameworks, methods and expectations set out in the National Numeracy and Literacy Strategies.

…For Key Stage 1 and or 2, they know and understand the curriculum for each of the National Curriculum core subjects, and the frameworks, methods and expectations set out in the National Literacy and Numeracy Strategies. They have sufficient understanding of a range of work across the following subjects: history/geography, physical education, ICT, art and design/ design and technology, performing arts, Religious Education to be able to teach them in the age range for which they are trained, with advice from an experienced colleague where necessary.
	3.1.1

3.2.3

3.3.2
	1/2/3
	
	
	

	2.2
	They know and understand the Values, Aims and Purposes and the General Teaching Requirements set out in the National Curriculum Handbook. As relevant to the age range for which they are trained to teach, they are familiar with the Programme of Study for Citizenship and the National Curriculum Framework for PSHE.
	1.8

3.3.1


	1/2/3
	
	
	

	2.3
	They are aware of expectations, typical curricula and teaching arrangements in the Key Stages or phases before and after the ones they are trained to teach. 
	
	2/3
	
	
	


	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	2.4
	They understand how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development.


	1.2

3.1.2

3.3.6
	1/2/3
	
	
	

	2.5
	They know how to use ICT effectively, both to teach their subject and to support their wider professional role.
	3.3.10
	2/3
	
	
	

	2.6
	They understand their responsibilities under the SEN Code of Practice, and know how to seek advice from specialists on less common types of special educational needs.
	3.3.4
	3
	
	
	

	2.7
	They know a range of strategies to promote good behaviour and establish a purposeful learning environment.


	3.3.9
	1/2/3
	
	
	

	2.8
	They have passed the Qualified Teacher Status skills tests in numeracy, literacy and ICT.
	
	3
	
	
	


3.1 Planning, Expectations and Targets

	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	1 
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.1.1
	They set challenging teaching and learning objectives which are relevant to all pupils in their classes. They base these on their knowledge of: the pupils, evidence of their past and current achievement, the expected standards for pupils of the relevant age range, the range and content of work relevant to pupils in that age range.
	1.1

1.8 

2.1

2.4 

3.2.1 

3.2.3 

3.2.4 

3.2.5 

3.2.6
	1/2/3
	
	
	

	3.1.2
	They use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess pupils’ learning. They take account of and support pupils’ varying needs so that girls and boys from all ethnic groups, can make good progress.
	1.2 

2.4 

3.2.1 
	1/2/3
	
	
	

	3.1.3
	They select and prepare resources, and plan for their safe and effective organisation, taking account of pupils’ interests and their language and cultural backgrounds, with the help of support staff where appropriate.
	1.2

1.6  

2.1

2.5 

3.3.7 

3.3.8
	1/2/3
	
	
	

	3.1.4
	They take part in, and contribute to, teaching teams, as appropriate to the school. Where applicable, they plan for the deployment of additional adults who support pupils’ learning.
	1.5

1.6

3.3.13
	2/3
	
	
	

	3.1.5
	As relevant to the age range they are trained to teach, they are able to plan opportunities for pupils to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and other employment based settings, with the help of other staff where appropriate. 
	1.6 

2.1

2.5 

3.3.12
	3
	
	
	


3.2. Monitoring and Assessment

	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.2.1
	They make appropriate use of a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives, and use this information to improve their own planning and teaching.


	1.7 

3.1.1 

3.1.2
	1/2/3
	
	
	

	3.2.2
	They monitor and assess as they teach, giving immediate and constructive feedback to support pupils as they learn. They involve pupils in reflecting on, evaluating and improving their own practice.


	1.1 

1.2 

3.1.1

3.1.2 
	1/2/3
	
	
	

	3.2.3
	They are able to assess pupils’ progress accurately using, as relevant, the Early Learning Goals, National Curriculum level descriptions, criteria from national qualifications, the requirements of Awarding Bodies, National Curriculum and Foundation Stage assessment frameworks or objectives from the national strategies. They may have guidance from an experienced teacher where appropriate. 


	1.8 

2.1

2.3 

2.5
	2/3
	
	
	


	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.2.4
	They identify and support more able pupils, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties. They may have guidance from an experienced teacher where appropriate. 
	1.1

1.2

1.4 

1.6 

1.8

2.6
	2/3
	
	
	

	3.2.5
	With the help of an experienced teacher, they can identify the levels of attainment of pupils learning English as an additional language. They begin to analyse the language demands and learning activities in order to provide cognitive challenge as well as language support.


	1.1 

1.8

3.1.1
	3
	
	
	

	3.2.6
	They record pupils’ progress and achievements systematically to provide evidence of the range of their work, progress and attainment over time. They use this to help pupils review their own progress and to inform planning.


	1.1 

1.2 
	1/2/3
	
	
	

	3.2.7
	They are able to use records as a basis for reporting on pupils’ attainment and progress orally and in writing, concisely, informatively and accurately for parents, carers, other professionals and pupils.
	1.1 

1.2 

1.3 

1.4 

1.8


	3
	
	
	


3.3. Teaching & Class Management 

	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.3.1
	They have high expectations of pupils and build successful relationships, centred on teaching and learning. They establish a purposeful learning environment where diversity is valued and where pupils feel secure and confident.


	1.1 

1.2 

1.3  

2.7 

3.1.2 
	1/2/3
	
	
	

	3.3.2
	They can teach the required or expected knowledge, understanding and skills relevant to the curriculum for pupils in the age range for which they are trained.

…those qualifying to teach Foundation Stage children teach all six areas of learning outlined in the QCA/DfEE Curriculum Guidance for the Foundation Stage and, for Reception children, the objectives in the National Literacy and Numeracy Strategy frameworks competently and independently.

…those qualifying to teach pupils in Key Stage 1 and/or 2 teach the core subjects (English, including the National Literacy Strategy, mathematics through the National Numeracy Strategy, and science) competently and independently. They also teach, for either Key Stage 1 or Key Stage 2, a range of work across the following subjects:

history/geography, physical education, ICT, art and design/ design and technology, performing arts

independently, with advice from an experienced colleague where appropriate.
	2.1

3.1.3 

3.1.5
	1/2/3
	
	
	


	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.3.3
	They teach clearly structured lessons or sequences of work which interest and motivate pupils and which: make learning objectives clear to pupils; employ interactive teaching methods and collaborative group work; promote active and independent learning that enables pupils to think for themselves, and to plan and manage their own learning.


	1.2 

2.7 

3.1.1 

3.1.2

3.1.3 

3.1.5 

3.2.2 
	1/2/3
	
	
	

	3.3.4
	They differentiate their teaching to meet the needs of pupils, including the more able and those with special educational needs. They may have guidance from an experienced teacher where appropriate.
	2.4 

3.1.1 

3.1.2 

3.1.3 

3.2.4
	2/3
	
	
	

	3.3.5
	They are able to support those who are learning English as an additional language, with the help of an experienced teacher where appropriate. 
	1.1

1.6 

2.4 

3.1.3 

3.1.4 

3.2.5
	2/3
	
	
	

	3.3.6
	They take account of the varying interests, experiences and achievements of boys and girls, and pupils from different cultural and ethnic groups, to help pupils make good progress.


	1.1

1.2 

1.3 

2.4 

3.1.2 

3.1.3 
	2/3
	
	
	

	3.3.7
	They organise and manage teaching and learning time effectively.
	1.6 

2.5

2.7 

3.1.3 

3.2.2
	1/2/3
	
	
	

	
	Standards statement
	Related Standards
	Phase of course
	Evidence

	
	
	
	
	School
	Non School (e.g. assignments, lecture notes, directed tasks etc.)
	Tutor/mentor signature and date

	3.3.8
	They organise and manage the physical teaching space, tools, materials, texts and other resources safely and effectively with the help of support staff where appropriate.
	1.6 

2.5 

3.1.3
	1/2/3
	
	
	

	3.3.9
	They set high expectations for pupils’ behaviour and establish a clear framework for classroom discipline to anticipate and manage pupils’ behaviour constructively, and promote self-control and independence.
	1.2 

1.3 

2.2 

2.4 

2.7
	1/2/3
	
	
	

	3.3.10
	They use ICT effectively in their teaching.


	2.5
	2/3


	
	
	

	3.3.11
	They can take responsibility for teaching a class or classes over a sustained and substantial period of time. They are able to teach across the age and ability range for which they are trained.


	2.1
	2/3
	
	
	

	3.3.12
	They can provide homework or other out of class work which consolidates and extends work carried out in the class and encourages pupils to learn independently.


	3.1.5 
	3
	
	
	

	3.3.13
	They work collaboratively with specialist teachers and other colleagues and, with the help of an experienced teacher as appropriate, manage the work of teaching assistants or other adults to enhance pupils’ learning.
	1.6 

3.1.4
	2/3
	
	
	

	3.3.14


	They recognise and respond effectively to equal opportunities issues as they arise in the classroom, including by challenging stereotyped views, bullying or harassment, following relevant policies and procedures.
	1.1 

1.2 

1.3 

1.4 

1.8 

2.2 

2.4 

3.1.1 
	3
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MID TERM REVIEW FORM


Mid Term Review Week at UEL wb: 9th February to 13th February 2006








Trainee Name:





School:





Year Group





Date:











This form should be completed in conjunction with the trainee’s Reflective Journal. Trainees should discuss this with their mentor and bring the completed form to their tutorial. 


Refer to the exemplification of standards in the School Experience Handbook (yellow pages) to inform stage of practice and to grade practice in each area. Grades should be awarded as best fit for each area of standards.


Scale: Grade 1 equates to Very Good, Grade 2 to Good, Grade 3 to Satisfactory and Grade 4 equates to Unsatisfactory.





This form should be completed in conjunction with the trainee’s Reflective Journal. Trainees should discuss this with their mentor and bring the completed form to their tutorial. 


Refer to the exemplification of standards in the School Experience Handbook (yellow pages) to inform stage of practice and to grade practice in each area. Grades should be awarded as best fit for each area of standards.


Scale: Grade 1 equates to Very Good, Grade 2 to Good, Grade 3 to Satisfactory and Grade 4 equates to Unsatisfactory.





SPRING TERM 2007 END of PLACEMENT 


REVIEW FORM 








Trainee Name:





School:





Year Group:





Date:











SUMMER TERM 2007 END of PLACEMENT 


REVIEW FORM 


Final Block Practice


Monday 7th May to Friday 6th July 2007





This form should be completed in conjunction with the trainee’s Reflective Journal. Trainees should discuss this with their mentor and bring the completed form to their tutorial. 


Refer to the exemplification of standards in the School Experience Handbook (yellow pages) to inform stage of practice and to grade practice in each area. Grades should be awarded as best fit for each area of standards.


Scale: Grade 1 equates to Very Good, Grade 2 to Good, Grade 3 to Satisfactory and Grade 4 equates to Unsatisfactory.





Trainee Name:





School:





Year Group





Date:
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