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All institutions faced some degree of difficulty in accessing respondents,
particularly students. This was often due to students not being interested in
the research project, not seeing the benefit of the project or feeling that they
were over-researched. However, in most institutions, it was clear that this
was also due to the type of students in the institutions, who were already over-
burdened by multiple commitments to study, work and family, and were
unable to spare any time for further activities. It was also clear that many
students were not aware of what they should expect from their institution, and
therefore were unaware of what they were missing out on; because of this
they could not see why the research topics were relevant to them.

Recruiting students from various ethnic groups proved to be another
challenge. In some cases, this was because the sample was too small to
include all ethnic groups, and in others because data protection legislation
prevented the research teams in some institutions from targeting specific
minority ethnic groups. Partner institutions therefore used high level ethnicity
data, making a detailed analysis of ethnicity more difficult. However, the
unrepresentative sample of students interviewed, compared to the institutional
student ethnic profile, provides the opportunity to look at ethnicity in a more
exploratory manner, allowing issues of identity and ethnicity in certain places
to emerge organically rather than being categorised immediately.

Timing was critical in contacting students; most partner institutions contacted
students during the second semester of the academic year 2004/5 and found
that this was not the best time to arrange interviews with them. Students were
under considerable pressure to submit their assignments and to prepare for
exams at this time and once exams were over, locating students proved to be
near impossible, as with their multiple roles, many students were not at the
universities and were more likely to be working and with their families. When
partners tried to recruit students for interview in the beginning of the following
academic year, most had much better response rates, partly due to timing,
and partly due to the more effective use of gatekeepers such as course
leaders to overcome the previous recruitment problems.

At the beginning of the project there was a discussion between partners about
the conceptualisation of ethnicity, which groups should be considered minority
or majority ethnic and whether to target them specifically in different
institutional contexts. The whole research team subsequently agreed that to
examine the needs of ME students, it was vital to investigate, and particularly
to interview, non-ME students as well. Some partners found it difficult to ask
direct questions about ethnicity in an interview, because this exposed a very
sensitive issue they opted to include such questions in a questionnaire. Other
partners, who did not use questionnaires, also found it challenging to initiate
discussion on ethnicity in the interviews unless the issue was raised by the
student interviewees themselves. Each institution handled this issue
sensitively and found a range of solutions including flexibility in the use of
questions according to each individual situation.

Some partners experienced other problems such as obtaining institutional
data (particularly on ethnicity); encouraging participation of Senior Managers;
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All these institutions stress a keen commitment to widening participation and
increasing access to HE from under-represented groups. All institutions
mention a commitment to some aspect of widening participation in their
mission statements, visions or other official policy documents; several
institutions house key initiatives and figures relating to WP such as Action on
Access or Aimhigher. UEL and Bradford particularly stress the importance of
diversity, student retention and employability in their mission statements,
whilst Brunel focuses more directly on employability which has been a
particular strength and focus of the university in the past 40 years. Edge Hill
and Leeds Metropolitan place more emphasis on widening the diversity of
their student bodies.

4.2 Student Characteristics
The characteristics of the student bodies at the five institutions, which have
remained fairly unchanged over the past couple of years, are quite varied as
table 2 demonstrates. UEL, Bradford and Brunel all have minority ethnic
populations making up more than 50% of the student body in total, whereas
Leeds Met has 19% and Edge Hill just 5%. This reflects to a certain extent
the locations in which they are situated, as will be discussed further below. All
institutions except Brunel have over 50% mature students, defined as those
aged over 21 on entry to HE. Students studying part time make up a
significant proportion of the undergraduates at UEL, Leeds Metropolitan and
Edge Hill, where there is more flexible course provision to allow these non-
traditional students to study in ways that suit their lifestyles.

All five institutions are very close to or exceed the HEFCE benchmarks for
Performance Indicators to increase the participation of students from non-
traditional backgrounds; these are the percentage from low socio-economic
groups; the percentage from low participation neighbourhoods; and the
percentage that are state school educated. The differences between them,
however, are quite large. UEL admits significantly more students from low
socio-economic groups than the other institutions, whilst Edge Hill is
particularly good at admitting students from low participation neighbourhoods,
and all institutions admit over 90% of their students from state schools. Many
of these variations could be due less to different university admission policies
and practices, than to their location. For example, UEL recruits the vast

Table 1: Main Characteristics of the Partner Institutions

Origins of University
Date of University

Designation
Campus Location(s) Total No

Students
No of Home

Undergraduates

University of Bradford
Bradford Technical
College - 1882 1966

City Centre campus and 2 small
suburban campuses (Bradford) 12660 7425

Brunel University Acton Technical
College - 1928 1966

Uxbridge, (Osterley*, Runnymede*
and Twickenham*) (West London) 12910 9108

Edge Hill University
Edge Hill Teacher
Training College - 1885 2006

Ormskirk (Lancashire) + 7 locations
across North West and Shropshire 14620 10215

Leeds Metropolitan University
Leeds Mechanics
Institute - 1824 1992

Civic Quarter and Headingly (Leeds)
and Hornbeam Park (Harrogate) 52275 15097

University of East London
West Ham Technical
Institute - 1892 1992

Docklands, Stratford (Barking*) (East
London) 16360 9700

* Campus now closed
Source: University Websites and HESA Data 2004/05



Table 2: Characteristics of Undergraduate Students 2004/05
Bradford Brunel Edge Hill Leeds Met UEL Source

% ME Students on entry 58 * 57 5.2 19 69 Universities own data sources * All Ugrad Students
% Mature Students 51 35 67 62 69 HESA PI 03/04 - all undergraduates
%Part time 19 11 47 37 29 HESA Returns 04/05 - all undergraduates
% Low Socio-economic Groups 49 38 38 33 63 HESA PI 03/04 - full time under 21 undergrads only
% Low Participation Neighbourhoods 17 12 29 16 20 HESA PI 03/04 - full time under 21 undergrads only
% State school educated 94 92 98 93 97 HESA PI 03/04 - full time under 21 undergrads only
% on FE level courses 0 0.03 0 29 0 HESA Returns 04/05 - all students

Table 3: Ethnicity of Students at Entry (%) 2004/05 (Low Level Ethnicity)
Bradford* Brunel Edge Hill $ Leeds Met UEL

1.1
Indian 6.5 16.0 - 3.1 5
Pakistani 30.6 5.0 - 4.1 5
Bangladeshi 1.7 1.0 - 0.3 4
Other Asian background 2.3 4.0 - 0.6 2

1.4
Caribbean 1.2 5.0 - 0.9 8
African 4.5 9.0 - 1.3 17
Other Black background 0.6 1.0 - 0.2 3

1.1
Chinese 1.1 1.0 - 0.6 1
Other ethnic group 0.3 3.0 - 0.4 7

- 6
White and Black Caribbean 0.7 1.0 - 0.4 -
White and Black African 0.3 0.0 - 0.2 -
White and Asian 0.9 1.0 - 0.4 -
Other Mixed background 1.3 1.0 - 0.5 -

90.6
British 40.8 37.0 - 76.1 31
Irish 0.8 2.0 - 1.3 1
Other White background 4.4 6.0 - 3.1 9

Information Refused - 1.0 - 0.0 0
Not Known 2.0 5.0 5.7 6.4 0
% ME Students 58.4 57.0 5.2 18.7 69

* All undergraduate full time students
$ Only high level Ethnicity data available at Edge Hill due to small numbers of ME Students

Asian or Asian British

White

Mixed

Chinese or Other

Black or Black British





Table 4: Ethnicity of Students by Qualifications at Entry (%) 2004/05 (High Level Ethnicity)*
Brunel

Postgraduate, Graduate or
Professional Qualifications

Access
Course

GCE A-Level, SQA
highers and equivalents

Foundation course
HND/HNC, NVQ/SVQ etc

No Formal
Qualification Held

Other Unknown

Asian or Asian British 1 2 86 3 3 0 5
Black or Black British 5 13 64 4 13 0 1
Chinese or Other 5 3 79 3 10 0 0
Mixed 4 5 75 3 12 0 0
White 5 2 81 2 9 0 1
Information Refused - - - - - - -
Not Known 12 8 37 5 22 10 6

Leeds Metropolitan
GCSE/ O-Level Quals only and SCE O

grades and SQA Standard Grades
Access

Courses
GCE A-level, SQA Highers

and Equivilents
Other Qualifications

No Formal
Qualification Held

Unknown

Asian or Asian British 2 1 48 30 0 20
Black or Black British 4 4 27 43 0 22
Chinese or Other 2 1 34 45 1 17
Mixed 4 2 53 27 1 13
White 2 1 45 32 0 20
Information Refused 0 - 2 8 1 89
Not Known 1 1 42 21 0 35

UEL
Postgrad, Graduate, or Professional

Qualifications
Access

Courses
GCE A-level, SQA Highers

and Equivilents
Other Qualifications

No Formal
Qualification Held

Unknown

Asian or Asian British 25 3 58 9 1 6
Black or Black British 37 10 30 16 1 7
Chinese or Other 29 3 53 8 0 7
Mixed 39 6 44 9 0 3
White 35 4 35 16 1 5
Information Refused - - - - - -
Not Known - - - - - -

* Categories of qualifications are not entirely comparable across universities, however every effort has
NB: Data for Bradford and Edge Hill is not available been made to make categories equivalent





Table 5: Ethnicity of Students by Course Studied (%) 2004/05 (High Level Ethnicity)
Brunel

Whole
University

Health and Biological
Sciences

Mathematical and
Computer Sciences

Engineering and
Technology

Creative Arts, Design
and Architecture

Social Studies, Media
and Communication

and Law*
Law*

Business
Studies

Education

Asian or Asian British 26 12 57 26 14 31 - 47 5
Black or Black British 15 20 15 12 15 15 - 13 6
Chinese or Other 4 3 4 4 3 4 - 4 1
Mixed 3 4 3 3 5 4 - 3 4
White 45 55 16 51 58 41 - 29 81
Not Known 7 6 5 5 6 4 - 4 3
% ME Students 57 39 80 44 36 55 - 67 16

* Law is included with Social Science: it is therefore not directly comparable with other data
Leeds Met
Whole

University
Health and Biological

Sciences
Mathematical and

Computer Sciences
Engineering and

Technology
Creative Arts, Design

and Architecture
Social Studies, Media
and Communication

Law
Business
Studies

Education

Asian or Asian British 8 5 31 3 5 6 23 7 8
Black or Black British 3 3 4 1 2 3 4 3 4
Chinese or Other 1 0 0 0 0 1 0 0 0
Mixed 1 1 1 1 1 1 2 1 1
White 80 91 63 95 92 90 70 88 87
Not Known 6 - - - - - - - -
% ME Students 19 9 37 5 8 10 30 12 13

UEL
Whole

University
Health and Biological

Sciences
Mathematical and

Computer Sciences
Engineering and

Technology
Creative Arts, Design

and Architecture
Social Studies, Media
and Communication

Law
Business
Studies

Education

Asian or Asian British 16 14 26 - 11 15 25 28 21
Black or Black British 28 24 31 - 13 30 41 40 22
Chinese or Other 8 8 10 - 7 7 7 7 5
Mixed 6 5 6 - 5 6 7 5 3
White 41 50 28 - 63 41 20 20 49
% ME Students 69 50 72 - 37 59 80 80 51

NB: Data for Bradford and Edge Hill is not available. Subject groupings are for the purpose of comparison only and do not relate to the schools or faculties in each institution





Table 6: Ethnicity of Students by Degree Class (%) 2004/05 (High Level Ethnicity)
Brunel Edge Hill*

1 2:1 2:2 3 Pass Ordinary 1 2:1 2:2 3 Pass Ordinary
10 48 34 5 2 1 0 17 83 0 0 0

3 44 45 5 2 2 0 50 50 0 0 0
8 38 36 12 6 0 7 14 21 29 7 21
6 46 40 6 0 2 - - - - - -

17 53 26 2 1 0 4 29 51 12 0 4
13 36 38 9 4 0 - - - - - -

7 44 36 11 2 0 8 58 33 0 0 0
9 44 36 7 3 1 4 29 51 12 0 4

Leeds Met UEL
1 2:1 2:2 3 Pass Ordinary 1 2:1 2:2 3 Pass Ordinary

2 27 50 16 5 - 5 25 53 12 3 2
3 27 50 12 8 - 2 24 52 15 6 1
2 18 46 27 8 - 5 34 50 8 2 0
6 35 52 6 2 - 9 32 45 6 8 0
9 44 37 6 4 - 8 49 35 5 3 0
- - - - - - - - - - - -
7 35 40 12 6 - - - - - - -
7 40 39 9 4 - 6 33 47 9 4 1

NB: Data for Bradford is not available * Due to very small ethnic minority population at Edge Hill, some of these percentages represent very small numbers

Not Known

Asian or Asian British
Black or Black British
Chinese or Other

Asian or Asian British
Black or Black British

Whole University

Chinese or Other
Mixed
White

Whole University

Information Refused
Not Known

Mixed
White
Information Refused





Table 7: Ethnicity of Students by 1st destination (%) 2004/05 (High Level Ethnicity)
Bradford Brunel
Employed Futher Study Still Seeking Other Unknown Employed Futher Study Still Seeking Other Unknown

Asian or Asian British - - - - - 54 9 10 4 21
Black or Black British - - - - - 53 8 8 2 30
Chinese or Other - - - - - 55 8 5 4 27
Mixed - - - - - 50 8 4 4 35
White 73 8 4 - 15 62 9 4 4 21
Information Refused - - - - - 47 18 0 6 29
Not Known - - - - - 42 8 17 8 25
All ME Students 59 12 7 - 23 54 9 9 4 25
Whole University 66 10 6 - 19 55 8 6 4 27

Edge Hill* Leeds Met
Employed Futher Study Still Seeking Other Unknown Employed Futher Study Still Seeking Other Unknown

Asian or Asian British 50 0 21 7 21 55 19 11 14 -
Black or Black British 33 11 11 0 44 73 11 8 8 -
Chinese or Other 50 0 0 33 17 0 100 0 0 -
Mixed - - - - - 42 33 21 4 -
White 65 10 6 3 16 69 10 7 13 -
Information Refused - - - - - - - - - -
Not Known 67 0 0 0 33 - - - - -
All ME Students 45 3 14 10 28 58 19 11 13 -
Whole University 50 5 10 11 25 60 18 12 10 -

UEL
Employed Futher Study Still Seeking Other Unknown

Asian or Asian British 65 13 11 7 3
Black or Black British 61 16 8 9 6
Chinese or Other 65 20 5 5 5
Mixed 61 15 11 6 8
White 76 8 4 6 6
Information Refused - - - - -
Not Known - - - - -
All ME Students 63 15 10 8 5
Whole University 66 14 8 7 6

* There are very low numbers of ME students at Edge Hill therefore some of the percentages can be misleading.












































